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The objective of the present endeavor was aimed to study the "Academic 
achievement in relation to socio-economic status, anxiety level and achievement 
motivation: A comparative study of Muslim and non-Muslim schoolchildren of Uttar 
Pradesh". Keeping in view the objective of the study, an empirical investigation 
was undertaken and thereafter, data were tabulated and analyzed using simple 
product moment coefficient of correlation and t-test for obtaining results. 
The thesis cQcxipdsiag Ph.D. work, have been, presented in different six 
chapters, Chapter-! dealt with the meaning and concepts of the various 
independent variables namely, socio-economic status, anxiety and achievement 
motivation, and moreover, the dependent variable viz., academic achievement as 
a part of the introduction Ph. D. thesis. In this chapter, firstly achievement 
specially with regard to school performance has been discussed and academic 
achievement was considered to be an important aspect of one's eariy life that is 
most likely to determine and shape individual's success in future life endeavors. 
Therefore, it's various determiners like socio-economic status, anxiety and 
achievement motivation has been discussed with comprehensive details as these 
were the independent variables in the present investigation. So far as the 
significance of socio-economic status for academic achievement is concern it is 
found to be an important aspect because socio-economic status determines one's 
level of motivation, Interest, competitive bent of mind, etc. It is operationally 
defined as a social class niembership and social acceptability (i.e. the reward 
value) of the given occupation to the young persons and to the peers to maintain 
their own status in a society. Anxiety is another independent variable, which is 
important to be controlled. Temperamentally anxious and economically weak 
children are unable to cope with the educational challenges in the institution and 
consequently they lag behind their fellow students. Similarly, the third independent 
variable viz. achievement motivation is also viewed to be a significant predictor of 
successful achievement in life endeavors. The term achievement motivation refers 
to a pattern of actions and feelings connected to striving to achieve some 
Intemalized standard of excellence in performance (Vidler, 1977 b). Achievement-
oriented behaviors are most likely to be instrumental in achieving success either 
in academics or other walks of life. 
Chapter II has been devoted to mention an overview of related available 
studies, relevant to the present quest of research. Therefore, studies pertaining to 
academic achievement, socio-economic status, anxiety level, achievement 
motivation were critically described and discussed. In the light of the available 
related studies the relevance of the present study was highlighted and then 
hypotheses, referring to the objectives of the study were formulated for testing in 
quest of fulfilling the void of knowledge. 
Chapter III incorporated the method and procedure opted for investigation. 
The study was conducted on class X boys (both Muslims and Non-Muslims) 
studying in government inter colleges in different regions of Uttar Pradesh. Finally, 
the sample size came to N=448 (224 Muslims and 224 Non-Muslims). After the 
administration of the various tools/questionnaires, data were tabulated and 
statistical treatment to the data was given using simple product moment 
coefficient of correlation , t-test, skewness and kurtosis through computer. 
Chapter IV and V were devoted to analysis & interpretation of data and 
discussion respectively. 
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Charter VI presents conclusion. In a nutshell it can be concluded that 
(1) Significant positive relationship have been witnessed between socio-
economic status and academic achievement 
(ii) Both for Muslim and Non-Muslim children significant positive relationship 
have been obtained between socio-economic status and academic 
achievement. 
(iii) Significant negative relationship exists between anxiety and academic 
achievenrient. 
(iv) Children (both Muslim and Non-Muslim) having least anxiety score 
higher on academic achievement. 
(v) Significant positive relationship have been obtained between 
achievement motivation and academic achievement. 
(vi) Both for Muslim and Non-Muslim children significant positive relationship 
have been witnessed between achievement motivation and academic 
achievement. 
(vii) Significant inverse relationship have been obtained between socio-
economic status and anxiety. 
(viii) Both for Muslim and Non-Muslim children significant inverse relationship 
have been found between socio-economic status and anxiety. 
(ix) Higher socio-economic status goes along with higher achievement 
motivation. 
(x) Both for Muslim and Non-Muslim children higher socio-economic status 
goes alongwith higher achievement motivation. 
(xi) Significant inverse relationship have been obtained between anxiety and 
achievement motivation, 
(xii) Both for Muslim and Non-Muslim children significant inverse relationship 
have been found between anxiety and achievement motivation, 
(xiii) The academic achievement of Non-Muslim children have been 
witnessed to be superior in comparison to their Muslim counterparts, 
(xiv) The socio-economic status of Non-Muslim children differs significantly 
from socio-economic status of Muslim children favouring the former, 
(xv) Non-Muslim children have less anxiety in comparison to Muslim children, 
(xvi) On the measure of achievement motivation, Non-Muslim children are 
found to be superior to Muslim children. 
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Modem cyber era is full of competition. In this age everyone has developed a 
competitive zest to compete over others in quest of achieving life goals. Amongst 
the various areas where people try to compete others, the academic pursuit 
seems to emerge as the most important and relevant aspect of life where people 
make their effort to do their best over others, which starts from the very beginning 
of schooling. In all such efforts, there is the notion of excellence. Excellence in 
education has been of prime importance for not only school children but also it is 
of utmost importance for their parents, teachers, etc. Hence, all school machinery 
alongwith the parents of school-going children make all efforts to create such an 
academic environment where excellence are developed and nourished. Such 
efforts are not made for single reasons to do best in the academics but for the 
reason, it has far reaching effects in shaping conducive and dynamic personality 
and building children's career in future. 
/ In the light of the above facts, academic achievement most likely 
seems to be as one of the predictors of peoples' success in general and pupils' 
success in their life career in particular. Hence, it is to be noted that academic 
achievement is an outcome of the instruction provided to the children in schools, 
which is determined by the grades, or marks secured by the students in the 
successive examination. The term "achievement" refers to indicate the degree of 
level of success attained in some general and specified area. It represents to the 
acquirement of knowledge or skills and may imply ability to make appropriate use 
of such knowledge or skill in a variety of present and future situations. 
Achievement is an end product of learning and its level and performance are 
affected by various conditions existing at the time of learning and its use. 
Educators tend to use the term in relation to attain ability in the school subjects 
although this is a restricted use of the term, although, it may be applied to the 
entire endeavor. Thus the word achievement is applied generally to the field of 
education referring to academic success of the child either as- a whole or 
independently in different school subject. Most of the achievement tests are 
constructed for the purpose. It is imperative to point out at this juncture that the 
terms like attainment, accomplishment, and acquisition, in spite of having varying 
shades of meaning are often used as synonym to achievement. Eysenck et al, in 
their Encyclopedia of Psychology (1972) has elaborated the term achievement as 
"General term for the successful attainment of some goal requiring a certain 
effort". Some others have contended to refer as the degree of success attained in 
a task for e.g., solving a test or problems. In the present context the term 
achievement refers to pupil's achievement as a reference to the level of 
attainment and proficiency in a prescribed course of study following formal 
schooling during a prescribed period of time. It is the required knowledge of an 
individual student in a particular branch of study due to learning experiences 
gained by the students in a defined period and it is measured through examining 
bodies after the allotted period for learning is over. 
Henry (1960), contended that it is mandatory for the students to attain 
knowledge and to demonstrate it whenever an evaluation of this accomplishment 
is made. In fact, the student achievement has a bearing on his life. For example, it 
is used as a criterion for selection for admission to next higher classes or for 
recruitment and placements in jobs. Testing and assessing achievement has been 
the primary concern for both educationists and psychologists. This is reflected in 
the large number of tests developed and used by them for the assessment of 
student's level of achievement In different subject of study. It is customary to 
contrast an achievement test with an aptitude test. One distinction often 
emphasized is based on the degree of uniformity of relevant and antecedent 
experience. Thus , achievement test measure the effect of relatively standardized 
sets of experience (e.g. a course In Maths, Hindi or other school subjects) 
whereas aptitude test results reflect the cumulative influence of the multiplicity of 
the experiences in the daily living. In other words, aptitude tests measure the 
effects of learning relatively uncontrolled and unknown conditions, while 
achievement tests measure the effects of learning under partially know and 
controlled conditions. Second distinction between aptitude and achievement tests 
is that aptitude tests are future-oriented i.e. they focus on the subsequent 
performance, whereas, achievement tests are past and presented oriented. 
Despite the above often-mentioned points of difference, achievement and aptitude 
tests have no clear-cut distinction? There are achievement tests that predict 
subsequent performance better than intelligence tests do (Bracht and Hopkins, 
1970). 
From the above description the relevance of academic achievement seems 
to be very clear as it looks to be one of the predictors of success in one's life 
career. Keeping the relevance of achievement, a very relevant question may 
come to one's mind that what are the various determinants which may most- likely 
effect academic achievement either negatively or positively. Since, it is always 
experienced or observed that all the causal factors may not be studied at a time 
because of countless and even unperceivable factors, hence, the present study 
was endeavored to investigate the 'Academic achievement in relation to socio-
economic status, anxiety level and achievement motivation. And further to have a 
comparative study of Muslim and Non-Muslim school children of Uttar Pradesh. In 
view to the problem of the study, it is now necessary to give description of the 
other variables in question viz., socio-economic status, anxiety, and achievement 
motivation because academic achievement was proposed to be studies in relation 
to the above factors. 
ACADEMIC ACHIEVEMENT 
Academic achievement of pupils has been a matters of concern since long 
and its prediction has assumed enormous in view of its practical effective value. 
Attempts have been made to identify the main determinants of achievement, 
which led to the studies involving both socio-personality variables. Academic 
achievement is not a uni-dimensional function but a multidimensional activity. 
Academic achievement is defined in relation to the concept of aptitude by simple 
contrast: measuring the learning that takes place during a definable course of 
instruction, measuring the outcomes of a very lengthy and diffuse set of learning 
experiences. It refers to the assessment of the outcomes of formal instruction in 
cognitive domains with "instruction" defined as subject matter that is explicitly 
taught. This instruction carries with it the expectation that it produce observable 
change in the behaviour of those who are being instructed. According to Ebel 
(1979) academic achievement is often thought of as a sample of indicators of 
students knowledge taken at a particular point in time. Lucas and Horrocks 
(1960) extracted approximately 70 state needs of adolescents from a survey of 
the literature and constructed a questionnaire covering these needs. Factor 
analysis of the response of over 725 adolescents to the questionnaire revealed 
need for achievement related primarily to school achievement. Harris (1959) 
observed that "study hobbits" were high on the list of problems of adolescent boys 
and girls in 1937 and 1957. Hess (1963) found that high school scholastic 
performance was the best and most consistent simple predictor of success. 
In other words, academic achievement has to be studied in terms of 
psychological correlates in order to identify the factors which are important in 
affecting the academic achievement at school level. 
The dictionary of education (Good, 1945) defines the academic 
achievement as the knowledge attained or skills developed in school subjects, 
usually designated by test scores or by marks assigned by teachers or by both. 
Quite a number of studies have revealed a relationship between 
academic achievement and various other socio-psychological variables viz., 
Socio-economic status (Chopra, S.L. 1964; Fathepuria, B.S. 1966; Barial, 
R.N.P. 1966; Puranik, G.A. and Kundley, S. 1969; Satyanandan, B.D. 1969; 
Chatterji, S; Mukherjee, M and Banerjee, S.N. 1971; Anand, C.L. 1973; 
Lalithamma, K.N. 1975; contractor, B.M. 1977; Reddy, I.V.R. 1978;Salunke, R.B. 
1979; Ujha, K.P. 1979; Khanna, M. 1980; Chopra, S.L. 1982; Bose, U. 1982; 
Krishnan , R. 1982; Inverson, B.K. and Walberg, H.J. 1982; Lynn, R.Hampson, 
S.L. and Magee, M.I983; ShukIa, C.S. 1984; Olga, A. Zorislava, B. and Albina, S. 
1984; Misra, M. 1986; Singh, B.I986; Quraishi, Z.M. and Bhatt, V.D. 1986; 
Mohan, J. and Gulati, A. 1986; Patel, S. 1986; Narang, R.H. 1987; Sudhir, M.A. 
and Muraleedharan, P.G. 1987; Sinha, S. et al. 1988; De Jong, P.P. 1993; 
Holmquist, J.C. 1993; Georgiou Stalios, N. 1995; Fejgin, N. 1995; Hampton, S. 
Ekboir, J.M. and Rochin, R.I. 1995; Birenbaum, M. and Kraemer, R. 1995; Crane, 
J. 1996; Pungello, E.P. Kupersmidt, J.B. Burchinal, M.R. et al. 1996; Caldas S.J. 
and Bankston, CHI 1997; Grosset, Jame M. (1997); Muijs, R. Daniel (1997); 
Nicholson, Tom. (1997); Brutsaert, Herman. (1998); Rego, Armenioand Sousa, 
Liliana (1999); Bacete, Francisco-Juan Garcia and Remirez, Jesus Rosel (2001); 
Mc Galium, Ian and Demie, Feyisa (2001); Okpala, Comfort O; Okpala, Aman O. 
and Smith Frederick, E. (2001); Sacker, Amanda; Schoon, Ingrid and Bartley, Mel. 
(2002).; Anxiety (Pandit, K.L. 1969; Uday Shankar and Lt. Jarnail Singh Brar, 
1973; Hussain, M.Q. 1977; Friedrich, C. 1978; Grinnell, R.M. and Kyte, N.S. 1979; 
Patel, G.N. 1979; Homchaudhuri, S. 1980; Ganguli, P.K. 1981; *Seemannova, M. 
1983; Mc Cann, Stewart, J. and Meen, K.S. 1984; Mehrotra, S. 1986; Barney, J.A. 
et al. 1986; Sabapathy, T. 1986; George, M. and Lakshminarayanan, T.R. 1988; 
Mathews, D.B and Burnett, D.D. 1989, Seipp, B. 1991; Araki, N. 1992; Comunian, 
A.L. 1993; Ganschow, L; Sparks, R.L; Anderson, R; Javorshy, J. et al. 1994; 
Dutta, R.B. and Dutta, R.D. 1994; Eady, Sandra. (1999); Abu - Hilal. Maher M. 
(2000); Hatt, Cathy W.; Davis, Nichelle B.; Bollen, Larry M. and Chia, Rosina 
(2001); Achievement motivation (Singh, B.N.K. 1965, Sinha, N.C.P. 1967, 
Bhatnagar, R.P. 1967, Thakur, R.S. 1972, Reddy, V.L.N. 1973, Pathak, C.C. 
1974; Seetha, B.C. 1975; Ghuman. M.S. 1976; Shivappa, D. 1980; Gandhi, P. 
1982; Sween, 1984, Singh, S. 1984; Mitra, R. 1985; Vasishtha, K.K. 1989; 
Montero Garcia-Celay. I. And Alonso, T.J. 1992; Keith, T.Z. and Cool, V.A. 1992; 
Schultz, G.F. 1993; Wentzel, K.R. 1993; Jegede, J.O. 1994; Jegede, J. Jegede, 
R.T. and Ugodulunwa, C.A. 1997;Asakawa, Klyoshi and Csikszentmihalyi, Mihaly. 
(1998); Landine, Jeffrey and Stewart, John (1998); Leondari, Angeliki, Syngollitou, 
Efi and Kiosseoglou, Grigoris (1998); Wentzel, Kathryn R. and Wigfield, Allan 
(1998); Mau, Wei-Cheng and Lynn, Richard (1999); Stewart, Sunita Mahtani; 
Band Michaeitt, Deeds, Osvelia, Westrick, Jan et al. (1999); Busato, VittorioV., 
Prins, Frans J., Elshout, Jan J. and Hamaker, Christian (2000); Cote, Jannes E 
and Levine, Charles G. (2000); Govington, Martin V. (2000); Hancock, Dawson R. 
(2001); Koutsoulis, Michalis K. and Campbell, James Reed (2001); Gagne, 
Francoys and St Pere, Francois (2002); Zsolnai, Aniko. (2002); Howse, Robin B; 
Lange, Garrett; Farran, Dale C. and Boyles, Carolyn D. (2003); Singh Kusum; 
Granville, Monique and Dika Sandra (2003); 
SOCIO-ECONOMIC STATUS 
Having given a detailed description of achievement specially in the 
academic sphere, it is now relevant to discuss socio-economic status which is one 
of the variable undertaken the present study as it looks to effect children 
academic achievement. It must be kept in mind that modern education is highly 
competitive as well as costly too, hence, socio-economic status has its influence 
on academic life in global sense. However, the details with regard to socio-
economic status follows highlight its predictive influence on academic 
achievement. 
Socio-economic status is referred to as the social phenomenon, which is 
viewed as the outcome of the interaction of the various determinant. For example 
Hollingshead (1949), considered occupation, education and residential address as 
determinants of socio-economic status. Warneret al (1949), ignored education 
and added income and type of housing to Holligshead's categories. Kahl (1957) 
added prestige, social interaction, class consciousness, value orientation and 
power to these categories and ignored education. Kuppuswami (1962), verma 
(1969). Kulshrestha (1972), rao (1977), Srivastava (1978), Uniyal & Bisht (1982) 
and Rao (1982) etc. Have incorporated variableslike caste, occupation, education, 
income possession and social participation. Basically, the whole concept of status 
has emerged in term of social differentiation (Linton 1936). The variable like family 
size, education, occupation, social position, caste, land ownership social 
participation and possession and possession differentiates one group from 
another. One can rank the members of society on each one of these dimensions. 
A category of individuals getting ranks close to one another on economic 
standing, status and power is called social stratum. Mostly three social strata-
upper, middle are lower are distinguished. The term class indicates the economic 
standing of a person. The term "class situation" has been used by Max weber to 
indicate the person's, " typical chance for a supply of goods, external living 
conditions and personal life experience, in so far as this chance is determined by 
the amount and kind of power or lack of such, to dispose of goods or skills for the 
sake of income in a given economic order" (Gerth & Mills 1946; pp.181). In view to 
the above deliberation it is very clear that socio-economic status is one of the 
significant aspect which has its impact on various aspect of life of individual or 
group related behavioral outcome, hence, it is related to a person's chance for life, 
good health, and happiness. It determines his political and religious affiliations, 
marital and family pattern, standards of behaviour and conduct, and the nature of 
socializing practices (In the present context. Socio-economic status has been 
taken as an aspect of population composition and social differentiation based on 
economic and status ranking of individuals). 
Socio-economic status is some time replaced by the term 'status situation'. 
According to weber, " in contrast to the purely economically determined ' class 
situation', we wish to designate a status situation, typical component of the life 
fate of men that is determined by a specific positive or negative estimation of 
honors" (ibid, pp. 186-187). This honors of prestige may be connected with any 
quality such as class or ethnicity, shared by plurality. The difference in status 
situation are caused by difference in these qualities which in turn are 
accompanied by difference in what Weber called "styles of life" including place 
and type of residence, formal and informal associations, leisure time activities and 
the like. Some writers on social stratification (e.g. warner et al 1963, pp. 36-37) 
used the term social class to mean the some thing as social status. The concept 
of social class has drawn the attention of classical economists and social and 
political thinkers like Aristotle, Sorokin, Adam Smith, Max Weber, Schumpter, T.H. 
Marshall, Talcott parsons, etc. The main consideration in their definition of social 
class is one's material possession or economic power or economic functions. 
Liton defines social class as a "position in a particular cultural pattern", Biesterat 
as" simply a position in society or in a group", young and Mack as" a position in a 
social structure which is above some others and below still others", freedman et al 
as" a position in the rank system", Lindbergh et al as" the comparative account of 
prestige, deference, or respect accorded to persons who have been assigned 
different roles in a group or community". Loueringer (1940) argues that "the 
concept as used contains highly diverse and unrelated elements, and that it is 
neither precise nor accurate to treat farrago as a desperate unit" is a " 
cluster of factors including occupation, income and cultural features of home." 
But in India social class tasks a different form due to the presence of cost 
system, dissecting the Hindu population into four distinct castes like, Brahmin, 
Kshtriya, Vaishya and Sshudra. But the strong social reforms completely 
reoriented the idea of the people. The caste system is not playing any significant 
role in social stratification prestige is not now attached to caste in India. 
Weightage is given to the scheduled castes and backward classes in matters of 
education and recruitment to government services. Engel (1895) who is regarded 
as a pioneer in the field of social stratification, and Taussing (1911) considered 
"effective family income" as a measure of economic status. Perry (1913), Chapin 
(1933) and cantrill (1943) based their scales' scoring on possession and non-
possession of material object. Hunt (1897) of the U.S. Bureau of census classified 
the working population on the basis of occupation into four groups, namely, the 
proprietor class, the clerical class, skilled worker class and the labour class. This 
occupational index was revised by Edward in 1940 into six groups as (a) 
professional persons, (b) proprietors, mangers and official, (c) clerks and Kindred 
workers, (d) skilled workers and foremen, (e) semi-skilled workers and (f) 
unskilled workers. Sims (1928) developed his score card and included in it 23 
items such as education, occupation of telephone, books, magazines, etc. Warner 
et al (1949) brought out his famous index of status characteristics (I.S.C) and 
included into it six factors like occupation amount of income, source of income, 
type of house, residential location and education but later on education and 
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amount of income were dropped out and the remaining four factors were weighed. 
Centers (1949) propounded his own theory of social class based on subjective 
consideration of class consciousness. He says, " classes are psychosocial 
groupings, something that is essentially subjective in character, dependent upon 
class consciousness (i.e. a feeling of group membership) a man's class is a 
part of his ego, a feeling on his part of belongingness to some thing an 
identification with something larger than himself. Lew's and whillon (1954) have 
bought out their socio-economic scale for the rural agricultural population of India 
and it consists of five factors like housing, land ownership, income from outside 
employment, highest grade completed by family members and literacy. 
Kuppuawamy (1959) developed socio-economic status scale on the basis of three 
variables, viz, education, occupation and income giving appropriate weightage to 
variables on clinical experiences. 
ANXIETY 
Socio-economic status discussed in the preceeding pages was a social 
variable, but now personality factor namely, anxiety will be discussed as it is also 
an important variable to predict academic performance. From time immemorial 
anxiety has been a central point of attention for both the educationist and 
psychologists to study the human behavior. It has been regarded as a basic 
causal factor in the development of neurosis and other behavioral disorders. 
Rapid technological progress and industrialization along with concomitant socio-
cultural change have put an every increasing demand upon modern mans 
psychophysical potentialities and the resultant stress after causes anxiety in them 
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in general and adolescents in particular. The present century has rightly been 
referred to as " the century of fear" or the " age of anxiety" by thinkers like Albert 
camus and W.H. Auden Anxiety has become a common symptom of the present 
generation who faced with the danger of war, economic hardships, communal and 
racial prejudices, and above all, a fast changing social structure that is becoming 
more complex day by day all these problems make the younger lot anxiety prone 
which in turn affects individuals cognitive and intellectual performance. Anxiety 
also has a debilitating effect on learning. It is the most distressing condition which 
affects an individuals performance and behaviour in a variety of ways. It is related 
to social behaviours and phenomena as conformity, dependence, social 
responsiveness peer rejection and acceptance and social influence processes. It 
has been found that anxiety is a determinant if a number of behaviours in social 
situations. These behaviours often lead to social isolation which in turn affect the 
achievement. 
The concept of anxiety enjoys central position as it is regarded as a 
basic condition of human existence by many thickness. The definitions of the 
concept are based on observations or introspective reports by subjects normal or 
pathological. Some definitions have only a conceptual basis while others are 
rooted in the physiological or behavioural changes observed in an experimental 
situation. A distinction has experimental situation. A distinction has been more by 
martin and Sroufe (1970), and Martin (1971) between 'stimulus-oriented' and 
'response- oriented definitions of the term in the former anxiety is defined in term 
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of the circumstances- external situations or internal thoughts- that arouse anxiety. 
However, response-oriented definitions emphasize the nature and types of 
responses that constitute the anxiety reactions. 
Anxiety as defined by English and English in their dictionary of psychology 
is "an unpleasant emotional state in which a present and continuing desire or 
drive seems likely to miss its goal, a fusion of fear with the anticipation of future 
evil, marked and continues fear of low intensity, a feeling of threat, especially of a 
fearsome threat without the person's being able to say what he thinks 
threatens ". The American psychological Association (1952) defines it as," a 
dangers signal felt and personality. It is produced by a threat from within the 
personality with or without stimulus from external 
situations ," James Drever in his dictionary of psychology defined 
anxiety as " a chronic complex emotional state with apprehension or dread as its 
most prominent component, characteristic of various nervous and mental 
disorders" (1958, pp.17). In the words of May, anxiety is " the 
apprehension cued of by a threat to some value which the individual holds 
essential to his existence as a personality" (1950, p. 191). Cattell and Scheirer 
(1961) define anxiety in the following terms: " anxiety differs from fear, 
introspectively and presumably physiologically by being a response to precursory 
signals of perceptions of the true fear objects. It is a tentative alerting by cues and 
symbols rather than by concrete, present danger, consequently, it has the 
associated qualities of uncertainty, and of lasting longer." In the words of Moir 
Gross (1969), "anxiety reactions carry an unpleasant emotional tone, which may, 
perhaps have survival value in predisposing the individual to avoid circumstances 
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which evoke the reaction." Martin and sroufe (1971) conceive of anxiety as a " 
neuropsychological response that has specially strong manifestations in the 
hypothalamic-sympathetic-adrenal medullary system, and in the reticular system". 
Roubicek (1970) defines anxiety as a, "State involving both somatic and 
psychological participation aroused by any condition which threaten a the 
integrity of the organism and is conceived as an extension of irritability and 
vigilance." 
Fear and anxiety have long been accepted as basic human emotions. 
James kritzeck (1955) observed that anxiety was a central concern in the writing 
of the medieval Arab philosopher Ala Ibn Hazm of cordov. In his book " A 
philosophy of character and conduct" Hazm expressed the view that anxiety was 
fundamental to human nature. Sigmund freud (1936) is the first psychologist who 
brought the significance of anxiety to the foreground of psychological research. In 
his view there are two types of anxiety realistic anxiety and neurotic or non-
realistic anxiety. Realistic anxiety is that anxiety which has reference to real 
objects in a persons and environment. Neurotic or nonrealistic anxiety referred to 
some particular objects or situation. In Freud's words," repressions, corresponds 
to an attempt at flight by the ego from libido which is felt at danger" (1917,p.410). 
freud regarded anxiety as an effective state which was characterized by," all that 
is covered by the word' nervousness,' apprehension or anxious expectations" 
(1924). Freud has described two stages in the development of anxiety: primary 
anxiety and subsequent anxiety. In primary anxiety " the organism is flooded by 
amount of excitation beyond its capacity to master" (1945, p.42). the onset of 
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subsequent anxiety is correlated with the differentiation of mantel apparatus into 
ego superego and id processes. Corresponding to these three source of peril, 
three forms of anxiety may develop. These are reality anxiety. In reality anxiety, a 
reaction to threat is from the external world. In moral anxiety, a reaction to threat 
is from superego and in neurotic anxiety a reaction to threat from the instinctual 
impulses of the id. The neo-freudian approach is expressed in the development 
theory of sullivan (1953) which deals with the development of these the former is 
an everyday phenomenon while the latter occurs during infancy and in 
pathological states. According to ego-psychologist, Jacubson (1953, 1964), 
anxiety is both a signal and an adaptive phenomenon. When the ego is 
unprepared to meet the instinctual urges, anxiety works as a signal and the ego 
uses it to mobilize its defense against these urges According to ego-psychological 
theory, anxiety develops in the ego and is a state of unpleasure arising from inter-
systemic tension between the ego and the id. In existential approach, anxiety is 
conceived as an experiential state which is the outcome of individual's freedom to 
choose between possibilities and at the some time the realization of the 
responsibility for his choice. Whenever the person is faced with the problem of 
making decision, he experiences anxiety because he is aware of his limited 
capacity to foresee all the consequences of a possible choice and because ha 
may not have an objective justification for the choice made. Kierkegaard believes 
that in order for self development to advance one must experience anxiety, 
awareness is increased. According to heidegger, fear and anxiety are 
dispositional or affective states. Both are unpleasant affective states, both have 
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some object or situation that threatens, both involves sense of one's existence. 
Existential psychologist may has enumerated the properties of anxiety in the 
following manner: 
1. "It is a differ apprehension 
2. It differs from fear in that it is unspecific, vague and objectless. 
3. It is associated with feelings of uncertainty and helplessness. 
4. It involves a threat to the core or essence of the personality" (1972). 
Goldstein, has expressed the view that it is the " basic tendency of the 
individual to actualize itself in accordance with its nature" (1963, p.88). 
In the opinion of carl Roger (1951) anxiety is that experience which occur when 
the person perceives something which is a threat to his self concept. In his words: 
" if the individual becomes to any degree aware of this tension or 
discrepancy, he feels anxious, feels that he is not united or integrated, that he is 
unbure of his direction" (1951,p.511). In the opinion of cattell, anxiety is a function 
of the magnitude of all unfulfilled needs and the degree of uncertainty that they 
will be fulfilled. He further holds that anxiety is specific to the fear and results from 
the threat that occur when there is anticipation of deprivation of any or all ergs. 
Keeping in view the central position of anxiety in several of the current 
theories of behaviour and personality development, it is essential to discuss in 
brief the various terms like fear, phobia, worry, emotional stress, tension, shame 
and guilt. 
Fear as the term suggests, isa natural response to a real or imaginary 
dangers. A question that arises here to what causes a particular fear? 
Psychologists agree that fears are mostly learnt sometimes fear results from the 
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experience of real dangers and sometimes taught unconsciously by parents, 
siblings or playmates. Anxiety, like fear, is a response to a felt danger which mar 
or may not be real. It is quite common in children. Pre-school children show 
anxiety by a generalized excitement while elementary school children may 
develop specific symptoms like insomnia, headaches, stomachaches or tics such 
repeated blinking or yawning. Everyone, sometime or other, experiences fear and 
anxiety in one from or another in varying degrees. But it becomes a personality 
and academic problem only when excessive or habitually chronic anxiety results. 
Minimal anxiety may, and after does, serve constructive purposes, acting as a 
spur to creativity, problem solution and inventive accomplishment however, strong 
anxiety may be emotionally crisping, evoking a deep sense of helplessness and 
inadequacy. According to clinical evidence, intense or excessive anxiety may 
have its root in harsh, punitive or restrictive socialization. This includes parental 
efforts to impose standards of behaviour that are too high. 
The term 'worry' often an important factor for maladjustment is a vaguely 
and poorly defined term. It may be defined as the anxiety which is experienced 
while thinking about the difficult personal situation where no solution is apparent. 
'Phobias' are regarded as an exaggerated and irrational fear of a specific object in 
the situation where the possibilities of actual harm is least or even absent, e.g 
school phobia is characterized by a refusal to go to school by children. The onset 
of school phobia has been associated with unpleasant and anxiety provoking 
experience in the classroom. Many psychologists feel that school phobia is a sign 
of family disturbance. According to Milman (1966) is also of the same view but he 
has made distinction between school phobia and truancy. He states that when 
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school phobia occurs in low-income groups it is labelled as truancy. In the words 
of Davidson (1961), while the truant runs away from school, the school phobic 
runs back to his home. 
Tension is another term, which is very closely associated with anxiety. In 
fact, it is often used as a synonym for anxiety. Goodstein and lanyon (1975), has 
state that the term tension is generally used in a vague manner and appears to 
contribute little towards understanding of anxiety. 
'Guilt' has been explained as a "special kind of negative self-evaluation 
which occurs when an individual acknowledges that his behavior is at variance 
with a given moral value to which he feels obligated to conform". According to 
Ausubel (1955) guilt is one of the most important psychomechanisms through 
which an individual becomes socialized in the ways of his culture it is also an 
important instrument for cultural survival, as each individual tries to keep his 
behavior compatible with the moral values of the society in which he lives if 
children do not experience guilt, they would have little motivation to learn what the 
social group expects from them. 
Now, the question arises that, 'what cause anxiety? To examine this it is 
essential that we must investigate the nature of the avoidance responses and the 
situation that promote it. As far as the basic drives are concerned, frustration and 
conflict at various levels of socio-economic status are the most effective causes of 
anxiety. But according to Freud, frustrations and conflict arise as a result of 
deprivation of sexual needs. Cameron (1948) has suggested that all problems of 
psychopathology are in relatybio social problems, which is particularly true of the 
whole of sexual activities. But the fact is that neither sexual abstinence nor sexual 
expression as such is an adequate cause of anxiety. It every possibility it is the 
conflict between the desire for sexual activity and the opposing forces of person's 
social and moral training which leads to anxiety. Apart from this the sources of 
anxiety may frequently be observed in the conflicts between purely individual and 
social motives. The needs for security, recognition and the motivation to comply 
with the standards of one's own group are also sources of anxiety. 
Since anxiety is an inferred emotional state of the organism and 
cannot be directly observed so its investigations rely on having the individual 
report his own emotion under various stress conditions. As far as expression of 
anxiety is concerned, milder forms of anxiety may be expressed in recognizable 
behaviour such as depression, nervousness, irritability, mood swings, restless 
sleep, quick anger and extraordinary sensitivity to what others say or do. Stronger 
forms of anxiety may not be so easily recognizable. Some of the common cloaks 
children use to hide anxiety by boisterous and show-off behaviour. By showing off, 
anxious children try to convince themselves and other of their competence. Some 
other characteristic reactions of anxious children are that they either 'over-react' 
or under-react in stress situation. A few children also express their anxiety through 
behaviour that is 'out of character' e.g a friendly child who is anxious may show 
cruelty and commit a brutal act. 'Excessive eating' and 'excessive use of mass 
media have also been observed in anxious children. In this way, they escape 
temporarily from anxiety threatening situations. Excessive use of defense 
mechanism, especially projection i.e. to put blame on others is also a way of 
expressing anxiety. 
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ACHIEVEMENT MOTIVATION 
Like anxiety, achievement motivation is also an important personality factor 
which can be presumed as pre-requisite in attaining excellence in all walksof life, 
hence, academic achievement can not be spared. 
Academic motivation is closely related to attribution which is the body of 
theory and research known as "achievement motivation". Achievement motivation 
refers to a pattern of actions and feelings connected to striving to achieve some 
internalized standard of excellence in performance (Vidler, 1977 b). Revelle and 
Michaels (1976) point out that achievement motivation can be seen as a special 
case of the inertial tendency postulate. Atkinson and Feather (1966) and Atkinson 
and Raynor (1974) provide clear presentations of the expanded theory of 
achievement motivation. Achievement - oriented behavior is seen to be a function 
of a number of factors including the motive to succeed, the motive to avoid failure, 
the perceived probability of success and the incentive value of success of Key 
interest to educators are the practical attempts to increase achievement 
orientation in students. The Crux of the method is to use a variety of technique 
including games, group meetings, and public incentives in order to encourage 
independence, acceptance of personal responsibility for one's own behavior, and 
the acceptance of goals that require moderate risk taking for achievement, careful 
planning, and entrepreneurial activities. Only moderate success has been found in 
improving the achievement of students through special motivation Courses (Mc 
Clelland and Alschuler, 1971). However, one reason for this could be that many 
schools do not allow students to take initiatives and their own academic lives. As 
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a result the fuel that gives success engine its drive to accomplish, act and perform 
in a manner that satisfy a certain desire remain non productive. Achievers, as a 
whole, enjoy life and fuel and feel in control. Being motivated keeps us 
productive and self respect where are how achievement needs (the desire to 
succeed and to excel) are learned are Complex and intriguing. Rosen (1961) says 
that " strong achievement motivations tends to develop when parents set high 
goals for their child to attain, when they Indicate a high evaluation of his 
competence to do a task well, and impose standard of excellence upon problem-
solving task, even in situations where such standards are not explicit. This 
complex of socialization practices has been called achievement training, involves 
expectations that the child be self reliant in situation where he completes with 
standard of excellence. At this stage the parents grant him relative autonomy in 
problem solving and decision making situations where he is given both freedom of 
action and responsibility for success and failure." In order that a child may develop 
higher achievement motivation, he needs autonomy and independence and 
constant inspiration from parents to achieve higher goal. On the other hand, 
authoritarianism of the father may destroy the children achievement motivation. In 
higher social class, parents set high goals for their children to achieve and their 
dominance and authoritarianism are absent. The autonomy and independence in 
decision-making generate in them self-reliance, sense responsibility and 
confidence which ultimately results into higher achievement motivation. Sewell , 
Haller and strans (1957) in a study found that the level of educational and 
occupational aspiration (with inteliigence controlled) of both sexes related to 
family socio-economic status. Young (1958) demonstrated that parents attending 
college were significantly more college graduates, holding professional executive, 
managerial or official positions and were economically above the average and 
also encouraged their children to attend college. But parents of students not 
attending the college were more likely to be engaged in agriculture or factory and 
were less able to finance their children David McClleland, et al (1953) and John 
Atkinson (1981) developed a measure of the need to achieve. Using the TAT test 
they found that students with high achievement needs can be identified by the 
stories they tell, namely, more stories about striving for excellence, overcoming 
obstacles, or accomplishing some difficult goal. Other researchers (Jackson, 
Ahmad, and Heapy,1973) suggested that achievement needs are made up 
several factors: 
1. Wanting approval from experts. 
2. Wanting to make money 
3. Wanting to succeed on our own 
4. Wanting respect from friends 
5. Wanting to complete and win 
6. Wanting to work hard and excel 
Thus, one high achiever might strive primarily to make money while another 
person to make money while another person, equal in overall need to achieve, 
would concentrate on gaining respect and status from friends, and so on, 
dependence on our past experience. Weiner (1972) has argued that better 
understanding of achievement motivation can be obtained by interpreting it 
through the structures of attribution theory. As he put it "Casual attributions 
influence the likelihood of understanding achievement activities, the intensity of 
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work at these activities and the degree of persistence in the face of failure 
(pp.213). According to Machr and Sjogren (1971), who looked at such educational 
practices as ability groupings, programmed instruction, and independent study, 
achievement motivation suggests "a variety of insights", but it can provide "only 
limited advice fro the practitioner" (pp. 157) Atkinsom (1957) showed that any 
situation which calls for evaluation against a standard of excellence gives rise to 
two dissimilar motive: motive to achieve success (Ms) and motive to avoid failure 
(Maf). According to him these two motives gives rise to two opposing tendencies; if 
a person expects a task to result in success, it gives rise to a tendency to act and 
execute it (Ts), whereas, if a person expects a task to result in failure it gives rise 
to tendency to avoid it (Tgf). 
Similarly, any goal a person sets before himself would have two 
probabilities for him: the probability of success (Ps), and the probability of failure 
(Pf). Another factor, which is also important for motivation is the incentive value (I) 
of that goal for the individual; this may again be positive (Ig) or negative (If). 
According to Atkinson (1964) the incentive to achieve a goal successfully is 
proportional to the apparent difficulty of the task for the individual, or the 
probability of succeeding at it. If a task is very difficult the Pg is very low so that its 
incentive value is very high. This relation between U and Ps has been expressed 
by Atkinson (1964) in the following way 
Is = (1-Ps) 
According to Atkinson, the tendency to engage in achievement-oriented 
behaviour or tendency to endeavor for attaining a particular goal (tendency to 
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success, or Ts) is a multiplicative function of the variables (1) the motivation for 
success (Ms); (2) the probability of success (Ps); and (3) the inactive value of 
success (Is). This has been written in the form of a formula as 
Ts =MsXPsXls 
Similarly, the tendency to avoid failure is also a multiplicative function of (1) 
the motive to avoid failure (Mgf); (2) the probability of failure (Pf); and (3) the 
nagative Incentive value of failure (l.f). The tendency to avoid failure is thus given 
by the formula: 
Taf = Maf X Pf X l-f 
Where, 
Taf = the tendency to avoid failure 
Maf = motive to avoid failure 
Pf = probability of failure = 1-Ps 
Lf = negative incentive value of failure = -Ps 
Whether or not an individual will under take a task an additive function of 
the two tendencies, i.e. Tg and Tgf. This is desinated as the 'resultant tendency' 
and is formulated in the following form. 
Ts + Taf=(Ms X Ps Xls) + (Maf X Pf X Lf) 
Having highlighted the concepts and their relevance of the various variables 
which have been the part of this larger investigation leading to the award of Ph. 
D. degree in education. It also looks very necessarily important to mention that 
why this study has also endeavored to make a comparative study of Muslim 
children with the children of the other religious groups. Before answering the 
question, it is pertinent to impress upon the fact that among all the minority groups 
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Muslims are the most backward category in almost all respect as Muslims are 
specifically backward educationally, economically and in establishing the 
importance of their existence in this great Indian sub-continent. In defence to our 
question, it is necessary to highlight the pathetic condition of Muslim school-goers 
compared to children of other religious groups particularly Hindu's . 
The interdependence between education and economy is evident from the fact 
that the two stand in a symbiotic relationship with each other. The economy of a 
society provides resources to fulfill the educational aspirations of its members and 
the education in turn helps in developing human potential and redefines 
sensitivities and perceptions that contribute to national cohesion thus furthering 
the goals enshrined in our constitution. Education can be seen as an aid to realize 
the socio-economic objectives of both individuals and society. A person who 
successfully completes the education, has a higher probability of getting a well 
paid job than the person who does not have access to adequate levels of 
education it is therefore realized that the minority children have to be provided 
with the educational inputs, if they are to become a powerful force in the society. 
Country ca be liberated from various socio-economic problems only when all 
sections and parts of the Indians society are equitably and effectively brought 
under the canvas of organized and meaningful education. Since recently such 
sections of the Indian populace which are said to acquire their educational 
development have specially been identified by the government. Muslims are one 
of those two communities of the country who have been declared as educationally 
background. The government of India has already started pursuing some specially 
programs for their educational upliftment. The unsatisfactory state of education of 
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the Muslim minority in the country is evident from the data on the enrolment of 
Muslim schools, their participation in the secondary school board examinations as 
collected by the high power panel on Minorities, scheduled castes and scheduled 
tribes appointed by the government of India in 1980. The data shows that at the 
elementary stage in 1980-81, the enrolment of Muslims accounted for enrolment 
which Is 5% less than their proportion in the population similarly, the data on the 
enrolment of Muslims at secondary stage (Secondary and higher secondary) 
shows that the enrolment of students at this level was 10.66% of the total 
enrolment against their share of 18.56% in the population of the sample districts. 
So far as the Muslim appearance in the secondary and senior secondary 
examinations is concerned, the study shows that only 4% of the total number of 
candidates against their percentage of 11.28% in the district concerned. At the 
senior secondary examination conducted in 1981, only 2.49% appeared for the 
examination against their population of 10.30% in the district surveyed. 
The occurrence of such a condition is both a result of and equally a 
cause for economic backwardness and vice versa in comparison to their non-
Muslim fellows. It was in this context that various other dampening factors like 
anxiety and achievement motivation wee explored so that diagnostic means may 
be adopted to improve their education in general and academic performance in 
particular. After giving exhaustive description of the various variables in question 
of the present investigation it seems again to highlight objectives of the study. The 
objective of the study was well evident from the problem of the study that had 
endeavored to investigate academic achievement in relation to various socio-
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personality factors like socio-economic status, anxiety level and achievement 
motivation, hence the objective of the present study was to investigate such a 
problem. In quest of accomplishing the objective of the study certain hypotheses 
were formulated for understanding and empirical testing the direction of 
relationship between academic achievement and independent variables which 
were undertaken in the present investigation. 
' Hypotheses:-^ince no uniform direction of relationship has been witnessed from 
the survey of literature between academic achievement and a number of other 
variables namely, socio-economic status, anxiety level and achievement 
motivation, hence, null hypotheses were framed for empirical testing. The 
hypotheses follows: 
(i) There will be no relationship between socio-economic status and 
academic achievement. 
(ii) There will be no relationship between anxiety and academic 
achievement, 
(iii) There will be no relationship between achievement motivation and 
academic achievement. 
(iv) Muslim and Non-Muslim school children will not differ significantly on 
academic achievement, 
(v) Muslim and Non-Muslim school children will not differ significantly on 
socio-economic status, 
(vi) Muslim and Non-Muslim school children will not differ significantly on 
anxiety, 
(vii) Muslim and Non-Muslim school children will not differ significantly on 
achievement motivation. 
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LIMITATIONS OF THE STUDY 
Researches are always a continuous process and none of the research 
can claim its authenticity and practicability for all time and places. The present 
study also suffers with some limitations which must be taken care of in future 
research endeavors. The present study basically suffers with the basic limitation 
that it has not taken various levels of anxiety as well as various broad sources of 
anxiety for testing its influence on academic achievement because if such steps 
would have been taken then most likely we could have reached to the conclusion 
about the most relevant source of anxiety predicting academic achievement and, 
moreover, various levels of anxiety may show different patterns of relationship. 
Such contentions are coming to the researcher's mind because a good number of 
researches advocate significant positive impact of moderate level of anxiety on 
performance related behaviour / outcomes . 
Moreover, If over-looking the present statistical techniques, stepwise 
multiple regression analysis would have been applied on the data then, most likely 
different and clear-cut finding would have been obtained . 
Apart from the above, there may be number of limitations, which are 
difficult to be discussed here, hence I am winding up the write-up with the final 
remark that all researches do not have the final words but findings always change 
with the passage of time and the nature of sample, the statistics use for analyzing 
the data, etc. hence, with this view the present study also suffers with limitations 
which can only be taken into care in the successive research endeavours for 
getting to successively more and more objective findings. 
28 
At last, it is to impress upon the fact that the present investigation will 
fill the void of knowledge as such study has not been conducted earlier 
undertaking simultaneously academic achievement in relation to other variables 
namely, socio-economic status, anxiety and achievement motivation. The study 
will have its implication in enhancing excellence level of students if properly 
managed in accordance of the findings. 
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The present study is an attempt to investigate into the relationship between socio-
economic status, anxiety and achievement motivation. In addition to this the 
investigation will also comprise of a comparative study of Muslim and Non-Muslim 
school children on the aforesaid variables. Although the field has been explored 
quite extensively, yet the specific area taken up by the present investigator has 
hardly been the focal point for the previous studies. Most of the studies done in 
past dealt either with one or two factors of personality in relation to academic 
achievement but socio-personality factors like socio-economic status, anxiety 
level and achievement motivation altogether were neither studied nor their effects 
on scholastic achievement were given due importance. Similarly achievement 
motivation in relation with socio-economic status and academic achievement of 
the two major religious groups is either unexplored or if done so then very 
casually. Therefore the researcher has tried to review the studies more 
comprehensively keeping in view the various psychological and socio-cultural 
variables such as socio-economic status, anxiety, and achievement motivation 
with academic achievement. 
STUDIES ON SOCIO-ECONOMIC STATUS AND ACADEMIC 
ACHIEVEMENT 
In the complex society like ours, an individual can not adjust socially and 
emotionally due to lack of self respect and belongingness on the one hand and 
the various expectations on the other. One can hardly deny the fact that the 
individual as a member of various social groups is largely a product of the process 
of socialization. Socializing processes are functionally dependent upon 
environmental conditions. Even the various components of personality make up is 
a product of the forces inherent in the surrounding of psychosocial field. Therefore 
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the study of academic achievement without any reference to the socio-cultural 
field remain a mere abstraction. This clearly indicates that socio-economic status 
is an essential ingredient of scholastic attainment. Studies in this connection have 
been carried out both in India and abroad. Chopra, S.L. 1964; Fathepuria, B.S. 
1966; Barial, R.N.P. 1966; Puranik, G.A. and Kundley, S. 1969; Satyanandan, 
B.D. 1969; Chatterji, S; Mukherjee, M and Banerjee, S.N. 1971; Anand, C.L. 
1973; Lalithamma, K.N. 1975; contractor, B.M. 1977; Reddy, I.V.R. 1978;Salunke, 
R.B. 1979; Ojha, K.P. 1979; Khanna, M. 1980; Chopra, S.L. 1982; Bose, U. 
1982; Krishnan , R. 1982; Iverson, B.K. and Walberg, H.J. 1982; Lynn, 
R.Hampson, S.L. and Magee, M.I983; Shukia, C.S. 1984; Olga, A. Zorislava, B. 
and Albina, S. 1984; Misra, M. 1986; Singh, B.I986; Quraishi, Z.M. and Bhatt, 
V.D. 1986; Mohan, J. and Gulati, A. 1986; Patel, S. 1986; Narang, R.H. 1987; 
Sudhir, M.A. and Muraleedharan, P.G. 1987; Sinha, S. et al. 1988; De Jong, P.F. 
1993; Holmquist, J.C. 1993; Georgiou Stalios, N. 1995; Fejgin, N. 1995; Hampton, 
S. Ekboir, J.M. and Rochin, R.I. 1995; Birenbaum, M. and Kraemer, R. 1995; 
Crane, J. 1996; Pungello, E.P. Kupersmidt, J.B. Burchinal, M.R. et al. 1996; 
Caldas S.J. and Bankston, CHI 1997; Grosset, Jame M. (1997); Muijs, R. Daniel 
(1997); Nicholson, Tom. (1997); Brutsaert, Herman. (1998); Rego, Armenio and 
Sousa, Liliana (1999); Bacete, Francisco-Juan Garcia and Ramirez, Jesus Rosel 
(2001); Mc Galium, Ian and Demie, Feyisa (2001); Okpala, Comfort O; Okpala, 
Aman O. and Smith Frederick, E. (2001); Sacker, Amanda; Schoon, Ingrid and 
Bartley, Mel. (2002). The details of these studies are given below: 
Chopra, S.L. (1964); investigated the relationship between socio-
economic factors and academic achievement. The sample of the study consisted 
of 1359 students of class X studying in Lucknow. The tools used were a 
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Questionnaire prepared to collect the information regarding the socio-economic 
background of students, the Raven's Progressive Matrices and the marks in the 
high school examination. The study revealed that the students belonging to the 
higher qualitative group showed significantly higher mean achievement. 
Fathepuria, B.S. (1966). Conducted a study to investigate into 
scholastic backwardness in Calcutta high schools. The sample consisted of 140 
children both boys and girls of class VIII studying in different schools of Calcutta. 
They were tested with questionnaires and schedules. The findings revealed that 
(i) scholastic success depended upon how joyfully the child applied his mind to 
the task and (ii) unhappiness due to environment and economic circumstances 
was a positive source of scholastic backwardness. 
Barial, R.N.P. (1966) investigated into the impact of social class 
background upon educational achievement and motivation. The investigation was 
made on a sample of 1508 students. The tools used were Kuppuswamy's Socio-
Economic Status Scale, Raven's Standard Progressive Matrices Test, Edward's 
Personal Preference Record (Hindi version) and the marks of examination. The 
investigation revealed that there exist no significant difference in the educational 
achievement of students belonging to various social plasses. 
Puranik , G.A. and Kundley, S. (1969) undertook the study to 
investigate the cause of educational backwardness in school children. A sample 
of 2000 children from classes 111,1V, V and VI were selected. Objectively 
developed and standardized test and examination records were used to collect 
data. Finding revealed that poor socio-economic status seemed to be more 
responsible for educational backwardness of children. 
32 
Satyanandam, B.D. (1969) studied socio-economic status and 
academic achievement. The sample consisted of students from class XI and XII. 
The academic achievement scores of the students were collected from the central 
marks register of the school. The educational and economic backgrounds of the 
students were gathered with the help of a data sheet prepared by the investigator. 
The study yielded the findings that (i) the children of the upper economic strata 
and lower economic strata differed very significantly (ii) the upper and the middle 
economic groups differed significantly (iii) the middle and the lower economic 
groups did not differ significantly. 
Chatterji, S; Mukherjee, M. and Banerjee, S.N. (1971) investigated 
the effect of certain socio-economic factors on the scholastic achievement of the 
school children. The sample were 230 students both boys and girls studying in 
classes VI and Vil. The tools used were a questionnaire for collecting the 
information regarding the socio-economic status and the total aggregate marks by 
the students in school examination. The finding revealed that the economic 
conditions of the family do not have any effect upon the scholastic achievement. 
Anand , C.L. (1973) conducted a study to investigate the effect of 
socio- economic environment and medium of instruction on mental abilities and 
academic achievement in children. The sample consisted of 1897 students of 
class VIII, IX and X. The tools administered were the Kuppuswamy's Socio-
Economic Status Scale (Urban), the Nafde's Non-Verbal Test of Intelligence, and 
the Group Test of Scholastic Abilities-Verbal and the Battery of Achievement Test 
in general Mathematics, general Science and Social Studies. The analysis 
revealed that (i) high socio -economic status group achieved higher than students 
in both low and middle socio- economic groups (ii) there exist a relationship 
between socio-economic status group and academic achievement even when the 
influence of intelligence was partialled out. 
Lalithamma, K.N. (1975) carried out a study to find out some factors 
affecting achievement of secondary school pupils. The study was conducted on a 
sample of 732 students of IX class. The tools used were a Standardized 
Achievement Test in Mathematics, a Study Habbit inventory, a Socio-Economic 
Status Scale and the Raven's Standard Progressive Matrices. The study revealed 
that (i) the achievement in mathematics was positively related to socio-economic 
status and study habbit. (ii) achievement of scheduled caste and scheduled tribe 
students was lower than that of the total sample. 
Contractor, B.M. (1977) investigated into educational attainment as a 
function of certain variables. The sample used was 300 students who had 
completed their S.S.C. examination from Ahmedabad City. The tools used for 
data collection were Standard Progressive Matrices Test, Thematic Apperception 
Test, Self Analysis Questionnaire development by the investigator, Gujrati Version 
of Maudsley Personality Inventory, Gosai's Personality Adjustment Inventory and 
Personal Information Blank. The findings of the investigation were (i) educational 
attainment was positively related to socio-economic status (ii) educational 
attainment was related in negative direction to anxiety. 
Reddy, I.V.R. (1978) investigated academic adjustment in 
relation to scholastic achievement of secondary school pupils. The sample 
comprised 25Qstudents of class VUl from rural, semi urban and urban areas 
selected randomly and followed till they reached class X. The tools used were an 
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adapted from of Rao's Academic Adjustment Inventory, a Sentence Completion 
device to assess the attitude to self, learning, achievement, parents, teachers and 
peers, Raven's standard progressive matrices, Rao's Socio-economic status 
scale and personal data sheets. The investigation revealed that the socio-
economic status of the pupils' parents was not significantly related to scholastic 
performance at class VIII and IX but at class X the pupils hailing from homes with 
higher socio-economic status performed better. 
Salunke, R.B. (1979) studied home environment, socio economic 
status and economic management in relation to the academic achievement. The 
sample for the study consisted of 693 students of the first year Data were 
collected using modified version of Kuppuswamy Socio-Economic Status Scale 
and Home Environment Questionnaire developed by the investigator and data 
regarding academic achievement were obtained from official records. The findings 
of the study were (i) socio-economic status was not related with academic 
achievement (ii) the academic achievement of the students was related to their 
home environment. 
Ojha, K.P. (1979) studied correlationship between socio-economic 
status and achievement of high school boys. The study was conducted on 1050 
students of class XI. The Personal Information Blank developed was used as a 
determinants of socio -economic status and the marks obtained in the high school 
examination served as the criterion for achievement. The analysis of the data 
revealed a significant positive correlation of 0.34 between achievement and socio-
economic status for rural boys and 0.69 for urban boys. 
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Khanna, M. (1980) studied the relationship between students socio-
economic background and their academic achievement at junior school level. The 
sample comprised 1000 students of classes VI, VII and VIII. Information 
Schedules for parents, teachers and students separately were developed and 
used for data collection. Annual and half yearly marks of the students were used 
as academic measure. The study revealed that (i) socio-economic status was 
positively and significantly related with academic achievement, (ii) the students 
achievement was related with his socio-economic status irrespective of whether 
they were rural or urban 
Chopra, S.L. (1982) studied non-intellectual correlates of academic 
achievement. The investigation was made on a sample of 309 girls and 508 boys 
studying in class X. The test material consisted of Kulshreshtha's Socio-Economic 
Status Scale, Raven's Progressive Matrices Test, Bell Adjustment Inventory 
(adapted form). Marks in high school were taken as the criterion for academic 
achievement. The findings of the study were (i) students from higher socio-
economic classes had higher educational aspiration (ii) the coefficient of multiple 
correlation between academic achievement and socio-economic status was 0.847 
for beyond the level of significance. 
Bose, U. (1982) studied scholastic achievement and its correlates. 
The sample of the study was 250 students aged between 7-12 years. The tools 
used were the Interview of the mothers and Culture Fair Intelligence Test. Results 
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showed that social background and intelligence were the major factors 
determining scholastic achievement. 
Krishnan, R. (1982) investigated into school achievement of pupils 
belonging to different levels of socio-economic status. The sample for the purpose 
was 300 students having mean age 13 years. They were administered a Socio-
Economic Status Scale and a general Achievement Battery. Result revealed that 
there was a significant positive correlation between Socio-Economic Status and 
achievement scores. 
Iverson, B.K. and Walberg, J.J. (1982) conducted a study on home 
environment and school learning and evaluated 18 studies of 5,831 schools in 8 
countries over 19 years. The result indicated that ability and achievement are 
more closely linked to socio-psychological environment and intellectual stimulation 
in the home. 
Lynn, R. Hampson, S.L. and Magee, M. (1983) investigated the 
determinants of educational achievement of 16+ in relation to intelligence, 
personality, home background and school. 701 secondary school students aged 
15 years studying in Northern Ireland were administered the Junior Eysenck 
Personality Questionnaire and measures of status aspiration, parental occupation 
and school type. Results showed that psychoticism and status aspiration were 
significant predictors of educational achievement. 
Shukia, C.S. (1984) investigated into achievement of primary school 
children in relation to their socio-economic status and family size. 2000 rural and 
500 urban primary school children studying in class III and VI served as a sample. 
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The sample were drawn using Joshi and Tripathy's Non-Verbal Test of 
Intelligence, Achievement Test in Hindi, Arithmetic, General Science, Social 
Studies, Socio-Economic Index prepared and standardized by the investigator. 
The investigation revealed that socio-economic status was positively and 
significantly related to academic achievement. 
Olga, A; Zorislava, B. and Albina, S. (1984) investigated into social 
determinants of childrens' scholastic achievement. The sample consisted of the 
children from low, middle and high socio-economic strata. The results confirmed 
the dependence of social gradient in scholastic achievement on family socio-
economic status. 
Misra, M. (1986) critically studied the influence of socio-economic 
status and academic achievement of higher secondary students in rural and urban 
areas of Kanpur. The study was conducted on a representative sample of 1000 
secondary school students (500 boys and 500 girls). Tandon's Samoohik Mansik 
Parikshan, Singh and Saxena's Socio-Economic Status Scale were used for data 
collection. Marks in the high school examination were used as the criterion for 
academic achievement. The findings revealed (i) a positive relationship between 
socio-economic status and academic achievement of the students (ii) academic 
achievement of the rural students was lower than the achievement of the urban 
students. 
Singh, B. (1986) studied some possible contributing factors to high 
and low achievement in mathematics of the high school students of Orissa. The 
sample comprised 370 students of class XI. They were administered Cattell's 
Culture Fair Intelligence Test Scale 3 (Form A and Form B), Samal's Vocational 
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Interest Inventory (vii), samal's Socio-Economic Status Scale Minnesota, 
Counselling Inventory Survey of Study Habbits and Attitudes (form H) and 
Achievement Test developed by the investigator. Findings revealed that (i) 
achievement in mathematics v\/as positively and significantly related to socio-
economic status (ii) high achievers in general were of higher socio-economic 
status than the low achievers. 
Quraishi, Z.M. and Bhatt, V.D. (1986) investigated academic 
achievement in relation to socio-economic status, age and sex. The sample of the 
investigation was 100 male and 100 female under graduate. The finding showed 
non-significant effects of age and sex on academic achievement. Socio- economic 
status , however, was found to have a significant influence on academic 
achievement. 
Mohan, J. and Gulati, A. (1986) reviewed into correlates of academic 
achievement. The results indicated that besides intelligence, several other factors 
such as self concept, home environment, socio-economic status, psychoticism 
etc. are related to academic achievement. 
Patel, S. (1986) carried out a psychological study of high achievers. 
The sample for the purpose were consisted of 94 boys and 76 girls drawn from 
two medical colleges of Ahmedabad City They were tested with Taylor's Manifest 
Anxiety Scale, Eysenck's Neuroticism Inventory, Raven's Advanced Progressive 
Matrices set I and II, Socio-Economic Status Scale, Wren's Study Habbits 
Inventory and Study Habbit Questionnaire developed by investigator. The findings 
revealed that (i) there was no relationship between anxiety and achievement (ii) 
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no relationship existed between neuroticism and high achievers (iii) higher the 
socio-economic status, the higher was the achievement for whole population. 
Narang, R.H. (1987) intended to compare socio-economic status and 
home factors affecting the academic achievement of boys and girls 10 and 11 
years in urban and rural areas. The study was conducted on a sample of 1705 IV 
- VI grade pupils (891 boys and 814 girls) drawn from different schools of 
Bombay city. The tools used for the purpose were Socio-Economic Status Scale, 
the Exposure to Mass Media Scale a Questionnaire and an Interview Scale. The 
finding revealed that socio-economic status did not a affect academic 
performance in the city, town and village area. 
Sudhir, M.A. and Muraleedharan, P.G. (1987) investigated into 
science achievement in relation to intelligence and socio-economic status. The 
sample comprised of 146 male and 165 female secondary school students. They 
were administered a Science Achievement Test, a Group Test of Intelligence and 
a Socio-Economic Status Scale. Findings revealed that socio-economic status 
and intelligence are positively related with science achievement, i.e., high socio-
economic status and high intelligent subjects had higher science achievement 
than low socio-economic status and low intelligence groups. 
Sinha, S.et al. (1988) attempted to study scholastic achievement with 
special reference to their intelligence and family variables. The sample of the 
study was 50 higher achieving and 50 low achieving undergraduates. They were 
administered the Raven Standard Progressive Matrices and a Semi structured 
Interview on family and personal variables. Result revealed that scholastic 
achievement was significantly related to socio-economic status. 
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De Jong, P.F. (1993) studied the influence of home background 
(SES) factors on school achievement. The sample for the purpose comprised of 
376 students studying in class IX. The result revealed that socio-economic status 
was not related to arithmatic achievement but exerted a small direct effect on 
reading comprehension. 
Holmquist, J.C. (1993) examined social and psychological correlates 
of achievement. The survey sampled 215 students from undergraduate course. 
The survey indicates that significant correlation exist between a student's 
background and achievement in term of levels of Spanish study. 
Georgiou Stelios, N. (1995) studied family dynamics and school 
achievement. The study was conducted on a representative sample of 391 ix 
grade students for rural and urban settings in Cyprus. The tools used for the 
collection of the data were Self Report Questionnaire and the Family Adaptability 
Scale III. The socio-economic status of family was found to affect school 
achievement negatively. 
Fejgin, N. (1995) examined factors contributing to the academic 
excellence of American Jewish and Asian students in United State of America. 
The study found that (i) the socio-economic measures explain the advantage of 
Jewish groups over other racial ethnic groups (ii) the students' school work 
mediate the effects of parents' education and income. 
Hampton, S. Ekboir, J.M. and Rochin, R.I. (1995) explored the 
performance of Latines in rural public school: A comparative analysis of test 
scores in grade III, VI and XII. The sample for the purpose were III, VI and XII 
grade latino and white children. Analysis of the data depicted the socio-economic 
status of the parents as the primary predictor of the academic performance. 
Birenbaum, M. and Kraemer, R. (1995) examined gender and ethnic 
and group differences in causal attributions for success and failure in mathematics 
and language examination & 333 Jewish and Arab IX^ '^  grade students in Israel 
were selected for the study. The tool used was a Questionnaire consisting of 
scale of Mathematics, English, Arabic and Hebrew. Results indicated larger 
effects of ethnicity. Arab students, compared to Jewish students, exhibited higher 
endorsement levels on success attributions. 
Crane, J. (1996) analysed the effects of home environment and 
socio-economic status and maternal test scores on mathematics achievement. 
The sample was 1123 children aged 5-9 yrs. Statistical analysis of the data 
support the hypothesis that the effects of socio-economic status were smaller on 
achievement. 
Pungello, E.P.; Kupersmidt, J.B., Burchinal, M.R. et al. (1996) 
examined environmental risk factors and children's achievement from middle 
childhood to early adolescence. Research was made on a sample of 1253 
children. The tools used were the Multiplicative Risk Factor Model and the 
Cumulative Risk Model. The result suggests that low income and minority ethnic 
status are significant risk factors for children's achievement. 
Caldas, S.J. and Bankston, CHI (1997) examined the effects of 
school population and socio-economic status on individual academic 
achievement. Sample were 42,041 Black or white Louisiana X graders. Students' 
socio-economic status was measured by using participation in federal 
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free/reduced price lunch program as an indicator of poverty status and parental 
educational and occupational background as a measure of family social status. 
Result revealed that peer family social status in particular does have a significant 
and substantive independent effect on individual academic achievement. 
Grosset, Jame M. (1997) studied the differences in educational 
outcomes of African American students from different socio-economics 
backgrounds. The sample comprised 315 college students of three socio-
economics status groups. The Structural Model based on a variant of V.Tinto's 
(1987) was used to analyse the data. Results demonstrate that higher level of 
academic engagement had positive direct effects on educational outcomes for all 
students regardless of socio-economics status background. 
Muijs, R. Daniel (1997) examined the relation between academic 
achievement and academic self-concept among Belgian primary school - age 
children. The sample of the study were 1001 primary school children. The 
regression analyses and path analysis of the sample revealed a significant 
relationship between academic achievement and parental socio-economic status. 
Nicholson, Tom. (1997) explored the relationship between social 
class and reading achievement amongst students attending secondary schools in 
low versus high socio-economic status in Auckland. The findings recommended 
policies measure to improve the achievement of working class students. 
Brutsaert, Herman. (1998) investigated into home and school 
influences on academic performance of state and Catholic elementary schools in 
Belgium. 1795 children from State and Catholic elementary schools were selected 
for the study. Data were collected using Questionnaire concerning Academic 
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Achievement, Parental Socio-Economics Status, Parental Support etc. The results 
show that the influence of parental socio-economic status upon children's 
academic achievement is not as strong in Catholic schools as it is in State 
schools. It is suggested that this effect is due to the more strenuous demands of 
Catholic schools. 
Rego, Armenio and Sousa, Liliana (1999) study the performance in 
higher education. A Questionnaire was administered to a sample of 560 students. 
The finding suggest that socio-economic background does not seem to influence 
performance in higher education. 
Bacete, Francisco-Juan Garcia and Remirez, Jesus Rosel (2001) 
examined family and personal correlates of academic achievement. The sample 
comprised 150 Spanish Vll^ *^  graders. The tools used were Intelligence Test and a 
Socio-Economics Status Scale. To measure academic achievement, the pupil's 
overall grade was taken from the school records. The data, analysed through 
application of structural equations, suggest that academic achievement is 
influenced by the socio-economic status of the child's family. 
McCallum, Ian and Demie, Feyisa (2001) studied social class, ethnicity 
and educational performance. Informations were drawn from the census and 
pupils' records to explore the relationship between the backgrounds and General 
Certificate of Secondary Education (GCSE) performance of 1998 and 1999 GCSE 
pupils in an Inner London borough. The study provides evidence of substantial 
differences between the pupils background and their GCSE performance. 
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Okpala, Comfort O; Okpala, Amon O. and Smith Frederick, E. (2001) 
examined the influence of parental involvement and socio-economic status of 
parents on mathematics achievement. 4256 students of class IV formed the 
sample. Pearson product - moment correlation and ordinary least squares 
regression were used to analyse the data. Results indicate that the percentage of 
students in free / reduced price lunch programs was negatively related to students 
academic performance in mathematics. This finding supports the notion that 
economic circumstances are correlated with academic achievement 
Backer, Amanda; Schoon, Ingrid and Bartley, Mel. (2002) examined 
social inequality in educational achievement and psychosocial adjustment 
throughout childhood. Data from the National Child Development Study (7-, 11-
and 16- yr old Cohorts) were used. The analysis reveal that social class 
inequalities affects greater to educational achievement. 
STUDIES ON ANXIETY AND ACADEMIC ACHIEVEMENT 
Anxiety has been regarded as a basic causal factor developing 
behavioural disorders. It does have a determinantal effect on memory and 
debilitating effect on complex learning. It adversely affects the academic 
performance of the individuals. However the extent of its' influence on specific 
areas need empirical explorations. Some valuable work has been done in this 
field but the field has yet not been fully divulged. It would be quite helpful to note 
important studies in this regard. Pandit, K.L. 1969; Uday Shankar and Lt. Jarnail 
Singh Brar, 1973; Hussain, M.Q. 1977; Friedrich, C. 1978; Grinnell, R.M. and 
Kyte, N.S. 1979; Patel, G.N. 1979; Homchaudhuri, S. 1980; Ganguli, P.K. 1981; 
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Seemannova, M. 1983; Mc Cann, Stewart, J. and Meen, K.S. 1984; Mehrotra, S. 
1986; Barney, J.A. et al. 1986; Sabapathy, T. 1986; George, M. and 
Lakshminarayanan, T.R. 1988; Mathews, D.B and Burnett, D.D. 1989, Seipp, B. 
1991; Araki, N. 1992; Comunian, A.L. 1993; Ganschow, L; Sparks, R.L; Anderson, 
R; Javorshy, J. et al. 1994; Dutta, R.B. and Dutta, R.D. 1994; Eady, Sandra. 
(1999); Abu - Hilal, Maher M. (2000); Hatt, Cathy W.; Davis, Michelle B.; Bollen, 
Larry M. and Chia, Rosina (2001); The detail account of these studies are given 
below. 
Pandit, K.L. (1969) studied role of anxiety in learning and academic 
achievement of school children. The study was conducted on a sample of 145 V 
grade boys. The tools used were the adaption of four anxiety scales (MAS, 
GASC, TASC, AASC) and a Questionnaire seeking information about socio-
economic status. Result revealed that (i) the anxiety bore a negative relationship 
with academic achievement (ii) students having less anxiety were superior in 
learning and achievement. 
Uday Shankar and Lt. Jarnail singh Brar (1973) conducted a study to 
investigate into the relationship of anxiety with academic achievement. The 
sample of the study comprised of 85 post graduate students of Kurukshetra 
University. The tools used for the collection of data were Anxiety Scale prepared 
by N.K. Dutt (1963-64) and Intelligence Test prepared by Uday Shankar. The 
finding revealed that there exist a negative relationship of anxiety with academic 
achievement (-0.32). In girls anxiety has been found to be highly and positively 
related with academic achievement (0.68). It has also been found that different 
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levels of anxiety are positively related with achievement. But the different levels of 
achievement show negative relationship with anxiety except the high achievers. It 
has also been found that there exist a substantial relationship between anxious 
and non-anxious subjects and types of courses of study. 
Hussain, M.Q. (1977) studied academic attainment in relation to level 
of aspiration and anxiety. The sample comprised 45 students of the under 
graduate and pre university classes. The tools used were L.A. Coding Test by 
Ansari and Ansari, Sinha's Anxiety Scale and aggregate marks obtained by the 
students in their examination was used as a measure of achievement. The study 
revealed (i) the academic performance of the group with moderate anxiety was 
significantly better than the high and low anxiety groups. Anxiety bore a 
curvilinear relationship with academic achievement, (ii) high anxiety had adverse 
effect on academic performance. Low anxiety also showed a lack of motivation in 
the students. 
Friedrich, C. (1978) investigated into correlation between the social 
background and school performance of 12-13 years old pupil. The sample 
comprised of 257 male and 266 female high school students aged between 11 -
15 years. They were tested with the Culture Fair Intelligence Test (CFT2) and 
Mannhein Biographical Inventory. The result revealed that the family situation, 
social activities, stress and frustration had low (0.00 - 0.12), yet party significant, 
correlation with grades. 
Grinnell, R.M. and Kyte, N.S (1979) studied the anxiety level as an 
indicator of academic performance during the first semester of graduate work. The 
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sample of the study comprised of 63 1st semester graduate students. Findings 
revealed that higher the students' graduate record examination score, the greater 
the chances of achieving a higher GPA at the end of 1st semester of graduate 
work. However, the lower the students trait anxiety score at the time of admission, 
the greater the likelihood of earning a higher 1st semester GPA. 
Patel, G.N. (1979) investigated into anxiety among secondary school 
students. The test was administered on a representative random sample of 3,630 
students of class VIII, IX, and X. The finding revealed that the anxiety adversely 
affect the performance of pupils. 
Homchaudhuri, S (1980) made an analytical study of correlates of 
academic performance of college students. The sample for the study was 459 pre 
university students drawn from the colleges of Mizoram. In order to collect the 
data, Sinha's Anxiety Scale and Socio-Economic Status and Family Influence 
Scales developed by the investigator were used. The findings of the study were (i) 
socio-economic status is significantly correlated with academic performance (ii) 
anxiety had low positive significant relationship with academic performance, (iii) 
the high achievers were significantly more anxious than the low achievers. 
Ganguli, P.K. (1981) conducted a study on anxiety and academic 
achievement. Subjects (80 in number) were tested on IPAT Anxiety Scale 
Questionnaire and teacher constructed Mathematical Achievement Test. The 
findings revealed that there is no significant difference between high and low 
anxiety students on a non-standardized mathematical test. 
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Sewell, T.E; Farley, F.H. and Sewell, F.B. (1983) examined the 
relationship among anxiety, cognitive style and mathematics achievement. The 
sample of the study comprised of 50 junior college students enrolled in 
mathematics course. Results indicated that high state anxiety is associated with 
poor mathematics achievement. Trait anxiety showed no significant relationship to 
achievement. 
Seemannova, M. (1983) investigated into the anxiety and intellectual 
abilities in relation to school progress. The tools used were the Manifest Anxiety 
Scale and Test of Intelligence. Finding showed that school achievement in low 
anxiety subjects depended mainly on their level of intellectual abilities-this 
relationship was linear. Highly anxious males with an average IQ had higher 
school achievement scores than their high IQ counterparts, although this 
difference was not significant. A high anxiety level adversely affected the school 
achievement of females. 
Mc Cann, Stewart, J. and Meen K.S. (1984) investigated the effects 
of anxiety and intellectual ability on academic performance. The sample of the 
study was 222 XI and XII graders. They were tested on the State Trait Anxiety 
Inventory, the Raven's Progressive Matrices and Canadian Lorge-Thorndike 
Intelligence Tests. Subjects' final grades in English class were taken as academic 
performance. Results indicated the weak support towards the hypothesis that 
higher anxiety is associated with greater achievement for more intelligent students 
and with lower achievement for less intelligent students. 
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Mehrotra, S. (1986) intended to study the relationship between 
intelligence, socio-economic status, anxiety, personality adjustment and academic 
achievement of high school students. 535 students (260 boys and 275 girls) of 
standard X were selected as a sample. For the collection of the data the 
measuring devices used were Jalota's Group General Mental Ability Test, 
Kuppuswamy's Socio-Economic Status Scale, Saxena's Adjustment Inventory, 
Kumar's Indian adaptation of Saraton's General Anxiety Scale and marks in the 
high school examination as academic measures. The findings of the study were (i) 
for both boys and girls, there was an inverse relationship between the level of 
anxiety and academic achievement (ii) for both boys and girls, there was a 
positive relationship between socio-economic status of the family of the students 
and academic achievement. 
Barney, J.A. et al. (1986) analysed academic achievement and 
personality characteristics of business students. The tools used were 
Questionnaire designed to measure social responsibility and stress anxiety. The 
result indicated that there was a relationship between responsibility and between 
academic achievement and stress anxiety. 
Sabapathy, T.(1986) attempted to study a relationship of manifest 
anxiety, emotional maturity and social maturity of standard X students to their 
academic achievement. The sample were 574 boys and 531 girls selected from 
private aided, private unaided, corporation and government schools. They were 
investigated with Sinha's Manifest Anxiety Scale, Emotional Maturity Scale, Rao's 
Social Maturity Scale and Kuppuswamy's Socio-Economic Status Scale. The 
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findings of the study were (i) manifest anxiety was negatively and significantly 
related to achievement in mathematics, in general science, in social studies and 
total academic achievement (ii) socio-economic status was significantly and 
positively related to achievement. 
•George, M. and Lakshminarayanan, T.R. (1988) conducted a study 
on academic achievement in relation to anxiety. The sample of the study was 30, 
IX and X standards school children. They were tested on Anxiety Self Analysis 
Form. Their previous annual examination marks were considered as academic 
achievement. Result revealed that there is no difference in the anxiety scores of 
the three groups (high average and low achievers). 
^ Mathews, D.B. and Burnett, D.D. (1989) investigated the relationship 
between performance on tests measuring complex thinking and the impairments 
that may be caused by various forms of anxiety. The sample of the study was 55, 
VI and VII graders. The tools used were State- Trait Anxiety Inventory and the 
Congnitive Ability Test. Findings indicated that low levels of both state and trait 
anxiety associated moderately with high performance on measures of verbal and 
quantitative reasoning. It is concluded that, although, anxiety accounted for less 
than 10% of variance in achievement scores, anxiety was a factor to consider in 
achievement. 
'Seipp.B. (1991) analysed 126 studies to establish a relationship 
between anxiety and academic performance. Findings revealed that anxiety goes 
together with poor performance. 
< Araki, N. (1992) investigated the effect of test anxiety on academic 
achievement. The sample of the study comprised of 7268 Japanese ll-IX graders. 
The tool used to assess the data was a Japanese version of the test Anxiety 
Scale. The finding revealed a negative correlation between test anxiety and 
academic achievement for both elementary and junior high school students. 
Comunian, A.L. (1993) investigated anxiety, congnitive interference 
and school performance. 300 Italian school children (aged 11-13 yrs) working on 
a stressful task constituted the sample. Results indicate that the students who 
reported more interfering thoughts during the stressful situation had lower school 
achievement. They also had greater levels of test anxiety. 
Ganschow, L; Sparks, R.L.; Anderson,R.; Jvorshy, J. et al. (1994) 
examined differences in language performance among high, average and low 
anxious students. The sample for the study consist of 36 Spanish college 
students. The tools used were the foreign language Classroom Anxiety Scale and 
a battery of oral and written native language instruments. Analysis of the result 
revealed that low anxiety students demonstrated superior native language skills. 
Dutta, R.B. and Dutta, R.D. (1994) studied mathematics preference, 
anxiety and achievement in mathematics. 126 VIII grader Indian girl (aged 13-15 
yrs) formed the sample. The tool used was State and Trait Inventory. GPA on the 
last two consecutive examinations indicated students mathematics achievement 
scores. Results revealed significant interaction effect of anxiety on mathematics 
achievement. 
Eady, Sandra. (1999) investigated the possible correlation of general 
anxiety with performance in 11 + yrs old students . The Taylor Manifest Anxiety 
Test was used to determine levels of anxiety and final test scores in 11 + 
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examinations were used as a measure of overall performance. The analysis 
reveal that there is no significant correlation between levels of high anxiety and 
poor examination performance. However highly anxious boys and girls in 11 + 
examination performance well. 
• Abu - Hilal, Maher M. (2000). tested a model of mathematics 
achievement and its relation with anxiety in mathematics. A sample of 394 Vl*'^  
and iX**^  graders in Al - Ain school completed an Arabic version of the Self-
Description Questionnaire and Questionnaire measuring mathematics anxiety. 
Mathematics grades were obtained from the school records. Finding reveal that 
achievement had a negative path coefficient to anxiety. 
Hatt, Cathy W.; Davis, Michelle, B.; Bollen, Larry M. and Chia, Rosina 
(2001) investigated into impact of racial differences in mathematics performance. 
The sample consisted of 74 V and VIII grade students in the United State. They 
were tested with California Achievement Test. The finding revealed that in both 
grades, the White students scored significantly higher then the Black students. 
STUDIES ON ACHIEVEMENT MOTIVATION AND ACADEMIC 
ACHIEVEMENT 
Achievement motivation has long been recognized as a primary factor 
in academic performance. It is the tendency to make persistent efforts for goal 
attainment. It is determined by the social status of the individual. Generally, pupils 
coming from low socio-economic stratum of society exhibit low n-ach and low 
aspirations. However it's early mastery training results into high achievement in all 
the fields irrespective of culture and age. Achievement motivation affects the 
academic performance of the students due to their social affiliation, family 
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background and level of aspiration. Studies has been carried out to determine the 
extent of its Influence on academic achievement. It will be worthwhile to note 
some Important studies In this regard. Singh, B.N.K. 1965; Sinha, N.C.P. 1967; 
Bhatnagar, R.P. 1967; Thakur, R.S. 1972; Reddy, V.L.N. 1973; Pathak, C.C. 
1974 ; Seetha, B.C. 1975 ; Ghuman, M.S. 1976 ; Shivappa, D. 1980 ; Gandhi, P. 
1982; Sween, 1984; Singh, S. 1984 ; Mltra, R. 1985 ; Vaslshtha. K.K. 1989; 
Montero Garcia-Celay, I. And Alonso, T.J. 1992; Keith, T.Z. and Cool, V.A. 1992; 
Schultz, G.F. 1993; Wentzel, K.R. 1993; Jegede, J.O. 1994; Jegede, J. Jegede, 
R.T. and Ugodulunwa, C.A. 1997;Asakawa, Kiyoshi and Csikszentmihaiyi, Mlhaly. 
(1998); Landlne, Jeffrey and Stewart, John (1998); Leondarl, Angeliki, Syngollltou, 
Efi and Kiosseoglou, Grigorls (1998); Wentzel, Kathryn R. and WIgfield, Allan 
(1998); Mau, Wel-Cheng and Lynn, Richard (1999); Stewart, Sunlta Mahtani; 
Band MIchaeItt, Deeds, Osvelia, Westrick, Jan et al. (1999); Busato, Vittorlo V ; 
Prins, Frans J ; Elshout, Jan J. and Hamaker, Christian (2000); Cote, James E 
and Levine, Charles G. (2000); Govington, Martin V. (2000); Hancock, Dawson R. 
(2001); Koutsoulls, Michalls K. and Campbell, James Reed (2001); Gagne, 
Francoys and St Pere, Francois (2002); Zsolnai, Aniko. (2002); Howse, Robin B; 
Lange, Garrett; Farran, Dale C. and Boyles, Carolyn D. (2003); Singh Kusum; 
Granville, Monlque and Dike Sandra (2003); A detailed review of these studies 
are given below. 
Singh, B.N.K. (1965) studied some Intellectual correlates of academic 
achievements. The study was conducted on a sample of 370 male students of 
graduate courses. The study revealed that academic achievement was 
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Sinha, N.C.P. (1967) studied intelligence and sdme personality 
factors in relation to academic achievement of school students. The sample 
consisted of 400 male students of class X studying in the towns of Patna and 
Gaya. The tools used were the Taylor's Manifest Anxiety Scale, the McClelland"s 
TAT Picture Cards, the Eysenck's Personality Inventory and the aggregate marks 
collected from the school records. The result indicated that (i) academic 
achievement is positively and significantly related to achievement motivation (ii) 
academic achievement is positively and significantly related to manifest anxiety at 
.01 level (iii) by partialling out the effect of intelligence, the relationship between 
achievement motivation, manifest anxiety, extraversion and neuroticism remained 
the same. 
Bhatnagar, R.P. (1967) studied some of the personality variables as 
predictors of academic achievement. The sample consisted of 1941 students of 
class XI of Rajasthan. The tool used was the Hindi adaptation of Edward's 
Personal Preference Schedule. The finding revealed that the need for 
achievement correlated positively to academic achievement of the students. 
Thakur, R.S. (1972) investigated into the scholastic achievement of 
secondary school pupils of Bihar. A sample of 780 science students of class XI 
was selected. Tools used were the Bihar Verbal Intelligence Test, Mehta 
Achievement Motivation Test, Science Aptitude Test in Physics and Chemistry, 
Socio-Economic Status Scale and a Questionnaire prepared by the investigator. 
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The important finding is that scholastic achievement and intelligence were 
significantly associated and the correlation between achievement motivation and 
science aptitude was significant for boys only. 
Reddy, V.L.N. (1973) conducted a study to examine certain factors 
associated with academic achievement at the first year degree examination. The 
sample was consisted of 396 students from science and arts. The tools used were 
(i) the questionnaire -Cum-Rating Scale developed by the investigator based on 
the Kuppuswamy's Socio-Economic Status, cattle Culture Fair Test of 
Intelligence, Scale 3, from A and from B, the Mukherjee Sentence Complexion 
Test. The finding reveled that (i) socio-economic status was not significantly 
related to achievement.(ii) need for achievement was found to be significantly 
related to different achievement criteria and achievement in one subject or other. 
Pathak, C.C. (1974) studied achievement motivation, educational norms 
and school performance. 1346 students of class VIII , IX and X formed the 
sample. The Thematic Apperception Test the Madukar Patel's Intelligence Test, 
the Desai's Attitude Inventory, Perception Inventory, Word Association Test and 
Value Judgement Inventory developed by the investigator were used to collect the 
data. The result indicated n-ach to be positively related to pupils, school 
performance. 
Seetha, B.C (1975) inquired into the psychological and social factors 
affecting academic achievement. 566 students formed the sample for the 
purpose. The tools used were the Thematic Apperception Test a Study Habbits 
Inventory, the Washburne's Social Adjustment Inventory, the 16 PF Test and a 
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Personal Data Sheet. The analysis revealed that (i) greater need achievement is 
associated in case of high achievers than low and non- achievers (ii) no significant 
relationship existed between social adjustment and academic achievement. 
Ghuman, M.S. (1976) investigated into aptitude, personality trait and 
achievement motivation of academic over-achievers and under-achievers. The 
sample of the study consisted of 1948 students of both the sexes studying in class 
IX, X and XI. The tools used for the purpose were Group Test of General Mental 
Ability (Mehrotra), the Scientific Aptitude Test Battery (Agarwal), Verbal Aptitude 
Test (Sharma), the 14 PF Test (HSPQ), Achievement Motivation Inventory 
(Mehta) and the achievement records of their past three consecutive 
examinations. The study revealed that the over-achievers possessed high 
achievement motivation where as the under-achievers possessed relatively low 
achievement motivation. 
Shivappa, D. (1980) studied factors affecting the academic 
achievement of high school pupils. The study was confined to 900 high school 
students studying in class X. The tools employed for the study were Manifest 
Anxiety Scale, Mysore Personality Inventory, Educational and Vocational 
Aspiration Scale, Socio-Economic Status Scale (adapted version) and Thematic 
Apperception Test. The finding revealed that (i) socio-economic status and n-
Achievement is positively and significantly correlated with academic achievement, 
(ii) manifest anxiety is negatively and significantly correlated with academic 
achievement (iii) when intelligence, n-ach, manifest anxiety, educational aspiration 
were considered together for predicting the academic achievement, intelligence 
and n-ach made more or less equal contribution. 
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Gandhi, P. (1982) investigated academic achievement in relation to 
achievement motive, affiliation motive and power motive. The sample for the 
purpose were 359 boys and 448 girls studying in high school. The finding of the 
investigation revealed a positive and significant relationship between achievement 
motive and academic achievement. 
Sween (1984) Investigated into academic achievement of high school 
student In relation to the Instructional design, intelligence, self concept and need 
achievement. The sample of the study consisted of 1401 students studying in 
various schools of Chandigarh City. The tools for the collection of data were 
Jalota's General Mental Ability Test (1972), Mehta's Achievement Value and 
Anxiety Inventory, Deo Personality Word List. Findings revealed that high 
achievement motivated student gained significantly more than low motivated 
student. 
Singh, S. (1984) studied relationship of home environment, need for 
achievement and academic motivation with academic achievement. 300 students 
(201 boys and 99 girls) were selected from seven schools of Barh sub Division in 
Patna District as a sample. They were tested with Mc Clelland's Thematic 
Apperception Test, Academic Inventory, Ojha's Parental Attitude Scale, Problem 
Checklist and aggregate marks of two previous annual examination were used as 
academic achievement. Findings revealed that (i) self concept of academic ability 
was significantly and positively related to achievement motivation. Need 
achievement was not related to any of the respondent's measures. Sex difference 
was unrelated to self concept of academic ability and achievement motivation. 
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Mitra, R. (1985) investigated some determinants of academic 
performance in preadolescent children. 400 students (200 boys and 200 girls) of 
class IV to VII (aged 9+ to 13+ years) served as a sample. They were 
administered Kapat's Group Intelligence Test in Bengali, a Questionnaire in 
Bengali of Achievement Motivation, Eyesenck's Personality Inventory for Juniors 
adapted in Bengali. Students' annual examination marks were used as academic 
achievement. The findings of investigation revealed that (i) achievement 
motivation and extraversion was positively and significantly correlated with 
academic achievement for both sexes, (ii) students possessing relatively higher 
extraversion tended to achieve relatively higher. 
Vasishtha, K.K. (1989) investigated into relationship among 
achievement motivation, adjustment, self-concept and academic achievement. A 
sample of 155 (M = 95, F = 60) of class XII science students was selected. Tools 
used were Adjustment Inventory for College Students, by Sinha and Sinha, 
Mohsin's Self Concept Inventory by Prag Mehta and annual marks were 
considered as the academic achievement. The findings revealed that (i) academic 
achievement appeared to be a function of achievement motivation, (ii) unduly 
achievement motivaion may enhance the level of anxiety. 
Montero Garcia-Celay, I. and Alonso, T.J. (1992) compared theoretical 
models of achievement motivation in classroom situation. 155 high school 
students served as sample of the study. The result suggested a better explanation 
of the relationship between achievement motivation and performance. 
Keith, T.Z. and Cool, V.A. (1992) tested the influence of motivation on 
academic achievement. A large sample of 25875 high school students were 
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collected and analysed. The result emphasized a stronger motivational effect on 
academic achievement. 
Schultz, G.F. (1993) enquired into the relationship between socio-
economic advantage, achievement motivation and academic performance. The 
sample for the purpose consisted of 130 African-American and Hispanic IV-VI 
graders. The tools used were a Self Report Measure to determine the level of 
achievement motivation and school records for low income children and 
performance data was collected by administering the achievement Test. The 
analysis of the data revealed that socio-economic advantage and achievement 
motivation were significant mediators of academic performance. 
Wentzel, K.R. (1993) investigated the relationship between 
motivation and achievement in early adolescence. The sample of the study 
consisted of 423 students studying in VI-VII grade. The result revealed that the 
motivation viz. mastery, evaluation and social responsibility was related 
significantly and positively to students' grade although evaluation and social goals 
were stronger predictors of grades than were mastery goals. 
Jegede, J.O. (1994) explored the influence of achievement motivation 
and gender on secondary school students on academic performance. The study 
was conducted on 160 Nigerian secondary school students. The result revealed 
that (i) students performance could be reliably inferred from their level of 
achievement motivation (ii) the gender was not a significant predictor of 
achievement motivation. Jegede, J. Jegede, R.T. and Ugodulunwa, C.A. (1997) 
analysed the effects of achievement motivation and study habits on Nigerian 
secondary school students' academic performance. The sample consisted of 160 
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students in X grade, selected from four school in Nigeria. The result revealed that 
higher achievement motivation would go along better performance in English. 
Asakawa, Kiyoshi and Csikszentmihaiyi, Mihaly. (1998) intended to 
study the quality of experience of Asian American adolescents in academic 
activities and to explore their educational attainment. Participants were 33 Asian 
American students and 33 Caucasian American students in the VI, VIII, X and XII 
grades. The Experience Sampling Method and ESM Activity analyses showed 
that Asian American's motivational states characterized by high momentary 
enjoyment and high importance to future goals when engaged in academic 
activities are suggested as significant factors for promoting their educational 
success. 
Landine, Jeffrey and Stewart, John (1998) examined the relationship 
between meta-cognition, motivation, locus of control, self efficacy and academic 
achievement. A Sample of 108 grade XII students in New Brunswick and New 
found land were selected for the study. Measures of meta-Cognition, motivation, 
locus of control, self efficacy and academic achievement were administered to the 
selected sample. The results indicated significant positive relationship between 
motivation and academic average. 
Leondari, Angeliki. Syngollitou, Efi and Kiosseoglou, Grigoris (1998) 
investigated the relationship between academic achievement, motivation and 
possible selves. 289 high school students (aged 14-15 yrs.) completed measures 
that included Rosenberg's Self-Esteem Inventory and the achievement Motivation 
Questionnaire. Findings suggest that subjects who imagine themselves 
successful in future and who have well elaborated, specific positive selves will be 
more successful academically than other subjects. 
Wentzel, Kathryn R. and Wigfield, Allan (1998) attempted to study 
academic and social motivational influences of students' academic performance. 
Research on academic and social motivational constructs is reviewed and finally it 
was concluded that potentially powerful factor influencing student motivation and 
performance is their level of aspiration and interpersonal relationships with 
students. 
Mau, Wei-Cheng and Lynn, Richard (1999) carried out a study to find 
out racial and ethnic differences in motivation for educational achievement in 
United States. Data from the National Educational Longitudinal Study (1994) show 
that on standardized scores in Mathematics and Science, the highest mean 
scores are obtained by Asians and Whites and lower scores are obtained by 
Hispanics and Blacks. The study suggest that motivation is involved in racial and 
ethnic differences in educational achievement. 
Stewart, Sunita Mahtani; Band Michaeitt, Deeds, Osvelia, Westrick, 
Jam et al (1999) conducted a study on predictors of high school achievement in a 
Hong Kong international school. The sample for the study was 58 Western and 66 
Juniors. The analysis of the data provides unusual evidence for pancultural 
correlates of academic achievement. 
Busato, VittorioV., Prins, Frans J., Elshout, Jan J. and Hamaker, 
Christian (2000) studied intellectual ability, personality and achievement 
motivation as predictors of academic success. The sample were 409 1st year 
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psychology students. Correlational analyses partly confirmed the expectation that 
achievement motivation is positively associated with academic success. 
Cote, James E and Levine, Charles G. (2000) explored the effects of 
intelligence and motivation on educational outcomes. 85 college students 
participated in the study. By using a longitudinal design, it was found that 
motivation best predicted positive academic achievement independent of 
intelligence quotient. 
Covington, Martin V. (2000) carried out a study to document the 
directions and recent progress in the understanding of the motivational dynamics 
of school achievement. Based on the accumulating research it is concluded that 
the quality of student learning depends closely on an interaction between the 
kinds of academic goals students bring to the classroom, the motivation for these 
goals. 
Hancock, Dawson R. (2001) investigated the factors that influence 
students achievement and motivation. The samples were 61 post secondary 
students. Statistically significant interactions reveal that the anxious students 
performed poorly and were less motivated. 
Koutsoulis, Michalis K. and Campbell, James Reed (2001) conducted 
a study to examines the influence of home environment on students motivation 
and achievement. A stratified random sample of 737 students (aged 15-18 yrs) 
was selected as a representative sample for Cyprus. The data was analysed by 
the partial least square path analysis. Results indicate that socio-economic status 
have important direct and indirect effect on students' motivation and their 
achievement. 
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Gagne, Francoys and St Pere, Francois (2002) studied the 
contribution of motivation to academic achievement. The study was conducted on 
a sample of 208 female high school students (aged 12-14 yrs) Tools used were 2 
IQ Tests and 3 Motivation Related Measures. The results reveal that (i) Cognitive 
abilities alongwith motivation were the best predictor of school achievement. 
Zsolnai, Aniko. (2002) studied relationship between children's 
learning motivation and academic achievement. Sample were consisted of 438 
students of class VI and X. Four Questionnaires related to the variables were 
administered. The correlation analyses reveal that intrinsic motivation seems to 
exert considerable effect on academic achievement. 
Howse, Robin B., Lange, Garrett, Farran, Dale C and Boyles, Carolyn 
D. (2003) examined motivation as predictors of achievement in economically 
disadvantaged young children. 85 children (43 at -risk and 42 not-at-risk) formed 
the sample. Results of the study revealed that motivation levels were comparable 
among the at-risk and the not-at-risk children. However, the at-risk showed poorer 
abilities to regulate their task attention than the not-at-risk children did. 
Singh Kusum, Granville, Monique and Dika Sandra (2003) examined 
the effects of motivation and academic engagement on mathematics and science 
achievement. The authors used the nationally representative sample of VIII 
graders drawn from the National Education Longitudinal Study of 1998. They used 
Structural Equation Models to test the relationship of motivation on achievement 
in mathematics and science. Results support the positive affects of the motivation 
factors on mathematics and science achievement. 
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STUDIES ON SOCIO-ECONOMIC STATUS AND ACHIEVEMENT 
MOTIVATION 
Socio-economic status of the family is related to tiie level of one's 
academic achievement. It is because higher socio-economic status may mean 
better facilities for education and more intellectual stimulations. Family's socio-
economic status may also influence students' attitudes, motivation etc., which 
may in turn influence their academic achievement. According to an eminent 
psychologist" it (social class) is so closely associated with cultural level 
and with attitudes towards education that it has a marked effect on educational 
progress (Vernon, 1958). A detailed survey of the studies predicting the 
relationship between these variables will be quite important to understand the 
significance of the study under investigation. There are very few studies made in 
this specific area. Agarwal, P.C. (1974); Parikh ,P.A. (1976); Patel,A.D.(1977); 
Rajput, A.S. (1984); Sontakcy, V.V. (1986). The details of these studies are given 
below. 
Aganwal. P.C.(1974) studied the correlatates of achievement 
motivation. The sample for the purpose were 500 boys and 500 girls selected 
from high and higher secondary school in the state of Haryana. The tools used 
were the Socio-Economic Status Scale, the High School Personality 
Questionnaire, the Adjustment Inventory and the Achievement Motivation Test. 
The result revealed that (i) achievement motivation and socio-economic status 
were positively and significantly related with each other (ii) the effect osf sex on 
achievement motivation was found to be independent of socio-economic status. 
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Parikh, P.A. (1976) studied achievement motivation, school 
performance and educational norms of secondary school pupils of standards VIII, 
IX and X in the city of Bombay. The sample for the purpose were 1500 students. 
They were tested with Thematic Apperception Test, JIM scale, the Kuppuswami's 
Socio-Economic Status Scale, adapted version of the Sarason's General Anxiety 
Scale. The result yielded need achievement to be positively related to socio-
economic status. 
Patel, A.D. (1977) investigated into achievement motivation, anxiety, 
performance at the university examination and socio-economic status of student 
teachers in the college of education. 876 student-teachers (both males and 
females) were selected from college of education. Data were collected through 
the thematic Apperception Test, the Socio-Economic Status Scale (Rural and 
Urban) and Anxiety Scale. The finding revealed that (i) there was a positive 
significant relationship between n-ach and performance, n-ach and socio-
economic status and socio-economic status and performance, (ii) the relationship 
between anxiety and n-ach was negative but non-significant. 
Rajput, A.S. (1984) studied academic achievement of students in 
mathematics in relation to their intelligence, achievement motivation and socio-
economic status. The sample of the study were consisted of 435 students taken 
from various central schools. The tools used were the Raven's Standard 
Progressive Matrices for Intelligence, the Aronzon Graphic Expression Test for 
measuring achievement motivation and the Kuppuswamy's Socio-Economic 
Status Scale (1962). Findings were (i) in neutral class room situation, the 
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achievement of the students in mathematics was not affected by their 
achievement motivation (ii) socio-economic status of the students affected the 
achievement motivation of students in mathematics. 
Sontakcy, V.V. (1986) made a comparative study of personality 
factors and achievement motivation of high and low achievers in natural and 
biological sciences. The sample of the study was 482 boys and girls (251 high 
achievers and 231 low achievers). The tools used were HSPQ (from A), Gopal 
Rao's Achievement Motivation Test, Raven's Progressive Matrices Test and a 
Socio-economic status Index prepared by the researcher. The result revealed that 
(i) the achievement motivation was a poor predictor of achievement in biological 
and natural sciences (ii) socio-economic status and achievement motivation had 
positive association with achievement in biological and natural sciences. 
STUDIES ON ANXIETY AND ACHIEVENMENT MOTIVATION 
Since present investigation focuses on the aspect of anxiety and 
achievement motivation, a detailed survey of the studies, predicting the 
relationship between these variables, will be very important to understand the 
significance of the study under investigation. Same of the important studies in this 
area are : Chaudhari, V.P. (1975); Christian, J.A. (1977); Gupta, J.P. (1978); 
Saxena, S. (1981). 
Chaudhari, V.P. (1975) made a critical study of the factors contributing to 
academic under-achievement. The sample comprised of 3500 students. The tools 
used were Sinha's Anxiety Scale and Socio-Economic Status Scale (modified 
from Kuppuswamy). Achievement of the students was obtained by averaging the 
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last three annual examination marks. The finding revealed that achiever who had 
high level of achievement motivation had minimum anxiety. 
Christian, J.A. (1977) conducted a study of fear of failure, hope of 
success, achievement motivation, anxiety and concern in the girl students of 
Sardar Patel University in relation to their socio-economic status and 
performance. 500 girls students of the university served as a sample. They were 
administered Pareek and Trivedi Socio-Economic Status Scale (Rural), 
Kuppuswaml's Socio-Economic Status Scale (Urban) the Mc Clelland's Thematic 
Apperception Test, the Birney's Thermatic Apperception Test and the Badami's 
Self Analysis Scale. The findings revealed that (i) the n-ach had no relation with 
anxiety (ii) there was a positive significant correlation between n-ach and students' 
'academic performance (ill) there was a negative significant relationship between 
n-ach and fear of failure (iv) there was a negative significant correlation between 
performance and anxiety. 
Gupta, J.P. (1978) studied anxiety and achievement motivation in 
relation to academic achievement, sex and economic status. The sample 
comprised of 360 students of class IX and X including 180 boys and 180 giris. 
Data were obtained using Dutta's Personality Inventory and Mukherjee's 
Sentence Completion Test. The findings of the study revealed that (i) the low 
anxiety group had higher mean achievement motivation than the high anxiety 
group (ii) students from higher socio-economic status showed lower level of 
anxiety (iii) students having higher academic achievement showed lower level of 
anxiety, (iv) correlation between anxiety and achievement motivation in case of all 
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the groups having low academic achievement was negative irrespective of socio-
economic status. 
Saxena, S. (1981) intended to study need achievement in relation to 
creativity, values, level of aspiration and anxiety. A sample of 300 males and 300 
females students of classes of IX and X were selected from different schools of 
Agra City. They were tested with Mehta's Achievement Motivation Test, Mehdi's 
Verbal Test of Creative Thinking, Level of Aspiration Test and the Sinha's Anxiety 
Scale. The finding revealed that no significant relationship existed between n-ach 
and anxiety. 
STUDIES ON SOCIO-ECONOMIC STATUS AND ANXIETY 
Anxiety depends upon both the personality traits and social 
interaction. Lack of social contract and isolation anticipate a variety of deprivations 
and the resulting aversive state may cause anxiety. Socio-economic status is also 
one of the most important demographic variables affecting the whole gamut of 
individual's behaviour which in turn defines profiles of anxiety intensity. However, 
there is diversity of opinions on the Issue of socio-economic status and anxiety. 
From the review of studies on socio-economic status and anxiety relationship, it is 
apparent that no systematic attempt has been made so far to understand the 
etiology of social class differences in anxiety specially in Indian setting. Despite 
the above general trend of relationship, some of the important studies in this 
regard are given as. Upmanyu, V.V. (1974); Gupta, A. (1979); 
Upmanyu, V.V. (1974) investigated the relationship between 
sociometric status and different components of anxiety. The sample comprised of 
71 students studying in class X and XI. The tools used were the Sociometric 
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technique developed by Mreno and I PAT Anxiety Scale Questionnaire. The 
finding of the study revealed a negative correlation between anxiety and 
sociometric status. 
Gupta, A. (1979) investigated psychological stress related to level of 
aspiration and achievement motivation. 310 students studying in P.G. classes and 
370 students of grade XI in various higher secondary schools of Raipur district 
formed the sample. The tools used were Mehta's Achievement Motivation 
Inventory, the Educational Aspiration Scale (Sharma and Gupta), Occupation 
Aspiration Scale (Grewal), Frustration Test (Chauhan and Tiwari), and 
Comprehensive Anxiety Scale (Sinha and Sharma). The investigation revealed 
that (i) there existed significantly high positive relationship between stress and 
achievement motivation (ii) socio-economic status was a potent factor 
contributing to stress. 
The preceeding pages of the present chapter have highlighted the 
available survey of literature relevant to the present investigation. It is evident 
from the survey of literature that in none of the study academic achievement 
simultaneously undertaken the variables like socio-economic status, anxiety and 
achievement motivation has been studied earlier on the sample group of class X'^  
students. Moreover, a comparative study of Muslim and Non-Muslim students has 
also not been witnessed too. Therefore, in the light of to the above facts the 
present investigation will definitely fill the void of knowledge by providing fruitful 
information particularly in the area of academic endeavors-a most powerful 
indicator of success in life. 
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In any discipline whether it is science, social science, commerce or humanities 
etc., methodology plays a leading role in carrying out the study systematically and 
objectively to be more scientific in nature. Research as defined by Redman and 
Mory (1923) is "a systematized effort to find out the solution of the problem". 
These efforts require certain techniques to be followed properly. Methodology is a 
total sum of these techniques/steps being carried out by a researcher in order to 
find out the real dynamics operating for any problem and behavioral outcomes. 
Mounton and Marais (1993) defined methodology as "the logic of the applications 
of scientific methods to the investigation of the phenomena". It is a kind of 
decision making process in which researcher has to select the appropriate model, 
sampling techniques, measuring instruments and data analysis methods, suitable 
for selected problem. However, the objectivity of the scientific investigation is 
contingent upon the accuracy of research methodology adopted by the 
researcher. 
Formulation of research problem is followed by research design - the 
scientific procedure within which research is conducted in a smooth and unbiased 
fashion. Sellizer et al (1962) pointed out that "research design is the arrangement 
of conditions for collecting and analyzing the data in a manner that aims to 
combine relevance to the research purpose with economy in procedure", it is a 
kind of architecture prepared in advance by the researcher with minimum 
expenditure of time, money and other requirement. As per in Mohsin (1984) view 
"research design contains a built- in system of checks against all factors that 
might affect the validity of the researcher outcome". 
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In the light of the above facts and also the nature of the present research 
problem the following steps were taken for enhancing the efficacy and objectivity 
of the research endeavours. 
DEFINITIONS OF THE VARIABLES OF THE STUDY 
Following are the definitions of the variables used in the study. 
(i) Academic Achievement 
Academic achievement is defined in relation to the concept of 
aptitude by simple contrast: measuring the learning that takes place during a 
definable course of instruction, measuring the outcomes of a very lengthy and 
diffuse set of learning experiences. It refers to the assessment of the outcomes of 
formal instruction in cognitive domains with "instruction" defined as subject matter 
that is explicitly taught. This instruction carries with it the expectation that it 
produce observable change in the behaviour of those who are being instructed. 
According to Ebel (1979) academic achievement is often thought of as a sample 
of indicators of students knowledge taken at a particular point in time. 
(ii) Socio Economic status 
Socio economic status refers to 'place' that members occupy in a 
society. It is related to a person's chances for life, good health, and happiness. It 
determines his political and religious affiliations, marital and family pattern, 
standard of behaviors and conduct, and the nature of socializing practices. In the 
present context, socio economic status has been taken as an aspect of population 
composition and social differentiation based on economic and status rankings of 
individuals and is construed to be an antecedent factor in the emergence of 
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personality differences in individuals through its differtial socializing effects as well 
as differtial provisions for opportunities in a person's life. 
(iii) Anxiety 
According to English and English (1958) anxiety is "an unpleasant 
emotional state in which a present and continuing desire or drive seems likely to 
miss its goal" , "a fusion of fear with the anticipation of future evil, marked and 
continuous fear of low intensity" , "a feeling of threat, especially of a fearsome 
threat without the person being able to say what he thinks threatens ". 
Roubicek (1970)defines anxiety as a "state involving both somatic and 
psychological participation aroused by any condition which threatens the 
integrity of the organism and is conceived as extension of irritability and vigilance". 
(iv) Achievement IViotivation 
McClelland et.al. (1953) defined achievement motivation as a 
competition with a standard of excellence'. It is characterized by a desire to attain 
a high standard of excellence and to accomplish the unique objective when one 
knows that performance will be evaluated in relation to a standard; that standard 
may be an ideal, the performance of others, or one's own past performance. 
Those who are encouraged to be independent, responsible and competent in 
childhood are likely to become more motivated to achieve than others. When 
achievement motivation is too strong, it can produce overexcitement that 
interferes with efficient performance. Atkinson has also come out with the term 
achievement motivation. According to him tendency to achieve success is a learnt 
motivational disposition and is a function of three variables. 
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(a) Motive to achieve : A person with high motive to achieve approaches 
the task with enthusiasm and this result in high scores. 
(b) Probability of success: It is a subjective statement and is directly related 
with tendency to achieve success. 
(c) Incentive value of success: In general incentive value of success 
increases with the difficulty of task. 
SAMPLE OF THE STUDY 
A sample of 500 Muslim and Non-Muslim children studying in class X 
in government schools in different regions [Western-Aligarh; Eastern-Ballia; 
Northern Chamba now in Uttaranchal, Southern-Orai; Central-Lucknow] of Uttar 
Pradesh were selected using random sampling method for conducting the present 
study with the presumption that the children of almost the same socio-economic 
background come to study in these types of schools. Their age ranged between 
15 to 16 years with average of 15 + years. Only the government schools were 
surveyed for the sake of similarity in infrastructure, educational environment and 
socio-economic background of the students. The study was limited to the boys 
only. A few students from the sample did not attempt all the items of the tests, 
leaving it incomplete. Therefore, the scores of such students could not be 
incorporated for the analysis of the data. The final sample therefore consisted of 
448 students. Following table presents the brief region-wise distribution of the 
sample. 
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REGION-WISE DISTRIBUTION OF THE SAMPLE 
Respondents 
Muslim 
Non-Muslim 
Total 
G.I.C. 
Ballia 
U.P 
43 
43 
86 
G.I.C. 
Chamba 
(Tehri 
Garhwal) 
46 
46 
92 
G.I.C. 
Nishat 
Ganj 
(Lucknow) 
52 
52 
104 
G.I.C. 
Orai 
(Jalaon) 
35 
35 
70 
A.M.U. 
S.T.S. 
School 
(Aligarh) 
48 
48 
96 
G.Total 
224 
224 
448 
DESCRIPTION OF TOOLS USED 
1. COMPREHENSIVE ANXIETY TEST 
The comprehensive Anxiety Test [C.A.Tset] was prepared and 
standardized by Dr. Harish Sharma, Dr. Rajeevlochan Bharadawaj and Dr. 
Mahesh Bhargawa [1992]. The test is in the form of scale consisting of 90 items. 
The respondents have to encircle either 'yes' or 'No' against each statement 
depending upon their choices. The total of all the 'yes' responses would be the 
total of anxiety score of the individual. 
The reliability coefficient as claimed by the author, using test retest and 
split half method, was found to be 0.83 and 0.94 respectively. The validity Co-
efficient was determined by computing the correlation between scores of the 
present test and other tests or scales as follows: -
1. With anxiety dimension of Eight States Questionnaire 'Form A' Hindi 
Version by Kapoor and Bhargave. 
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N = 50 - r = 0.68 ^-- ] 
2. With anxiety dimension of Eight State Questionnaire 'Form B' Hindi Version 
by Kapoor and Bhargava. 
N = 50 - r = 0.74 -^ 1 
3. With Sinhas' Comprehensive Anxiety Test (Hindi) SCAT 
N = 80 - r = 0.82 ? 
2. ACHIEVEMENT MOTIVATION SCALE (AMS) 
This scale has been constructed and standardized by Dr. Beena Shah 
in Indian situation. It is suitable for Hindi knowing students and asses them on 
four factors of need for achievement motivation, i.e., need for academic success, 
need for vocational achievement, need for social achievement and need for skill 
achievement. 
A set of 55- items related to the different dimensions of n-ach were pooled 
together in a forced choice test having three alternatives [a.b.c] to choose. The 
responses were recorded by putting a tick mark [V] against the best suited 
alternatives. After different stages of testing, the number of items were reduced to 
40; 10 in each areas of need achievement which is presented in the table. 
TABLE 1- DIMENSION - WISE DISTRIBUTION OF ITEMS 
S.No 
1. 
2. 
3. 
4. 
Dimensions 
Need for Academic Success 
Need for Vocational Achievement 
Need for Social Achievement 
Need for skill Achievement 
Items. No. 
2,3, 11,14, 18,21,26,31,37,40 
1,5,9,13, 16, 17, 19,20,33,36 
4,7,12, 15,22,23,27,34,38,39 
6,8,10,24,25,28,29,30,32,35 
Total 
10 
10 
10 
10 
76 
/ 
^ 
Coefficients of reliability with varying time intervals as c la imed^ the j u t h p r ^ r /-^ 
different dimensions of n-ach and total dimensions are as: -
TABLE 2-TEST RELIABILITY COEFICIENT WITH VARYING TIME 
INTERVAL 
Students Time Interval Coeff. Of Correlation Reliability Index 
Boys 16 days 0.87 0.93 
(N = 85) 30 days 0.81 0.90 
Girls 15 days 0.83 0.91 
(N = 65) 30 days 0.71 0.88 
TABLE 3- TEST-RETEST RELIABILITY COEFFICIENTS WITH TIME 
VARIATION (DIMENSION - WISE) N-lOO 
s. 
No. 
1 
2 
3 
4 
5 
Dimension 
Need for academic 
success 
Need for Vocational 
achievement 
Need for Social 
achievement 
Need for Skill 
achievement 
Total Dimensions 
Coefficient of 
Correlation 
after 15 days 
0.86 
0.84 
0.80 
0.81 
0.82 
Reliability 
Index 
0.92 
0.91 
0.89 
0.90 
0.90 
Coefficient 
of 
Correlation 
after 30 days 
0.84 
0.83 
0.77 
0.77 
0.79 
Reliability 
Index 
0.91 
0.91 
0.87 
0.87 
0.88 
Both the tables (2 and 3) show that the coefficients of reliability are varying 
between 0.77 to 0.87 which infers that the test is highly reliable. 
Validity coefficient were found out using the pearson's coefficient of 
correlation between the sub-set scores and total scores. The correlation values 
are presented in the following table 
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TABLE 4-VALUES OF COEFFICIENTS OF CORRELATION BETWEEN 
DIFFERENT DIMENSIONS OF ACHIEVEMENT MOTIVATION SCALE. 
S.NO 
1. 
2. 
3. 
4. 
5. 
DIMENSIONS 
Need for academic success (NAS) 
Need for vocational achievement (NVA) 
Need for social achievement (NSA) 
Need for skill achievement (NSA) 
Composite Dimension (AMS) 
NAS 
1.00 
NVA 
0.63 
1.00 
NSA 
0.72 
0.76 
1.00 
NSA 
0.75 
0.70 
0.69 
1.00 
AMS 
0.73 
0.74 
0.71 
0.68 
1.00 
The correlation values are high and statistically significant far beyond 0.001 
level of significance and thus confirms the validity of this Achievement Motivation 
Scale. 
3. SOCIO ECONOMIC STATUS SCALE 
The Socio Economic Status Scale has been developed and 
standardized by Dr. Beena Shah for both rural and urban students. In this scale 
the variables like caste, occupation, education, income, possession and social 
participation have been incorporated which accurately measure the socio-
economic status. 
The reliability coefficients using test-retest method, as claimed by the 
author found were to be highly significant. 
TABLE 1- RELIABILITY COEFFICIENTS AND INDEXES OF 
RELIABILITY (TEST - RETEST METHOD) 
Time Interval 
20 days 
30 days 
N 
225 
225 
Reliability 
Coefficient 
0.92 
0.89 
Index of 
Reliability 
0.96 
0.94 
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The validity coefficients between composite socio-economic status scores 
and scores on individual six component variables (presented in the lable ) were 
very high and statistically significant beyond .001 level of significance. This 
indicates that the validity of this socio-economic status measure is of high order. 
TABLE 2- CORRELATION COEFFICIENTS BETWEEN TOTAL SES 
SCORES AND SCORES ON ITS COMPONENTS. 
Correlation 
Coefficient 
R 
Caste 
0.72 
Occupation 
0.82 
Education 
0.86 
Income 
0.88 
Possession 
0.78 
Social 
Participation 
0.69 
THE MEASURE OF ACADEMIC ACHIEVEMENT 
For measuring academic achievement, the researcher had collected 
the aggregate marks of the annual examination of the students from the office 
records of the Institution. These marks were converted into standardized scores 
for the purpose of statistical analyses. 
ADMINISTRATION OF TESTS AND COLLECTION OF DATA 
The administration of the tests, viz.. Anxiety, Achievement Motivation 
and Socio Economic Status were completed following instructions given by the 
authors of the tests. Before administering the tests, it was also announced that 
their responses will be kept secret and will be used only for research purposes. 
SCORING AND TABULATION 
The scoring of the Anxiety Test is very easy. Each item of the test is 
answered either by 'Yes' or by 'No'. The response indicated as 'Yes' should be 
awarded the score of 1 and 0 for 'No'. The total of all the 'Yes' responses would 
be the total of anxiety score of the individual. 
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or. :-. 
' . . . . .:,viii9 t.ic responses 
o-pc,rI scz.e. tc^ci. L[. .: ..LM. IS .'CICA'SQ by three alternative responses 
arranged in order of one's inciination towards achievement in the areas-academic, 
vocation, social context and skills. Weightage 1, 2 and 3 are respectively awarded 
for alternative [a], [b] and [c] respectively of any statement. Thus, the scale value 
lies between 40 and 120. 
However, the scoring of the Socio Economic Status Scale was done 
with the help of detail guidelines given in the manual. 
STATISTICAL ANALYSES 
Different statistical techniques have been employed to see the 
relationship between anxiety, achievement motivation, socio-economic status and 
academic achievement. These techniques include Mean, Standard Deviation, 't'-
test, correlation coefficient, Kurtosis and Skewness. 
Mean and Standard Deviation of the scores were calculated using the 
following formulae : 
— I x 
I ) Mean (X) = —— 
.'Ix^ ' (2) S D ( a ) - N 
Where x = Individual raw scores. 
N - Number of students. 
These Means and S.D. were put to 't'-test to know the level of significance 
using the formula: 
t = 
'M , - M , 
2 2 
(o , ^ c , 
N, ^^  . 
(McNemar 1962, pp.102). 
«() 
vvacrs, 
Ml = Mean of the first group. 
M2 = Mean of the second group. 
^1 = Square of the standard deviation of the first group. 
^2^ = Square of the standard deviation of the second group. 
Ni = Number of students of the first group. 
N2 = Number of students of the second group. 
= Stands for absolute values. 
Correlation coefficients between socio-economic status and academic 
achievement, anxiety and academic achievement, achievement motivation and 
academic achievement, socio-economic status and anxiety, socio-economic 
status and achievement motivation, and anxiety and achievement motivation were 
calculated. The formula given below was employed for the purpose. 
r = 
IXY- NM^M, 
(IX--NM^][IY '-NM^] (H.E.Garrett, pp.142) 
Where, 
Kurtosis:-
X and Y are obtained score. 
Mx = Mean of the X-score. 
My = Mean of the Y-score 
S x^ = Sum of the squared X 
E Y^ = Sum of the squared Y 
N = Number of students 
Ku 
PfX) ~ PlO 
Where, 
Q = Probable error 
P90 = Ninetieth percentile. 
P10 = Tenth Percentile. 
Skewness:-
{P90 + P l0)_p 
Sk = '-^ ^50 
Where, 
P90 = Ninetieth percentile. 
P10 = Tenth percentile. 
P50 = Fiftieth percentile. 
m^w^w^w^m^^^w^w^w^m^w^w^w^w^w^WLW^w^w^w^w^w^w^^^W. 
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^Tdi [^ ^ ^ ^ > ^ * ^ » ^ ^ ' > ^ * ^ * ^ M ^ 1 ^ I > ^ » ^ I U ^ I > ^ I P ^ > ^ ^ ^ ^ ^ I P ^ ^ > 
As discussed in the previous chapter, the present research is aimed at studying 
academic achievement in relation to socio-economic status, anxiety level and 
achievement motivation among Muslim and Non-Muslim school children on one 
hand and their comparative study on the other. This chapter presents the tables 
and their analysis. 
The socio-economics status scale is a socio-cultural and status defining 
scale, therefore, high scores on this measure mean higher status and the low 
scores a low status. While on the anxiety scale the least anxiety scores denote 
less anxiety and the more scores refer to maximum anxiety. Contrary to this, 
more scores on the scale of achievement motivation signify more indication 
towards need achievement and vice-versa. Thus the correlation among these 
variables would be interpreted accordingly. 
TABLE-1 
Showing the coefficient of correlation between the variables socio-economic 
status and academic achievement of the ^ a l populati^m^ 
Group 
Total Population 
N 
448 
r 
0.192 
Level of 
Significance 
.01 
As regard the coefficient of correlation of the total population between 
socio-economic status and academic achievement, it is found to be 0.192 
significant at .01 level, which shows that socio-economic status is directly 
proportional to academic achievement, i.e. significant positive relationship is found 
between socio-economic status and academic achievement higher socio-
economic status is positively related to academic achievement. 
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TABLE-2 
Showing the coefficients of correlation between the variables socio-economic 
status and academic achievement of Muslim and Non-Muslim school children. 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
r 
0.184 
0.186 
Level of 
Significance 
.01 
.01 
As can be seen from this table showing coefficients of correlation 
between the variables, socio-economic status and academic achievement for 
Muslim and Non-Muslim school children separately, the correlation for Muslim is 
found to be 0.184 and for Non-Muslim 0.186. Both the coefficients being highly 
significant at .01 level show clearly that academic achievement and socio-
economic status are closely associated. In the case of both Muslim and Non-
Muslim results point out that significant positive relationship is found between 
socio-economic status and academic achievement. 
TABLE- 3 
Showing the coefficient of correlation between the variables anxiety and 
academic achievement of the total population. 9 
Group 
Total Population 
N 
448 
r 
-0.094 
Level of 
Significance 
.05 
The above table indicates that the coefficient of correlation between the 
variables anxiety and academic achievement of the total population is found to be 
-0.094.The inverse relationship shows that the least anxious performed better on 
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the measure of academic achievement. It shows that significant negative 
relationship exists between the anxiety level and the academic achievement. 
TABLE- 4 
Showing the coefficients of correlation between the variables anxiety and 
academic achievement of Muslim and Non-Muslim school children. 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
r 
-0.024 
-0.085 
Level of 
Significance 
N.S 
.05 
The coefficients of correlation between anxiety and academic 
achievement of Muslim and Non-Muslim are found to be -0.024 and -0.085 
respectively. The results depict that children having least anxiety (both Muslim 
and Non-Muslim) score higher on academic achievement although it is non-
significant in the case of Muslim. 
TABLE- 5 
Showing the coefficient of correlation between the variables achievement 
motivation and academic achievement of the total population. 
Group 
Total Population 
N 
448 
r 
0.226 
Level of 
Significance 
.01 
The table shows that the coefficient of correlation between the 
variables achievement motivation and academic achievement of the total 
population is 0.226 significant at .01 level. The result points out that those who 
achieve more on the measure of achievement motivation, score more on the 
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measure of academic achievement, i.e. significance positive relationsiiip found 
between achievement motivation and academic achievement. 
TABLE- 6 
Showing the coefficient of correlation between the variables achievement 
motivation and academic achievement of Muslim and Non-Muslim school 
children 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
r 
0.273 
0.186 
Level of 
Significance 
.01 
.01 
As it is evident from the table, the coefficients of correlation between the 
variables achievement motivation and academic achievement for Muslim is 0.273 
and for Non-Muslim 0.186. Both the coefficients being highly significant at .01 
level clearly show that significant posifive relafionship is found between 
achievement motivation and academic achievement. 
TABLE- 7 
Showing the coefficient of correlation between the variables socio-economic 
status and anxiety of the total population. / 
Group 
Total Population 
As can 
N 
448 
be seen from the 
r 
-0.096 
table that the coe 
Level of 
Significance 
.05 
fficient of correlation 
between socio-economic status and anxiety of the total population is -0.096, 
significant at .05 level. This indicates that higher socio-economic status is 
associated with least anxiety. 
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TABLE- 8 
Showing the coefficients of correlation between the variables socio-economic 
status and anxiety of Muslim and Non-Muslim school children. 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
r 
-0.187 
-0.009 
Level of 
Significance 
.01 
N.S 
The coefficients of correlation between socio-economic status and anxiety 
of Muslim and Non-Muslim are found to be -0.187 and -0.009 respectively. The 
result clearly shows that higher socio-economic status is responsible for least 
anxiety in both Muslim and Non-Muslim children although obtained 'r' is non -
significant in the case of Non-Muslim. 
TABLE- 9 
Showing the coefficient of correlation between the variables socio-economic 
status and achievement motivation of the total population. "1 
Group 
Total Population 
N 
448 
r 
0.014 
Level of 
Significance 
N.S 
The coefficient of correlation, for the total population, between the 
variables socio-economic status and achievement motivation is 0.014 which is 
statistically non-significant. However, it can be inferred from the result that the 
higher socio-economic status is directly related to achievement motivation, i.e. 
higher socio-economic status goes alongwith higher achievement motivation. 
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TABLE-10 
Showing the coefficients of correlation between the variables socio-economic 
status and achievement motivation of Muslim and Non-Muslim school children. 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
r 
0.016 
0.085 
Level of 
Significance 
N.S 
.05 
As it is clear from the table, the coefficients of correlation between socio-
economic status and achievement motivation for Muslim is 0.016 and for Non-
Muslim 0.085 respectively. The results in case of Muslim (although non-
significant) and Non Muslim signify that higher socio-economic status goes 
alongwith higher achievement motivation. 
TABLE- 11 
Showing the coefficient of correlafion between the variables anxiety and 
achievement motivation of the total population. 
Group 
Total Population 
N 
448 
r 
-0.299 
Level of 
Significance 
.01 
The above table indicates that the coefficient of correlation between the 
variables anxiety and achievement motivation of the total population is -0.299. 
The significant inverse relationship shows that least anxiety results into better 
achievement motivation. 
TABLE-12 
Showing the coefficients of correlation between the variables anxiety and 
achievement motivation of Muslim and Non-Muslim school children. 
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Group 
Muslim 
Non-Muslim 
N 
224 
224 
r 
-0.312 
-0.281 
Level of 
Significance 
.01 
.01 
It is clear from the table that the coefficients of correlation between the 
said variables for Muslim and Non-Muslim are -0.312 and -0.281 respectively. 
Both the coefficients being highly significant at .01 level clearly show that 
significant inverse relationships exist between anxiety and achievement 
motivafion. 
TABLE-13 
Showing the significance of difference between the academic achievement 
means of Muslim and Non-Muslim school children. 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
Academic Achievement 
Means 
49.82 
52.50 
S.D. 
5.77 
6.21 
t-Value 
4.87 
Level of 
Significance 
.01 
As shown in the table, the mean scores of Muslim and Non-Muslim on the 
measure of academic achievement are 49.82 and 52.50 and S.D^ are 5.77 and 
6.21 respectively. The obtained t-value is 4.87 which is significant at .01 level. 
Thus it can be concluded from the result that the academic achievement of Non-
Muslim children is superior in comparison to their Muslim counterparts. 
TABLE-14 
Showing the significance of difference between the Socio-economic status 
means of Muslim and Non-Muslim school children. 
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Group 
Muslim 
Non-Muslim 
N 
224 
224 
Socio-Economic Status 
Means 
59.94 
65.79 
S.D. 
8.73 
12.41 
t-Value 
5.85 
Level of 
Significance 
.01 
The mean scores of Muslim and Non-Muslim on the measure of socio-
economic status are 59.94 and 65.79 and their respective S.D^ are 8.73 and 
12.41. The level of significance between two means calculated using t-test is 
found to be significant at .01 level. 
Thus it can be inferred from the result that the socio-economic status of 
Non-Muslim children differ significantly from the socio-economic status of Muslim 
children favoring the former. 
TABLE-15 
Showing the significance of difference between the anxiety means of Muslim and 
Non-Muslim school children. 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
Anxiety Means 
36.72 
35.72 
S.D. 
5.32 
3.51 
t-Value 
2.43 
Level of 
Significance 
.02 
The table presents the mean scores of Muslim and Non-Muslim on the 
measure of anxiety. The obtained means are 36.72 and 35.72 and their S.D^ are 
found to be 5.32 and 3.51 respectively. 
To see the significance of difference between the means, the values were 
put to t-test which show that the difference between the two means is significant 
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at .02 level. From this result it is concluded that Non-Muslim children have least 
anxiety than Muslim children. 
TABLE- 16 
Showing the significance of difference between the achievement motivation 
means of Muslim and Non-Muslim school children. 
Group 
Muslim 
Non-Muslim 
N 
224 
224 
Achievement Motivation 
Means 
96.56 
98.52 
S.D. 
11.07 
9.73 
t-Value 
1.71 
Level of 
Significance 
.01 
As can be seen from the table that the mean scores of Muslim and Non-
Muslim on the measure of achievement motivation are 96.56 and 98.22 and 
obtained S.D^. are 11.07 and 9.73 respectively. When the means of the two 
groups are put to t-test for knowing the significance of difference, the obtained t-
value is 1.71, which is significant at .01 levels. 
The result clearly shows that the achievement motivation of Non-Muslim 
children is slightly superior than Muslim children. 
TABLE- 17 
Showing the coefficient of correlation between the variables socio-economic 
status and academic achievement of the total population of the western region 
(Aligarh). 
Group 
Total Population 
As regard 
N 
96 
s the coefficient of 
r 
0.271 
correlation of the tota 
Level of 
Significance. 
.01 
population between 
variables socio-economic status and academic achievement, it is found to be 
0.271 significant at .01 level which shows that socio-economic status is directly 
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proportional to academic achievement i.e. significant positive relationship exists 
between socio-economic status and academic achievement. 
TABLE-18 
Showing the coefficients of correlation between the variables socio-economic 
status and academic achievement of Muslim and Non-Muslim school children of 
the western region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
r 
0.559 
0.251 
Level of 
Significance 
.01 
.05 
As can be seen from this table showing coefficients of correlation 
between the variables, socio-economic status and academic achievement for 
Muslim and Non-Muslim school children separately, the correlation for Muslim is 
found to be 0.559 significant at .01 level and for the Non-Muslim 0.251 significant 
at .05 level. The results clearly show that academic achievement and socio-
economic status are closely associated. Both for Muslim and Non-Muslim it can 
be safely said that higher socio-economic of the children is related to superior 
academic achievement and lower socio-economic status with poor academic 
achievement, i.e. significant positive relationship is found between socio-
economic status and academic achievement. 
TABLE-19 
Showing the coefficient of correlation between the variables anxiety and 
academic achievement of the total population of the western region (Aligarh). 
Group N Level of 
Significance 
Total population 96 -0.246 .05 
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The above table indicates that the coefficient of correlation between the 
variables anxiety and academic achievement of the total population is 
-0.246 significant at .05 level. The significant negative relationship, found 
between the said variables, shows that the least anxious performed better on the 
measure of academic achievement. 
TABLE- 20 
Showing the coefficient of correlation between the variables anxiety and 
academic achievement of Muslim and Non-Muslim school children of the 
western region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
r 
-0.291 
-0.150 
Level of 
Significance 
.05 
N.S. 
The coefficients of correlation between anxiety and academic achievement 
of Muslim and Non-Muslim are found to be -0.291 and -0.150 respectively. The 
results depict that the least anxious children performed better on the academic 
achievement measure although it is statistically non-significant in case of Non-
Muslim. However from the trend of the result it can be said that inverse 
relationship is found between anxiety level and academic achievement (both 
Muslim and Non-Muslim). 
TABLE- 21 
Showing the coefficient of correlation between the variables achievement 
motivation and academic achievement of the total population of the western 
region (Aligarh). 
Group 
Total population 
N 
96 
r 
0.270 
Level of 
Significance 
.01 
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The table shows that the coefficient of correlation between the variables 
achievement motivation and academic achievement of the total population is 
0.270 that is significant at .01 level. The result points out that those who achieve 
more on the measure of achievement motivation, score more on the measure of 
academic achievement i.e. significant positive relationship is found between 
achievement motivation and academic achievement. 
TABLE- 22 
Showing the coefficients of correlation between the variables achievement 
motivation and academic achievement of Muslim and Non-Muslim school 
children of the western region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
r 
0.414 
0.227 
Level of 
Significance 
.01 
N.S. 
As it is evident from the above table, the coefficients of correlation 
between the variables achievement motivation and academic achievement for 
Muslims is 0.414 and for Non-Muslim 0.227. The coefficient being significant at 
.01 level for Muslims clearly shows that highly achievement motivated 
respondents achieve higher on the measure of academic achievement. This trend 
can also be seen in case of Non-Muslim respondents, however it is non-
significant. 
TABLE- 23 
Showing the coefficient of correlation between the variables socio-economic 
status and anxiety of the total population of the western region (Aligarh). 
94 
Group 
Total population 
N 
96 
r 
-0.234 
Level of 
Significance 
.05 
As can be seen from the table that the coefficient of correlation between 
socio-economic status and anxiety of the total population is -0.234 significant at 
.05 level. This indicates that children from higher socio-economic status have 
least anxiety and vice-versa i.e. significant inverse relationship is found between 
the said variables. 
TABLE- 24 
Showing the coefficients of correlations between the variables socio-economic 
status and anxiety of Muslim and Non-Muslim school children of the western 
region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
r 
-0.290 
-0.012 
Level of 
Significance 
.05 
N.S. 
The coefficients of correlation between socio-economic status and 
anxiety of Muslim and Non-Muslim are found to be -0.290 and 0.012 respectively. 
The result clearly show that children from higher socio-economic status 
background have creates least anxiety both in Muslim and Non-Muslim, although 
obtained 'r' is non-significant in the case of Non-Muslim children. 
TABLE- 25 
Showing the coefficient of correlation between the variables socio-economic 
status and achievement motivation of the total population of the western region 
(Aligarh). 
Group N Level of 
Significance 
Total population 96 0.015 N.S 
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The coefficient of correlation, for the total population, between the variables 
socio-economic status and achievement motivation is 0.015, which is statistically 
non-significant. However, it can be inferred from the result that the socio-
economic status is positively related to achievement motivation. 
TABLE- 26 
Showing the coefficients of correlation between the variables socio-economic 
status and achievement motivation of Muslim and Non-Muslim school children 
of the western region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
r 
0.088 
0.140 
Level of 
Significance 
N.S. 
N.S. 
As it is clear from the table, the coefficients of correlafion between socio-
economic status and achievement mofivation for Muslim is 0.088 and for Non-
Muslim is 0.140. This indicates that higher socio-economic status of children (both 
Muslim and Non-Muslim) goes along the higher achievement motivation, although 
obtained r's are statistically non-significant. 
TABLE- 27 
Showing the coefficient of correlation between the variables anxiety and 
achievement motivation of the total population of the western region (Aligarh). 
Group 
Total population 
N 
96 
r 
-0.274 
Level of 
Significance 
.01 
The above table indicates that the coefficient of correlation between the 
variables anxiety and achievement motivation of the total population is -0.274, 
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significant at .01 level. The significant inverse relationship between the said 
variables shows that least anxiety results into higher achievement motivation. 
TABLE- 28 
Showing the coefficients of correlations between the variables anxiety and 
achievement motivation of Muslim and Non-Muslim school children of the 
western region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
r 
-0.083 
-0.337 
Level of 
Significance 
N.S. 
0.5 
It is clear from the table that the coefficients of correlation between the said 
variables for Muslim and Non-Muslim are -0.337 and -0.083 respectively. Both 
the coefficients clearly show that children having least anxiety score higher on the 
scale of achievement motivation although it is non-significant in case of Muslim. 
TABLE- 29 
Showing the significance of difference between the academic achievement 
means of Muslim and Non-Muslim school children of the western region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
Academic Achievement 
Means 
52.72 
59.06 
S.D. 
9.76 
10.71 
t-Value 
3.04 
Level of 
Significance 
.01 
As shown in the table, the mean scores of Muslim and Non-Muslim on the 
measure of academic achievement are 52.72 and 59.06 and S.D^ are 9.76 and 
10.71 respectively. The obtained t-value, 3.04, is significant at .01 level. This 
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result can be interpreted in the term tliat academic achievement of the latter group 
is superior in comparison to the former group. 
TABLE- 30 
Showing the significance of difference between the socio-economic status 
means of the Muslim and Non-Muslim school children of the western region 
(Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
Socio-Economic status 
Means 
71.87 
86.87 
S.D. 
2.93 
5.89 
t-Value 
15.95 
Level of 
Significance 
.01 
The means scores of Muslim and the Non-Muslim on the measure of socio-
economic status are 71.87 and 86.87 and their respective S.D^ are 2.93 and 
5.89. The level of significance between two means, calculated using t-test, is 
found to be significant at .01 level. 
Thus, it can be inferred from the result that Muslim and Non-Muslim differ 
significantly from each other and better socio-economic status goes in favour of 
Non-Muslim. 
TABLE- 31 
Showing the significance of difference between the anxiety means of Muslim 
and Non-Muslim school children of the western region (Aligarh). 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
Anxiety 
Means 
43.66 
36.89 
S.D. 
12.61 
12.36 
t-Value 
2.66 
Level of 
Significance 
.02 
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The table presents the mean scores of Muslim and Non-Muslim children on 
the measure of anxiety. The obtained means are 43.66 and 36.89 and their S.D 
are found to be 12.61 and 12.36 respectively. 
To see the significance of difference between the means, the values were 
put to t-test, which shows that the difference between the two means is significant 
at .02 level. This result show that Non-Muslim children have less anxiety in 
comparison to their Muslim counterpart. 
TABLE- 32 
Showing the significance of difference between the achievement motivation 
means of Muslim and Non-Muslim school children of the western region (Aligarh) 
Group 
Muslim 
Non-Muslim 
N 
48 
48 
Academic Achievement 
Means 
95.12 
97.06 
S.D. 
7.89 
7.78 
t-Value 
1.22 
Level of 
Significance 
N.S 
As can be seen from the table that the mean scores of Muslim and 
Non- Muslim on the measure of achievement motivation are 95.12 and 97.06 and 
obtained S.D^. are 7.89 and 7.78 respectively. When the means of the two groups 
are put to t-test for knowing the significance of difference, the obtained t-values is 
1.22 which is non-significant. 
TABLE- 33 
Showing the coefficient of correlation between the variables socio-economic 
status and academic achievement of the total population of the eastern region 
(Ballia). 
Group 
Total population 
N 
86 
r 
0.285 
Level of 
Significance 
.01 
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As regard the coefficient of correlation of the total population between the 
variables socio-economics status and academic achievement, it is found to be 
0.285 significant at .01 level which shows that significant positive relationship is 
found between socio-economic status and academic achievement. 
TABLE- 34 
Showing the coefficients of correlation between the variables socio-economic 
status and academic achievement of Muslim and Non-Muslim school children of 
the eastern region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
r 
0.418 
0.484 
Level of 
Significance 
.01 
.01 
As can be seen from the table showing coefficients of correlation between 
the variables, socio-economics status and academic achievement for Muslim and 
Non-Muslim separately, the correlation for Muslim is found to be 0.418 and for 
Non-Muslim 0.484. Both the coefficients being highly significant at .01 level clearly 
show that both for Muslim and Non-Muslim children, higher socio-economic status 
is related to their superior academic achievement and lower socio-economic 
status with their poor academic achievement i.e. significant positive correlation is 
found between socio-economic status and academic achievement. 
TABLE -35 
Showing the coefficient of correlation between the variables anxiety and 
academic achievement of the total population of the eastern region (Ballia). 
Group 
Total population 
N 
96 
r 
-0.220 
Level of 
Significance 
.05 
100 
The above table presents the coefficient of correlation between the 
variables anxiety and academic achievement of the total population to be -0.220. 
The significant inverse relationship between the variables show that the least 
anxious performed better on the measure of academic achievement and vice-
versa. 
TABLE- 36 
Showing the coefficients of correlation between the variables anxiety and 
academic acliievement of Muslim and Non-Muslim school children of the eastern 
region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
r 
-0.149 
-0.221 
Level of 
Significance 
N.S. 
N.S. 
The coefficients of correlation between anxiety and academic achievement 
of Muslim and Non-Muslim are found to be -0.149 and -0.221 respectively. The 
results depict that the least anxious children performed better on the academic 
achievement measure although the obtained 'r' is non-significance in both the 
cases. 
TABLE- 37 
Showing the coefficients of correlation between the variables achievement 
motivation and academic achievement of the total population of the eastern 
region (Ballia). 
Group 
Total population 
N 
86 0.215 
Level of 
Significance 
.05 
101 
The table shows that coefficient of correlation between the variables 
achievement motivation and academic achievement of the total population is 
0.215 which is significant at .05 level. The result (significant positive relationship 
between the variables) points out that those who achieve more on the measure of 
achievement motivation score more on the measure of academic achievement. 
TABLE- 38 
Showing the coefficients of correlation between the variables achievement 
motivation and academic achievement of Muslim and Non-Muslim school 
children of the eastern region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
r 
0.408 
0.324 
Level of 
Significance 
.01 
.05 
It is clear from the above table, the coefficients of correlation between the 
variables achievement motivation and academic achievement for Muslim and 
Non-Muslim are 0.408 and 0.324 respectively. Both the coefficients being 
significantly and positively related clearly show that higher is the achievement 
motivation of the respondents (both Muslim and Non-Muslim) higher is their 
academic achievement. 
TABLE- 39 
Showing the coefficient of correlation between the variables f,ocio-economic 
status and anxiety of the total population of the eastern region (Ballia). 
Group 
Total population 
N 
86 
r 
-0.281 
Level of 
Significance 
.01 
102 
It can be seen from the table that the coefficient of correlation between 
socio-economic and anxiety of the total population is -0.218 significant at .01 
level. This significant inverse relationship between the variables indicate that 
children from higher socio-economic status have least anxiety and vice-versa. 
TABLE- 40 
Showing the coefficients of correlation between the variables socio-economic 
status and anxiety of Muslim and Non-Muslim school children of the eastern 
region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
r 
0.309 
0.389 
Level of 
Significance 
.05 
.01 
The coefficients of correlation between socio-economic status and anxiety 
of Muslim and Non-Muslim are found to be -0.301 and -0.389 significant at .05 
and .01 level respectively. The results (significant negative relationship between 
the said variables) clearly show that higher socio-economic status is responsible 
for least anxiety in the children of both the communities. 
TABLE- 41 
Showing the coefficient of correlation between the variables socio-economic 
status and achievement motivation of total population of the eastern region 
(Ballia). 
Group 
Total population 
N 
86 
r 
0.744 
Level of 
Significance 
.01 
The coefficient of correlation for the total population between the variables 
socio-economic status and achievement motivation is 0.744 significant at .01 
level. Therefore from the result, significant positive relationship between the 
variables SES and achievement motivation, it can be inferred that those having 
higher socio-economic status are well placed on the measure of achievement 
motivation. 
TABLE- 42 
Showing the coefficients of correlation between the variables socio-economic 
status and achievement motivation of Muslim and Non-Muslim school children 
of the eastern region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
r 
0.169 
0.774 
Level of 
Significance 
N.S. 
.01 
It is clear from the table, the coefficients of correlation between socio-
economic status and achievement motivation for Muslim is 0.169 (statistically non-
significant) and for Non-Muslim 0.774 significant at .01 level. The trend of the 
results, however, signify that high socio-economic status is associated with high 
achievement motivation (both for Muslim and Non-Muslim). 
TABLE- 43 
Showing the coefficient of correlation between the variables anxiety and 
achievement motivation of the total population of the eastern region (Ballia). 
Group 
Total population 
N 
86 
r 
0.744 
Level of 
Significance 
.01 
104 
The above table indicates that the coefficient of correlation between anxiety 
and achievement motivation of the total population is -0.306 which is significant at 
.01 level. The significant inverse relationship between variables show that least 
anxiety results into better achievement motivation. 
TABLE- 44 
Showing the coefficients of correlation between the variables anxiety and 
achievement motivation of Muslim and Non-Muslim school children of the 
eastern region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
r 
-0.341 
-0.311 
Level of 
Significance 
.05 
.05 
It is clear from the table that the coefficients of correlation between the said 
variables for Muslim and Non-Muslim are -0.341 and -0.311 respectively. Both 
the significant negative relationship between the variables clearly show that least 
anxiety results into better achievement motivation (both Muslim and Non-Muslim). 
TABLE- 45 
Showing the significance of difference between the academic achievement 
means of Muslim and Non-Muslim school children of the eastern region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
Academic Achievement 
Means 
48 
52.37 
S.D. 
6.78 
8.81 
t-Value 
2.58 
Level of 
Significance 
.02 
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As shown in the table, the mean scores of the Muslim and the Non-Muslim 
on the measure of academic achievement are 48 and 52.37 and S.D . are 6.78 
and 8.81 respectively. The obtained t-value is 2.58 which indicates that the 
difference between the two means is significant at .02 level. Thus it can be 
concluded from the result that Non-Muslim children is superior in comparison to 
their Muslim counterparts on the measure of academic achievement. 
TABLE- 46 
Showing the significance of difference between the socio-economic status 
means of Muslim and Non-Muslim school children of the eastern region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
Socio-Economic Status 
Means 
52.18 
62 
S.D. 
5.20 
8.56 
t-Value 
6.46 
Level of 
Significance 
.01 
The mean scores of Muslim and Non- Muslim on the measure of socio-
economic status are 52.18 and 62 and their respective S.D^. are 5.20 and 8.56. 
The level of significance between two means, calculated using t-test, is found to 
be significant at .01 level. 
Thus, it can be inferred from the result that Muslim and Non-Muslim differ 
significantly from each other in respect of their socio-economic status and goes in 
favour of Non-Muslim children. 
TABLE- 47 
Showing the significance of difference between the anxiety means of the Muslim 
and Non-Muslim school children of the eastern region (Ballia). 
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Group 
Muslim 
Non-Muslim 
N 
43 
43 
Anxiety 
Means 
32.09 
33.58 
S.D. 
14.37 
11.28 
t-Value 
0.53 
Level of 
Significance 
N.S 
The table presents the mean scores of the Muslim and the Non-Muslim on 
the measure of anxiety. The obtained means are 32.09 and 33.58 and their 
respective S.D^. are found to be 14.37 and 11.28. 
To see the significance of difference between the means, the values were 
put to t-test, which shows that the difference between the two means is non-
significant. 
TABLE- 48 
Showing the significance of difference between the achievement motivation 
means of Muslim and Non-Muslim school children of the eastern region (Ballia). 
Group 
Muslim 
Non-Muslim 
N 
43 
43 
Achievement Motivation 
Means 
101.16 
104.25 
S.D. 
6.47 
6.24 
t-Value 
2.27 
Level of 
Significance 
.05 
As can be seen from the table that the mean scores of Muslim and Non-
Muslim on the measure of achievement motivation are 101.16 and 104.25 and 
obtained S.D^ . are 6.47 and 6.24 respectively. When the means of the two 
groups were put to t-test for knowing the significance of difference, the obtained t-
value is found to be significant at .05 level. From this result it may be concluded 
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that achievement motivation of Non-Muslim children is better than Muslim 
children. 
TABLE- 49 
Showing the coefficent of correlation between the variables socio-economic 
status and academic achievement of the total population of the central region 
(Lucknow). 
Group N Level of 
Significance 
Total Population 104 0.280 .05 
As regards the coefficient of correlation of the tota population between 
variables socio-economic status and academic achievement, it is found to be 
0.280 significant at 0.5 level which shows that higher socio-economic status is 
significantly responsible for higher academic achievement. 
TABLE- 50 
Showing the coefficients of correlation between the variables socio-economic 
status and academic achievement of Muslim and Non-Muslim school children 
of the central region (Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
r 
0.278 
0.362 
Level of 
Significance 
.05 
.01 
As can be seen from this table showing coefficients of correlation between 
socio-economic status and academic achievement for Muslim and Non-Muslim, 
the correlation for Muslims is found to be 0.278 and for Non-Muslim 0.362. Both 
the coefficients being positive and significant at .05 and .01 level respectively 
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clearly show that higher socio-economic status is related to superior academic 
achievement and lower socio-economic status with poor academic achievement. 
TABLE- 51 
Showing the coefficient of correlation between the variables anxiety and 
academic achievement of the total population of the central region (Lucknow). 
Group 
Total Population 
N 
104 
r 
-0.102 
Level of 
Significance 
N.S. 
The above table indicates that the coefficient of correlation between the 
variables anxiety and academic achievement of the total population is -0.102. The 
inverse relafionship shows that the least anxious performed better on the measure 
of academic achievement. 
TABLE- 52 
Showing the coefficients of correlation between the variables anxiety and 
academic achievement of Muslim and Non-Muslim school children of the central 
region (Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
r 
-0.134 
-0.084 
Level of 
Significance 
N.S. 
N.S. 
The coefficients of correlation between anxiety and academic achievement 
of Muslim and Non-Muslim are found to be -0.134 and -0.084 respectively. The 
results depict that the least anxiety in the children is responsible for their higher 
academic achievement although non of the obtained 'r' is significant. 
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TABLE- 53 
Showing the coefficient of correlation between the variables achievement 
motivation and academic achievement of the total population of the central 
region (Lucknow). 
Group 
Total Population 
N 
104 
r 
0.243 
Level of 
Significance 
.05 
The table shows that the coefficient of correlation between the variables 
achievement motivation and academic achievement of the total population is 
0.243, which is significant at .05 level. The significant positive results point out 
that those who achieve more on the measure of achievement motivation score 
more on the measure of academic achievement. 
TABLE- 54 
Showing the coefficients of correlation between the variables achievement 
motivation and academic achievement of Muslim and Non-Muslim school 
children of the central region (Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
r 
0.276 
0.274 
Level of 
Significance 
.05 
.05 
As It is evident from the above table, the coefficients of correlation between 
the variables achievement motivation and academic achievement for Muslim is 
0.276 and for Non-Muslim 0.274. Both the coefficients being positive and 
significant at .05 level show clearly that highly achievement motivated 
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respondents (both Muslim and Non-Muslim) achieve higher on academic 
achievement. 
TABLE- 55 
Showing the coefficient of correlation between the variables socio-economic 
status and anxiety of the total population of the central region (Lucknow). 
Group 
Total Population 
N 
104 
r 
-0.274 
Level of 
Significance 
.05 
As can be seen from the table that the coefficient of correlation between 
socio-economic status and anxiety of the total population is -0.274 significant at 
.05 level. This significant negative result indicates that children from higher socio-
economic status experience least anxiety and vice-versa. 
TABLE- 56 
Showing the coefficients of correlation between the variables socio-economic 
status and anxiety of Muslim and Non-Muslim school children of the central 
region (Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
r 
-0.295 
-0.280 
Level of 
Significance 
.05 
.05 
The coefficients of correlation between socio-economic status and anxiety 
of Muslim and Non-Muslim are found to be -0.295 and -0.280 respectively 
significant at .05 level. This significant negative result clearly show that higher 
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socio-economic status is responsible for least anxiety problem in both Muslim and 
Non-Muslims children. 
TABLE- 57 
Showing the coefficient of correlation between the variables socio-economic 
status and achievement motivation of the total population of the central region 
(Lucknow). 
Group 
Total Population 
N 
104 
r 
0.004 
Level of 
Significance 
N.S. 
The coefficient of correlation for the total population between the variables 
socio-economic status and achievement motivation is 0.004 that is statistically 
non-significant. However from the positive relation, it can be inferred that the 
higher socio-economic status is related to better achievement motivation. 
TABLE- 58 
Showing the coefficients of correlation between the variables socio-economic 
status and achievement motivation of Muslim and Non-Muslim school children 
of the central region (Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
r 
0.070 
0.094 
Level of 
Significance 
N.S. 
N.S. 
As it is clear from the table, the coefficients of correlation between socio-
economic status and achievement motivation for Muslim is 0.070 and for Non-
Muslim is 0.094 respectively. The results in case of both Muslim and Non-Muslim 
point out that the children from higher socio-economic status background are 
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more achievement motivated, although the obtained r's are statistically non-
significant. 
TABLE- 59 
Showing the coefficient of correlation between the variables anxiety and 
achievement motivation of the total population of the central region (Lucknow). 
Group 
Total Population 
N 
104 
r 
-0.281 
Level of 
Significance 
.01 
The above table indicates that the coefficient of correlation between the 
variables anxiety and achievement mofivation of the total population is found to be 
-0.281 significant at .01 level. The significant inverse relationship between the 
said variables clearly shows that least anxiety results into higher achievement 
motivation and vice-versa. 
TABLE- 60 
Showing the coefficients of correlation between the variables anxiety and 
achievement motivation of Muslim and Non-Muslim school children of the 
central region (Lucknow). 
Group 
Muslim 
Non-Muslim 
It is clear f 
N 
52 
52 
rom the table that t 
r 
-0.341 
-0.203 
he coefficients of co 
Level of 
Significance 
.05 
N.S. 
rrelation between the 
said variables for Muslim and Non-Muslim are -0.341 and -0.203 respectively. 
Both the coefficients show that least anxiety results into higher achievement 
motivation although it is non-significant in case of Non-Muslim children. 
i i ; 
TABLE- 61 
Showing the significance of difference between the variables academic 
achievement means of Muslim and Non-Muslim school children of the central 
region (Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
Academic Achievement 
Means 
45.51 
49.95 
S.D. 
9.29 
11.10 
t-Value 
2.22 
Level of 
Significance 
.05 
As shown in the table, the mean scores of Muslim and Non-Muslim on the 
measure of academic achievement are 45.51 and 49.95 and S.D^ . are 9.29 and 
11.10 respectively. The obtained t-value is, 2.22, significant at .05 level. Thus, it 
can be concluded that Non-Muslim children is superior than their Muslim 
counterparts on the measure of academic achievement. 
TABLE- 62 
Showing the significance of difference between the socio-economic status 
means of Muslim and Non-Muslim school children of the central region 
(Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
Socio-Economic Status 
Means 
57.55 
65.17 
S.D. 
3.47 
0.80 
t-Value 
15.55 
Level of 
Significance 
.01 
The mean scores of Muslim and Non-Muslim on the measure of socio-
economic status are 57.55 and 65.17 and their respective S.D^ . are 3.47 and 
0.80. The level of significance between two means, calculated using t-test, is 
found to be significant at .01 level. 
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Thus, it can be inferred from the result that Muslims and Non-Muslims differ 
significantly from each other and better socio-economic status goes In favour of 
Non-Muslim children. 
TABLE- 63 
Showing the significance of difference between the anxiety means of Muslim and 
Non-muslim children of the central region (Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
Anxiety 
Means 
39.69 
32.38 
S.D. 
14.92 
14.45 
t-Value 
2.54 
Level of 
Significance 
.02 
The table presents the mean scores of Muslim and Non-Muslim on the 
measure of anxiety. The obtained means are 39.69 and 32.38 and their S.D^. are 
found to be 14.92 and 14.45 respectively. The obtained t-value is significant at .02 
level. 
Thus it can be said that Non-Muslim children have less anxiety in 
comparison to Muslim children. 
TABLE- 64 
Showing the significance of difference between the achievement motivation 
means of Muslim and Non-Muslim school children of the central region 
(Lucknow). 
Group 
Muslim 
Non-Muslim 
N 
52 
52 
Achievement Motivation 
Means 
97.36 
97.78 
S.D. 
11.67 
8.87 
t-Value 
0.20 
Level of 
Significance 
N.S 
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As can be seen from the table that the mean scores of Muslim and 
Non-Muslim on the measure of achievement Motivation are 97.36 and 97.78 and 
obtained S.D^ are 11.67 and 8.87 respectively. When the means of the two group 
are put to t-test for knowing the significance of difference, the obtained t-value is 
0.20 which is non-significant. It appears that the two groups have approximately 
the same level of achievement motivation in this region. 
TABLE- 65 
Showing the coefficient of correlation between the variables socio-economic 
status and academic achievement of the southern region (Oral). 
Group 
Total Population 
N 
70 
r 
0.085 
Level of 
Significance 
N.S. 
As regards the coefficient of correlation of the total population between variables 
socio-economic status and academic achievement, it is found to be 0.085, that is 
statistically non-significant. 
TABLE- 66 
Showing the coefficients of correlation between the variables socio-economic 
status and academic achievement of Muslim and Non-Muslim school children of 
the southern region (Oral). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
r 
0.062 
0.138 
Level of 
Significance 
N.S. 
N.S. 
As can seen from the table showing the coefficient of correlation between 
the variables socio-economic status and academic achievement for Muslim and 
the Non-Muslim, the respective r's are found to be 0.062 and 0.138. Both the 
coefficients, although positive, are statistically non-significant. 
TABLE- 67 
Showing the coefficient of correlation between the variables anxiety and 
academic achievement of the total population of the southern region (Oral). 
Group 
Total Population 
N 
70 
r 
-0.307 
Level of 
Significance 
.01 
The coefficient of correlation between the variables anxiety and academic 
achievement of the total population is found to be -0.307. The significant inverse 
relationship between the variables shows that the least anxiety of the children 
results into their better academic achievement. 
TABLE- 68 
Showing the coefficients of correlation between the variables anxiety and 
academic achievement of Muslim and Non-Muslim school children of the 
southern region (Oral). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
r 
-0.339 
-0.341 
Level of 
Significance 
.01 
.01 
The coefficients of correlation between academic achievement and 
anxiety of Muslim and Non-Muslim children are found to be -0.339 and -0.341 
respectively. Both the coefficients being highly significant and negative at .01 level 
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depict that the least anxious children performed better on the measure of 
academic achievement (both Muslim and Non-Muslim). 
TABLE- 69 
Showing the coefficient of correlation between the variables achievement 
motivation and academic achievement of the total population of the southern 
region (Orai). 
Group 
Total Population 
N 
70 
r 
0.334 
Level of 
Significance 
.01 
The table shows that the coefficient of correlation between the variables 
achievement motivation and academic achievement of the total population is 
0.334, which is significant at .01 level. The significant positive relationship 
between the said variables points out that those who achieve more on the 
measure of achievement motivation score more on the measure of academic 
achievement. 
TABLE- 70 
Showing the coefficient of correlation between the variables achievement 
motivation and academic achievement of Muslim and Non-Muslim school 
children of the southern region (Orai). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
r 
0.398 
0.379 
Level of 
Significance 
.05 
.05 
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As it is evident from the above table, the coefficients of correlation between 
the variables achievement motivation and academic achievement for Muslim is 
0.398 and for Non-Muslim 0.379. Both the coefficients being significant at .05 
level clearly show that higher is the achievement motivation of the children (both 
Muslim and Non-Muslim) higher is their academic achievement i.e. significant 
positive relationship is found between the said variables. 
TABLE- 71 
Showing the coefficient of correlation between the variables socio-economic 
status and anxiety of the total population of the southern region (Oral). 
Group 
Total Population 
N 
70 
r 
-0.244 
Level of 
significance 
.05 
As can be seen from the table that the coefficient of correlation between socio-
economic status and anxiety of the total population is -0.224 significant at .05 
level. This result indicates that higher socio-economic status is associated with 
least anxiety. 
TABLE- 72 
Showing the coefficients of correlation between the variables socio-economic 
status and anxiety of Muslim and Non-Muslim school children of the southern 
region (Orai). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
r 
-0.376 
-0.137 
Level of 
Significance 
.05 
N.S. 
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The coefficients of correlation between socio-economic status and anxiety 
of Muslim and Non-Muslim are found to be -0.376 (significant at .05 level) and 
-0.137 (non-significant) respectively. The results, however, clearly show that 
higher is the socio-economic status least is the anxiety in both Muslim and Non-
Muslim Children. 
TABLE- 73 
Showing the coefficient of correlation between the variables socio-economic 
status and achievement motivation of the total population of the southern 
region (Oral). 
Group 
Total Population 
N 
70 
r 
0.116 
Level of 
significance 
N.S. 
The coefficient of correlation, for the total population, between the variables 
socio-economic status and achievement motivation is 0.116, which is statistically 
non-significant. 
TABLE- 74 
Showing the coefficients of correlation between the variables socio-economic 
status and achievement motivation of Muslim and Non-Muslim school children 
of the southern region (Oral). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
r 
0.400 
0.215 
Level of 
Significance 
.05 
N.S. 
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As it is clear from the table, the coefficients of correlation between socio-
economic status and achievement motivation for Muslim is 0.400 and for Non-
Muslim is 0.215 respectively. The result in case of both Muslim and Non-Muslim 
point out that children from higher socio-economic status are more motivated 
towards achievement. However, the obtained 'r' in case of Non-Muslim is 
statistically non-significant. 
TABLE- 75 
Showing the coefficient of correlation between the variables anxiety and 
achievement motivation of the total population of the southern region (Orai). 
Group 
Total population 
N 
70 
r 
-0.320 
Level of 
Significance 
.01 
The above table presents the coefficient of correlation between the 
variables anxiety and achievement motivation of the total population to be -0.320. 
The highly significant inverse relationship between the variables shows that least 
anxiety results into higher achievement motivation. 
TABLE- 76 
Showing the coefficients of correlation between the variables anxiety and 
achievement motivation of Muslim and Non-Muslim school children of the 
southern region (Orai). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
r 
-0.433 
-0.340 
Level of 
Significance 
.01 
.05 
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It is clear from the table that the coefficients of correlation between the said 
variables for Muslims and Non-Muslim are -0.433 and -0.340 respectively. Both 
the coefficients being significant negative at .01 and .05 level respectively show 
that least anxiety results into higher achievement motivation. 
TABLE- 77 
Showing the significance of difference between the academic achievement 
means of Muslim and Non-Muslim school children of the southern region (Orai). 
Group N 
Academic Achievement 
Means 
S.D. t-Value 
Level of 
Significance 
Muslim 35 55.94 2.42 
3.46 .01 
Non-Muslim 35 58.02 2.66 
As shown in the table, the mean scores of Muslim and the Non-Muslim on 
the measure of academic achievement are 55.94 and 58.02 and S.D^ . are 2.42 
and 2.66 respectively. The obtained t-value is 3.46 which indicates that the 
difference between the two means is significant at .01 level. Therefore it can be 
said that Non-Muslim children are academically superior to their Muslim 
counterparts. 
TABLE- 78 
Showing the significance of difference between the socio-economic status 
means of Muslim and Non-Muslim school children of the southern region (Orai). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
Socio-Economic status 
Means 
50.34 
55.14 
S.D. 
4.90 
6.84 
t-Value 
3.40 
Level of 
Significance 
.01 
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The mean scores of Muslim and Non-Muslim on the measure of socio-
economic status are 50.34 and 55.14 and their respective S.D^ . are 4.90 and 
6.84. The level of significance between two means, calculated using t-test, is 
found to be significant at .01 level. 
Thus, it can be inferred from the result that Non-Muslim children belong to 
higher socio-economic status than Muslim children. 
TABLE- 79 
Showing the significance of difference between the anxiety means of Muslim and 
Non-Muslim school children of the southern region (Oral). 
Group 
Muslim 
Non-Muslim 
N 
35 
35 
Anxiety 
Means 
45.31 
38.94 
S.D. 
14.85 
13.18 
t-Value 
1.90 
Level of 
Significance 
0.10 
The table presents the mean scores of Muslim and Non-Muslim on the measure 
of anxiety. The obtained means are 45.31 and 38.94 and their S.D^ .are found to 
be 14.85 and 13.18 respectively. To see the significance of difference between 
the means, the values were put to t-test which shows that the difference between 
the two means is significant at 0.10 level. Thus it can be inferred from the result 
that Non-Muslim children have less anxiety in comparison to Muslim children. 
TABLE- 80 
Showing the significance of difference between the achievement motivation 
means of Muslim and Non-Muslim school children of the southern region (Oral) 
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Group 
Muslim 
Non-Muslim 
As can 
N 
35 
35 
Achievement Motivation 
Means 
95.56 
96.48 
S.D. 
10.86 
11.21 
t-Value 
0.31 
be seen from the table that the mean scores of Mus 
Level of 
Significance 
N.S 
ims and Non-
Muslims on the measure of achievement motivation are 95.65 and 96.48 and 
obtained S.D^ . are 10.86 and 11.21 respectively. Though there is an apparent 
difference between the means of the two groups but when t-test is applied the 
difference is found to be statistically non-significant. 
TABLE- 81 
Showing the coefficient of correlation between the variables socio-economic 
status and academic achievement of the total population of the northern region 
(Chamba). 
Group 
Total Population 
N 
92 
r 
0.330 
Level of 
Significance 
.01 
As regard the coefficient of correlation of the total population between the 
variables socio-economic status and academic achievement, it is found to be 
0.330 significant at .01 level which shows that socio-economic status is directly 
related to academic achievement i.e. significant positive relationship is found 
between socio-economic status and academic achievement. 
TABLE- 82 
Showing the coefficients of correlation between the variables socio-economic 
status and academic achievement of Muslim and Non-Muslim school children of 
the northern region (Chamba). 
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Group 
Muslim 
Non-Muslim 
N 
46 
46 
r 
0.450 
0.223 
Level of 
Significance 
.01 
N.S. 
As can be seen from this table showing coefficients of correlation between 
the variables, socio-economic status and academic achievement for Muslim and 
Non-Muslim, the con'elation for Muslim is found to be 0.450 and for Non-Muslim 
0.223. Both the results clearly show that higher socio-economic status goes along 
superior and lower socio-economic status to poor academic achievement. 
TABLE- 83 
Showing the coefficient of correlation between the variables anxiety and 
academic achievement of the total population of the northern region (Chamba). 
Group 
Total Population 
N 
92 
r 
-0.342 
Level of 
Significance 
.01 
The above table indicates that the coefficient of correlation between the 
variables anxiety and academic achievement of the total population is -0.342 
which is significant at .01 level. The significant inverse relationship between the 
above said variables shows that the least anxious children performed better on 
the measure of academic achievement and vice-versa.. 
TABLE- 84 
Showing the coefficients of correlation between the variables anxiety and 
academic achievement of Muslim and Non-Muslim school children of the 
northern region (Chamba). 
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Group 
Muslim 
Non-Muslim 
N 
46 
46 
r 
-0.293 
-0.438 
Level of 
Significance 
.05 
.01 
The coefficients of correlation between anxiety and academic achievement 
of Muslim and No-Muslim are found to be -0.293 significant at .05 level and 
-0.438 significant at.01 level. Both the results depict that the least anxious children 
(both Muslim and Non-Muslim) perfonned better on the measure of academic 
achievement. 
TABLE- 85 
Showing the coefficient of correlation between the variables achievement 
motivation and academic achievement of the total population of the northern 
region (Chamba). 
Group 
Total Population 
N 
92 
r 
0.326 
Level of 
Significance 
.01 
The above table presents the coefficient of correlation between the variable 
achievement motivation and academic achievement of the total population to be 
0.326, which is significant at .01 level. The result points out that those who 
achieve more on the measure of achievement motivation, score more on the 
measure of academic achievement, i.e. significant positive relationship is found 
between achievement motivation and academic achievement. 
TABLE- 86 
Showing the coefficients of correlation between the variables achievement 
motivation and academic achievement of Muslim and Non-Muslim school 
children of the northern region (Chamba). 
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Group 
Muslim 
Non-Muslim 
N 
46 
46 
It is evident from the above 
r 
0.323 
0.345 
Level of 
Significance 
.05 
.05 
table that the coefficients of correlation 
between the variables achievement motivation and academic achievement for 
Muslim is 0.323 and for Non-Muslim 0.345. Both the coefficients being significant 
at .05 level show clearly that higher is the achievement motivation of the children 
(both Muslim and Non-Muslim) higher is their academic achievement i.e. 
significant positive relationship is found between achievement motivation and 
academic achievement. 
TABLE- 87 
Showing the coefficient of correlation between the variables socio-economic 
status and anxiety of the total population of the northern region (Chamba). 
Group N Level of 
Significance 
Total Population 92 -0.382 .01 
As can be seen from the table that the coefficient of correlation between 
socio-economic status and anxiety of the total population is -0.382 significant at 
.01 level. This indicates that children from higher socio-economic background 
have least anxiety i.e. significant negative relationship is found between socio-
economic status and anxiety level. 
TABLE- 88 
Showing the coefficients of correlation between the variables socio-economic 
status and anxiety of Muslim and Non-Muslim school children of the northern 
region (Chamba). 
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Group 
Muslim 
Non-Muslim 
N 
46 
46 
r 
-0.119 
-0.372 
Level of 
Significance 
N.S. 
.01 
The coefficients of correlation between socio-economic status and anxiety 
of Muslim and Non-Muslim are found to be -0.119 and -0.372 respectively. The 
result clearly shows that higher socio-economic status creates least anxiety in 
both Muslim and Non-Muslim children although, obtained 'r' is non-significant in 
the case of Muslim. 
TABLE- 89 
Showing the coefficient of correlation between the variables socio-economic 
status and achievement motivation of the total population of the northern region 
(Chamba). 
Group 
Total Population 
N 
92 
r 
0.171 
Level of 
Significance 
N.S. 
The coefficient of correlation for the total population between variables 
socio-economic status and achievement motivation is 0.171 which is statistically 
non-significant. 
TABLE- 90 
Showing the coefficients of correlation between the variables socio-economic 
status and achievement motivation of Muslim and Non-Muslim school children 
of the northern region (Chamba). 
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Group 
Muslim 
Non-Muslim 
N 
46 
46 
r 
-0.119 
-0.372 
Level of 
Significance 
N.S. 
.01 
As it is clear from the table, the coefficients of correlations between socio-
economic status and achievement motivation for Muslim is 0.295 and for Non-
Muslim is 0.066 respectively. The results in both the cases point out that the 
children from higher socio-economic status are more motivated towards 
achievement. 
TABLE- 91 
Showing the coefficient of correlation between the variables anxiety and 
achievement motivation of the total population of the northern region (Chamba). 
Group 
Total Population 
The above ta 
N 
92 
ble indicates that t 
r 
-0.505 
he coefficient of co 
Level of 
Significance 
.01 
rrelation between the 
variables anxiety and achievement motivation of the total population is found to be 
-0.505. The significant inverse relationship between anxiety level and 
achievement motivation shows that least anxiety results into higher achievement 
motivation. 
TABLE- 92 
Showing the coefficients of correlation between the variables anxiety and 
achievement motivation of Muslim and Non-Muslim school children of the 
northern region (Chamba). 
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Group 
Muslim 
Non-Muslim 
N 
46 
46 
-0.547 
-0.442 
Level of 
Significance 
.01 
.01 
It is clear from the table that the coefficients of correlation between the 
said variables for Muslim and Non-Muslim are -0.547 and -0.442 respectively. 
Both the coefficients being highly significant at .01 level clearly show that children 
(both Muslim and Non-Muslim) having least anxiety score more on the scale of 
achievement motivation. In other words, it can be said that significant negative 
relationship is found between anxiety level and achievement motivation. 
TABLE- 93 
Showing the significance of difference between the academic achievement 
means of Muslim and Non-Muslim school children of the northern region 
(Chamba). 
Group 
Muslim 
Non-Muslim 
N 
46 
46 
Academic Achievement 
Means 
44.97 
46.86 
S.D. 
8.38 
8.70 
t-Value 
1.06 
Level of 
Significance 
N.S 
As shown in the table, the mean scores of Muslims and Non Muslims on the 
measure of academic achievement are 44.97 and 46.86 and S.D^. are 8.38 and 
8.70 respectively. The obtained t-value is 1.06 which indicates that the difference 
between the two means is non-significant. 
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TABLE- 94 
Showing the significance of difference between the socio-economic status 
means of Muslim and Non-l\/Iuslim school children of the northern region 
(Chamba). 
Group 
Muslim 
Non-Muslim 
The m( 
N 
46 
46 
san scores 
Socio-Economic status 
Means 
61.57 
68.50 
of Muslim and Non-Mus 
S.D. 
18.88 
18.15 
im on 
t-Value 
1.79 
Level of 
Significance 
0.10 
the measure of socio-
economic status are 61.57 and 68.50 and their respective S.D.^. are 18.88 and 
18.15. The level of significance between two means, calculated using t-test, is 
found to be significant at 0.10 level. 
Thus, it can be inferred from the result that the socio-economic status of 
Non-Muslim differ significantly from the socio-economic status of Muslim children 
and favour Non-Muslim. 
TABLE- 95 
Showing the significance of difference between the anxiety means of Muslim and 
Non-Muslim school children of the northern region (Chamba). 
Group 
Muslim 
Non-Muslim 
N 
46 
46 
Anxiety 
Means 
35.81 
30.86 
S.D. 
16.13 
17.11 
t-Value 
1.43 
Level of 
Significance 
N.S 
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The table presents the mean scores of Muslim and Non-Muslim on the 
measure of anxiety. The obtained means are 35.81 and 30.86 and their S.D^ are 
found to be 16.13 and 17.11 respectively. 
To see the significance of difference between the means, the values were put to t-
test which shows that the difference between the two means is non-significant. 
TABLE- 96 
Showing the significance of difference between the achievement motivation 
means of Muslim and Non-Muslim school children of the northern region 
(Chamba). 
Group 
Muslim 
Non-Muslim 
N 
46 
46 
Achievement Motivation 
Means 
92.93 
98.06 
S.D. 
13.82 
15.10 
t-Value 
1.70 
Level of 
Significance 
.10 
As can be seen from the table that the mean scores of Muslim and Non-
Muslim on the measure of achievement motivation are 92.93 and 98.06 and 
obtained S.D.^ are 13.82 and 15.10 respectively. When the means of the two 
groups are put to t-test for knowing the significance of difference, the obtained t-
value is 1.70 which is significant at .10 level. Thus it can be said that on the 
measure of achievement motivation, Non-Muslim children are slightly superior to 
Muslim children. 
TABLE- 97 
Showing the indices of skew ness for total and region-wise sample. 
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TOTAL 
POPULATION 
EASTERN 
BALLIA (U.P) 
NORTHERN 
(T. GARHWAL) 
CENTRAL 
LUCKNOW (U.P) 
SOUTHERN 
(JALAON) U.P 
WESTERN 
ALIGARH (U.P) 
Academic 
achievement 
0.23 
0.18 
0.38 
0.18 
0.48 
0.28 
Socio-economic 
Status 
0.26 
0.24 
0.04 
0.87 
0.42 
0.18 
Anxiety 
0.08 
0.49 
0.10 
0.01 
0.02 
0.26 
Achievement 
IVIotivation 
0.16 
0.37 
0.08 
0.13 
0.22 
0.11 
TABLE - 98 
Showing kurtosis for total and region-wise sample. 
TOTAL 
POPULATION 
EASTERN 
BALLIA (U.P) 
NORTHERN 
(T. GARHWAL) 
CENTRAL 
LUCKNOW (U.P) 
SOUTHERN 
(JALAON) U.P 
WESTERN 
ALIGARH (U.P) 
ACADEMIC 
ACHIEVEMENT 
0.261 
0.266 
0.258 
0.262 
0.257 
0.260 
SOCIO ECONOMIC 
STATUS 
0.263 
0.259 
0.253 
0.263 
0.264 
0.261 
ANXIETY 
0.260 
0.261 
0.263 
0.263 
0.269 
0.253 
ACHIEVEMENT 
MOTIVATION 
0.262 
0.267 
0.264 
0.261 
0.259 
0.263 
The values of skewness and kurtosis (Table Nos. 97, 98) show the data is 
normally distributed hence it allows us to use parametric statistics like t-test. 
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As discussed in the preceeding Chapter-IV, the study was a comparative study of 
the two major communities in respect of their academic achievement with 
reference to certain socio-psychological factors lil<e socio-economic status, 
anxiety level and achievement motivation. The results of the present study have 
been presented in the previous chapter and the present chapter is endeavored for 
discussion and interpretation of results. 
The results regarding the relationship of academic achievement with the 
variable viz., socio-economic status for the total sample, community-wise and 
region-wise (Table Nos. 1, 2, 17, 18, 33, 34, 49, 50, 65, 66, 81 and 82) have 
revealed that academic achievement is directly proportional to socio-economic 
status which means that academic achievement has significant positive relation 
with socio-economic status. This may be due to the fact that academic success to 
a large extent is determined by social acceptance, parental education, occupation, 
social security, economic condition of the family, and the exposure and / or 
access to modern learning techniques and materials like audio- visual aids , 
newspapers, magazines, radio, television, computer etc, . Moreover, strong 
achievement motive of the pupils do help in better academic achievement. Hence, 
children of upper socio-economic class are therefore, most likely to get congenial 
environment because of the rich socio-cultural and economic background. 
Therefore, the contention of Degerando (1847) that " the child of the rich 
understands more words and less actions, the child of the poor, less words and 
more actions" seems true and support to the present findings. 
The above finding is also supported by Chopra, S.L. 1964; Fathepuria, B.S. 
1966; Puranik, G.A. and Kundley, S. 1969; Satyanandan, B.D. 1969; Anand, C.L. 
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1973; Lalithamma, K.N. 1975; Contractor, B.M. 1977; Reddy, I.V.R. 
1978;Salunke, Ojha, K.P. 1979; Khanna, M. 1980; Chopra, S.L. 1982; Bose, U. 
1982; Krishnan , R. 1982; Iverson, B.K. and Walberg, H.J. 1982; Lynn, 
R.Hampson, S.L and Magee, M.I983; Shukia, C.S. 1984; Olga, A. Zorislava, B. 
and Albina, S. 1984; Misra, M. 1986; Singh, B.I986; Quraishi, Z.M. and Bhatt, 
V.D. 1986; Mohan, J. and Gulati, A. 1986; Patel, S. 1986; Sudhir, M.A. and 
Muraleedharan, P.G. 1987; Sinha, S. et al. 1988; Holmquist, J.C. 1993; Fejgin, N. 
1995; Hampton, S. Ekboir, J.M. and Rochin, R.I. 1995; Birenbaum, M. and 
Kraemer, R. 1995; Pungello, E.P. Kupersmidt, J.B. Burchinal, M.R. et al. 1996; 
Caldas S.J. and Bankston, C.lll 1997; Muijs, R. Daniel (1997); Nicholson, Tom. 
(1997); Brutsaert, Herman. (1998); Bacete, Francisco-Juan Garcia and Remirez, 
Jesus Rosel (2001); Mc Galium, Ian and Demie, Feyisa (2001); Okpala, Comfort 
O; Okpala, Aman O. and Smith Frederick, E. (2001); Sacker, Amanda; Schoon, 
Ingrid and Bartley, Mel. (2002) as their findings are also in consonance to our 
finding, hence, null hypothesis that "there will be no relationship between socio-
economic status and academic achievement" is found rejected . 
Academic achievement and anxiety have been witnessed to be inversely 
(negatively) related to each other for the total sample, and also both community 
and region-wise (Table Nos. 3, 4, 19, 20, 35, 36, 51, 52, 67, 68, 83, and 84). The 
obtained correlations are found to be significant beyond .05 level of confidence. 
Such trend of result lead to draw inference that academic achievement of the 
children happen to be negatively related to their anxiety level which means that 
lesser the anxiety, higher the academic achievement and vice-versa. That anxiety 
and academic achievement are inversely related is well supported by the results 
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obtained by Pandit, K.L. 1969; Uday Shankar and Lt. Jarnail Singh Brar, 1973; 
Hussain, M.Q. 1977; Friedricii, C. 1978; Grinnell, R.M. and Kyte, N.S. 1979; Patel, 
G.N. 1979; Mehrotra, S. 1986; Barney, J.A. et al. 1986; Sabapathy, T. 1986; 
Mathews, D.B and Burnett, D.D. 1989, Seipp, B. 1991; Araki, N. 1992; Comunian, 
A.L. 1993; Ganschow, L; Sparks, R.L; Anderson, R; Javorshy, J. et al. 1994; 
Dutta, R.B. and Dutta, R.D. 1994; Eady, Sandra. (1999); Abu - Hilal, Maher M. 
(2000); Hatt, Cathy W.; Davis, Michelle B.; Bollen, Larry M. and Chia, Rosina 
(2001), therefore, our proposed hypothesis that "there will be no relationship 
between anxiety and academic achievement" stands rejected. 
Coefficient of correlation between the variables like achievement 
motivation and academic achievement for the total sample, community and 
region-wise shown in (Table Nos. 5, 6, 21, 22, 37, 38, 53, 54, 69, 70, 85 and 86) 
are found positive significant. Such positive correlation indicate that higher the 
achievement motivation of children better is their academic performance. This 
result may be attributed to the fact that high achievement motivation is most likely 
to be inculcated in children through the process of acculturation, child-rearing 
practices, etc. where children are to be competitive in equest of getting 
excellence. The finding of the present study gets support from the findings of 
Singh, B.N.K. 1965; Sinha, N.C.P. 1967; Bhatnagar, R.P. 1967; Thakur, R.S. 
1972 ; Reddy, V.L.N. 1973 ; Pathak, C.C. 1974; Seetha, B.C. 1975; Ghuman, 
M.S. 1976; Shivappa, D. 1980; Gandhi, P. 1982; Singh, S. 1984; Mitra, R. 1985; 
Vasishtha, K.K. 1989; Montero Garcia-Celay, I. And Alonso, T.J. 1992; Keith, T.Z. 
and Cool, V.A. 1992; Schultz, G.F. 1993; Wentzel, K.R. 1993; Jegede, J.O. 1994; 
Jegede, J. Jegede, R.T. and Ugodulunwa, C.A. 1997;Asakawa, Kiyoshi and 
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Csikszentmihaiyi, Mihaly. (1998); Landine, Jeffrey and Stewart, John (1998); 
Leondari, Angeliki, Syngollitou, Efi and Kiosseoglou, Grigoris (1998); Wentzel, 
Kathryn R. and Wigfield, Allan (1998); Mau, Wei-Cheng and Lynn, Richard (1999); 
Stewart, Sunita Mahtani; Band Michaeitt, Deeds, Osvelia, Westrick, Jan et al. 
(1999); Busato, VittorioV.; Prins, Frans J.; Elshout, Jan J. and Hamaker, Christian 
(2000); Cote, James E and Levine, Charles G. (2000); Govington, Martin V. 
(2000); Hancock, Dawson R. (2001); Koutsoulis, Michalis K. and Campbell, 
James Reed (2001); Gagne, Francoys and St . Pere, Francois (2002); Zsolnai, 
Aniko. (2002) ; Howse, Robin B; Lange, Garrett; Farran, Dale C. and Boyles, 
Carolyn D. (2003); Singh Kusum; Granville, Monique and Dika Sandra (2003) and 
subsequently our null hypothesis, "there will be no relationship between 
achievement motivation and academic achievement" stands rejected . 
Apart from the above inter-correlation among the variables viz., socio-
economic status, anxiety and achievement motivation have also been obtained, 
though, not warranted. 
Socio-economic status and anxiety level are found to be negatively 
correlated for the total sample, community-wise and region-wise (Table Nos. 7, 8, 
23, 24, 39, 40, 55, 56, 71, 72, 87, and 88). This relationship indicates that children 
from higher socio-economic status background have less anxiety. The finding of 
the present study is supported by the finding of Upmanya, V.V. (1974). 
Similarly, coefficient of correlation between socio-economic status and 
achievement motivation for the total sample, community and region-wise (Table 
Nos. 9. 10, 25, 26, 41, 42, 57, 58, 73, 74, 89, 90) are found to have positive 
relationship which signify that higher socio-economic status goes along with 
137 
higher achievement motivation. This is because of the privileged social class 
background along with the support of families and parents help in enhancing 
achievement motivation of the children. The above finding is supported by the 
study of the Agarwal. P.C. (1974); Parikh, P.A. (1976); Patel, A.D. (1977); Rajput. 
A.S. (1984); Sontakcy. V.V. (1986); 
Anxiety and achievement motivation scores are found to be correlated 
negatively which are shown in (Table Nos. 11, 12, 27, 28, 43, 44, 59, 60, 75, 76, 
91 and 92). Such negative significant correlations indicate that less anxiety 
results into better achievement motivation. This may be due to the fact that the 
least anxiety enables a child to relate to the world around in more positive, 
meaningful and acceptable manner. It diffuses the feelings of apprehension, 
uncertainty, helplessness and enhances self concept, self esteem and 
achievement motive. These characteristics ultimately affect the academic and 
achievement motivation. The negative correlation between the aforesaid variables 
are supported by the studies of Chaudhri, V.P (1975); Christian, J.A. (1977); 
Gupta, J.P. (1978); Saxena, S. (1981); 
Comparison of Muslims and Non-Muslims on the measure of academic 
achievement favours Non-Muslims (Table Nos. 13, 29, 45, 61, 77, 93), that 
means, Non-Muslims are better academic achievers than Muslim students. This 
difference accounts for superior educational and economic condition, their 
parent's well planned and supervised educational programme, their continuous 
encouragement for aspiring higher education and inculcating positive frame of 
minds. In fact, Non-Muslims consider education as one of the best means of 
upward mobility in a global sense. Their sound economic condition stimulates for 
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better career usually through competition, stimulates the intellectual functioning 
and increases motivational level which accounts for their superior academic 
achievement. However, in case of Muslim children, economic deprivation enhance 
anxiety level, lowers educational aspiration and hamper the proper development 
of self concept. They generally do not consider education as an important means 
for improving socio-economic status as they are occupied with their daily 
essential problems of bread and butter for their survival. Generally, career 
orientations of Muslims are generally towards those occupations where formal 
schooling is not an important Input. Consequently, they do not attach much 
importance to specially modern education. When they go for formal schooling, 
their efforts lack sincerity and concentration. The general economic and 
educational backwardness of families act-as-^ Weak stimulant for their academic 
effort and achievement. Muslim students receive relatively less family support, 
supervision and encouragement for undertaking hard work and better 
perfomiance. Their educational aspirations are of lower level, which along with the 
above mentioned factors may be accountable for their lower academic 
achievement as compared to that of Non-Muslims. 
The results regarding socio-economic status of Muslim children and Non-
Muslim children reveal that Non-Muslim children are well placed on this measure 
in comparison to their Muslim counterparts (Table Nos. 14, 30, 46, 62, 78, 94). 
The superior socio-economic condition of Non-Muslim may be due to their 
emphasis on successful completion of education. They think in terms of long term 
gain and, therefore, they are punctual, dedicated, sincere and learn the technique 
to master the environment in accordance to their own wishes. They develop the 
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attitude of non-contentment with what their families have rather strive to get more 
and more through their capabilities and hard work. 
Muslims, on the other hand, in general belong to the educationally and 
economically backward segments of present day Indian society. Their economic 
backwardness is not only due to their concentration in low income generating 
occupations. They are predominantly selfemployed or employed in small 
establishments. They prefer occupations where education is not a prerequisite but 
Involves the use of skill. Few Muslims are found In upper and middle occupations 
and a microscopic number in the highest occupations. Occupational preference of 
Muslims is most probably the result of real or perceived fear of rejection or 
discrimination in more secure and better sectors of employment. The Muslims, as 
they suffer from minority psychology, have developed a defeating attitude in life 
which hampers to make efforts for climbing on the ladder of successive upward 
positions. Their economic concerns are confined to the present mainly, and do not 
give much thought to the planning of better future. They show contentment with 
what they have and generally do not aspire for more. 
Comparison of anxiety between Muslim and Non-Muslim children (Table 
Nos. 15, 31, 47, 63, 79, 95) reveal that the latter have the less anxiety. The result 
seems to be quite convincing in the light of their superior socio-economic 
background, greater peace of mind and happiness, higher perseverance and 
perfection leading to high affiliation motive and better self concept. Their 
avoidance of escapism tendency and tendency to achieve success and avoid 
failure may be the other reason. This helps them in the improvement of divergent 
thinking, ego strength, emotional maturity and creativity which ultimately leads to 
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their cx)ncentration on chosen tasks. On the other hand the high anxiety among 
Muslims may be due to their lower self confidence and self esteem, unfavorable 
and doubtful attitudes towards self, deep sense of helplessness, discrepancy 
between their perceived self and ideal self concept and unpleasant stressful 
feelings. Their lack of motivation, withdrawal from task, inhibition of intellectual 
activities and negative self evaluation further aggravate the problems. Self image 
of anxious person has the characteristics of being low, negative and rejecting. 
Above all the insecure future and poor economic conditions, are the root cause of 
their high level of anxiety. 
The result regarding the comparison of achievement motivation of Muslim 
and Non-Muslim children (Table Nos. 16, 32, 48, 64, 80, 96). Their (Non-Muslims) 
comparatively higher degree of achievement motivation is contributed by their 
higher socio-economic background in general and their persistent effort to achieve 
the standard of excellence in particular. They are also guided by the parents, as 
representatives of the culture in sharpening and harnessing their potential to meet 
the challenge of the time. Also in case of Non-Muslim children, their belief in 
"Competition with standard of excellence" produces higher sense of achievement 
motivation into them. Changing attitudes towards education and exposure to 
different means of mass communication are helpful in enhancing Non-Muslim 
students desire to achieve more and more in both academic and curricular and 
co-curricular field. They are given chance to go for the independent training in 
setting and achieving long term goals and, consequently, their hidden creative 
potential is fully nurtured. Non-Muslims in comparison to Muslims generally make 
attempt to create conditions and provide experiences to motivate their children to 
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excel. Authoritative attitude of the elders in general and parents in particular are 
substituted with greater freedom of action and thought. They are convinced with 
the fact that motivation is enhanced from the different experiences that children 
have and achievement motive is acquired out of the way in which the child is 
handled. Such positive striving in general and developing healthy mind in 
particular produce children with higher achievement motivation. Winterbottom 
(1953) in one of the study, found that general independence and pleasure in 
success were significantly related to n-achievement. 
However, Muslim suffer from minority psychology, face real and imaginary 
threats to their well-being . The prospect of uncertain future leads them to set 
lower level of ambition and target. They do not show a desire and ability to 
achieve the standard of excellence and to brighter their future. The general lack of 
education of Muslim families is to an extend responsible for their lack of interest 
and concern in the future of their sons and daughters. Therefore, they make little 
attempt to create conditions and provide experiences to their children that may 
arouse and motivate them to achieve and excel. 
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Children are the future of the nation who are instrumental in contributing to the 
social, econonfiic and all-round development and growth of the country. The 
National Policy on Education (NPE-86) had recognized that 'a human being is a 
positive asset and a precious national resource which needs to the cherished, 
nurtured and developed with tendemess and care coupled with dynamism which 
was on the line of HRD philosophy. An individual's individuality and dignity should 
be respected and his aptitudes and abilities be taken into account by educationist 
while making policies. John Dewey had once remarked "what the best and wisest 
parent want for his child, that must be the community want for its children" which 
over-looked the most important aspect viz., children aptitude and interest. 
However, in the Dewey's contention the Key words for such development is 
education : it is the mirror through which the cultural heritage of a nation is 
reflected. The process of education manifests itself through its ability to produce 
more and more quality citizenry for future generation. Achievement through 
education should ensure production of quality human beings, who should be 
knowledgeable, more pragmatic, more sensible, more sensitive, more amenable 
and more concerned to the needs of the society. 
Academic achievement is considered to be an important factor that 
contributes in the success of any individual whether Muslim or Non-Muslim. It 
forms one of the most valid and reliable criterion for the screening out a few from 
a large group of applicants in the job market or higher education. In the present 
study, it was attempted to investigate the effect of certain socio-psychological 
variables viz., socio-economic status, anxiety level and achievement motivation 
on academic achievement and moreover, to see the comparative picture of two 
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major communities viz., Muslim and Non-IVIuslim on the problem in question. The 
problem studied was : "ACADEMIC ACHIEVEMENT IN RELATION TO SOCIO-
ECONOMIC STATUS. ANXIETY LEVEL AND ACHIEVEMENT MOTIVATION : A 
COMPARATIVE STUDY OF MUSLIM AND NON-MUSLIM SCHOOL CHILDREN 
OF UTTAR PRADESH". 
The term academic achievement in the study was referred to as the 
knowledge attained or skills developed in school subjects, usually designed by 
test scores or by marks assigned by teachers or by both. Socio-economic status 
has been taken as an aspect of population composition and social differentiation 
based on economic and status rankings of individuals and is construed to be an 
antecedent factors in the emergence of personality difference in individuals 
through its differential socializing effects as well as differential provision for 
opportunities in a person's life. Anxiety differs to as the apprehension cued of by a 
threat to some value which the individual holds essential to his existence as a 
personality. Achievement motivation refers to a pattern of actions an feelings 
connected to striving to achieve some internalize standard of excellence in 
performance. 
The objective of the study was well evident from the problem of the 
study that had endeavored to investigate academic achievement in relation to 
various socio-personality factors like socio-economic status, anxiety and 
achievement motivation, hence, the objective of the present study was to 
investigate such a problem. In quest of accomplishing the objective of the study 
certain hypotheses were formulated for understanding and empirical testing of the 
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direction of relationship between academic achievement and independent 
variables viz., socio-economic status, anxiety, and achievement motivation. 
The conclusions of the findings have been highlighted in the table, 
given under the heading 'Findings At A Glance'. 
The findings given in the table reveals the following conclusion : 
(i) Significant positive relationship have been v\/itnessed between socio-
economic status and academic achievement. 
(ii) Both for Muslim and Non-Muslim children significant positive relationship 
have been obtained between socio-economic status and academic 
achievement. 
^ (iii) f Significant negative relationship exists between anxiety and academic 
' achievement. 
(iv) Children (both Muslim and Non-Muslim) having least anxiety score 
higher on academic achievement. 
(v) Significant positive relationships have been obtained between 
achievement motivation and academic achievement. 
(vi) Both for Muslim and Non-Muslim children significant posifive relationship 
have been witnessed between achievement motivation and academic 
achievement. 
(vii) Significant inverse relationship have been obtained between socio-
economic status and anxiety. 
(viii) Both for Muslim and Non-Muslim children significant inverse relationship 
have been found between socio-economic status and anxiety . 
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B. Showing significance of difference between groups (IVIuslim Vs Non-
Muslim) on the basis of't' value. 
Academic 
achievement 
(Muslim) 
Socio-economic 
status 
(Muslim) 
Anxiety 
(Muslim) 
Achievement 
Motivation 
(Muslim) 
Academic 
achievement 
(Non-Muslim) 
.01 
Socio-economic 
status (Non-
Muslim) 
.01 
Anxiety 
(Non-Muslim) 
.02 
Achievement 
Motivation 
(Non-Muslim) 
.01 
(ix) Higher socio-economic status goes along with higher achievement 
motivation, 
(x) Both for Muslim and Non-Muslim children higher socio-economic status 
goes alongwith higher achievement motivation, 
(xi) Significant inverse relationship have been obtained between anxiety and 
achievement motivation, 
(xii) Both for Muslim and Non-Muslim children significant inverse relationship 
have been found between anxiety and achievement motivation, 
(xiii) The academic achievement of Non-Muslim children have been 
witnessed to be superior in comparison to their Muslim counterparts. 
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(xiv) The socio-economic status of Non-i\/luslim children differs significantly 
from socio-economic status of Muslim children favouring the former. 
(xv) Non-Muslim children have less anxiety in comparison to Muslim children. 
(xvi) On the measure of achievement motivation, Non-Muslim children are 
found to be superior to Muslim children. 
EDUCATIONAL IMPLICATIONS 
In view to the above conclusions of the present study, it can be said 
without reservation that the findings can be highly applicable to promote children 
academic performance by improving home and outside the home environment 
conditions which should be instrumental in creating interests, developing and 
harnessing aptitude, accelerating achievement motivation, and moreover, in 
reducing anxiety among children irrespective of their religion as socio-economic 
status and achievement motivation have been found to have significant positive 
correlation and anxiety having significant negative correlation with academic 
achievement. Hence, the government should make such academic policies where 
educational counselors be given significant dominating status for providing both 
guidance and counseling to school goers for their significant achievement and 
excellence in academics and subsequently, to have successful opening in their 
professional careers. It is important to mention here that the things may not 
change over night but a continuous effort is needed to help the child grow and 
harnessing their abilities and capabilities for making better use of human 
resources which the present modern age cry under the umbrella of human 
resource development. (HRD) and human resource management (HRM). 
148 
Therefore, in most practical educational policies based on rationality must be 
framed and implemented to give rise to excellent performance. 
LIMITATIONS OF THE STUDY 
Researches are always a continuous process and none of the research can claim 
its authenticity and practicability for all time and places. The present study also 
suffers with some limitations which must be taken care of in future research 
endeavors. The present study basically suffers with the basic limitation that it has not 
taken various levels of anxiety as well as various broad sources of anxiety for testing 
its influence on academic achievement because if such steps would have been taken 
then most likely we could have reached to the conclusion about the most relevant 
source of anxiety predicting academic achievement and moreover various levels of 
anxiety may show different pattern of relationship. Such contentions are coming to 
the researcher's mind because a good number of researches advocate significant 
positive impact of moderate level of anxiety on performance related behaviour / 
outcomes. 
Moreover, if over looking the present statistical techniques, stepwise multiple 
regression analysis would have been applied on the data then, most likely different 
findings would have been obtained . 
Apart from, there may be number of limitations, which are difficult to be 
discussed here, hence I am winding up the writer with the final remark that all 
researches do not have the final words but findings always change with the passage 
of time and the nature of sample, the statistics use for analyzing the data, etc. hence, 
with this view the present study also suffers with limitations which can only be taken 
into care in the successive research endeavor given to successively most and most 
objective findings. 
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SUGGESTIONS FOR FURTHER RESEARCH 
The following are some suggestions for further research : 
(1) A study of socio-psychological factors like home adjustment, 
introversion-extroversion and intelligence in relation to academic 
achievement, achievement motivation may be undertaken to get more 
dependable results, 
(ii) Study of the effects of study habits, study skills and gender on 
achievement motivation may give some interesting results, 
(iii) Quality of instruction and home work practice can be studied in relation 
to academic achievement by controlling the intelligence, 
(iv) Self concept, level of aspiration and creativity in relation o anxiety can 
be studied to see their effects on academic motivation, 
(v) Influence of home and school environment, reading habit and self 
concept on academic performance : A comparative study of Muslim and 
Hindu school children, 
(vi) Academic motivation, evaluative threat and self regulation as predictors 
of scholastic achievement in economically disadvantaged young 
children, 
(vii) Social class, locus of control, self efficacy and academic achievement: 
A corelational study of secondary school children, 
(viii) Relationship between children's socio-economic status, learning 
motivation, interest and academic engagement, 
(ix) A study of social inequality, academic self concept and psychological 
adjustment throughout adolescence. 
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The objective of the present endeavor was aimed to study the "Academic 
achievement in relation to socio-economic status, anxiety level and achievement 
motivation: A comparative study of Muslim and non-Muslim schoolchildren of Uttar 
Pradesh". Keeping in view the objective of the study, an empirical Investigation 
was undertaken and thereafter, data were tabulated and analyzed using simple 
product moment coefficient of correlation and t-test for obtaining results. 
The thesis comprising Ph.D. work have been presented in different six 
chapters, Chapter-I dealt with the meaning and concepts of the various 
independent variables namely, socio-economic status, anxiety and achievement 
motivation, and moreover, the dependent variable viz., academic achievement as 
a part of the introduction Ph. D. thesis. In this chapter, firstly achievement 
specially with regard to school performance has been discussed and academic 
achievement was considered to be an important aspect of one's eariy life that is 
most likely to determine and shape individual's success in future life endeavors. 
Therefore, It's various determiners like socio-economic status, anxiety and 
achievement motivation has been discussed with comprehensive details as these 
were the independent variables in the present investigation. So far as the 
significance of socio-economic status for academic achievement is concern it is 
found to be an important aspect because socio-economic status determines one's 
level of motivation, interest, competitive bent of mind, etc. It Is operationally 
defined as a social class membership and social acceptability (i.e. the reward 
value) of the given occupation to the young persons and to the peers to maintain 
their own status in a society. Anxiety is another independent variable, which is 
important to be controlled. Temperamentally anxious and economically weak 
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children are unable to cope with the educational challenges in the institution and 
consequently they lag behind their fellow students. Similarly, the third independent 
variable viz. achievement motivation is also viewed to be a significant predictor of 
successful achievement in life endeavors. The term achievement motivation refers 
to a pattern of actions and feelings connected to striving to achieve some 
internalized standard of excellence in performance (Vidler, 1977 b). Achievement-
oriented behaviors are most likely to be instrumental in achieving success either 
in academics or other walks of life. 
Chapter II has been devoted to mention an overview of related available 
studies, relevant to the present quest of research. Therefore, studies pertaining to 
academic achievement, socio-economic status, anxiety level, achievement 
motivation were critically described and discussed. In the light of the available 
related studies the relevance of the present study was highlighted and then 
hypotheses, referring to the objectives of the study were formulated for testing in 
quest of fulfilling the void of knowledge. 
Chapter III incorporated the method and procedure opted for investigation. 
The study was conducted on class X boys (both Muslims and Non-Muslims) 
studying in governnient inter colleges in different regions of Uttar Pradesh. Finally, 
the sample size came to N=448 (224 Muslims and 224 Non-Muslims) . After the 
administration of the various tools/questionnaires, data were tabulated and 
statistical treatment to the data was given using simple product moment 
coefficient of correlation , t-test, skewness and kurtosis through computer. 
Chapter IV and V were devoted to analysis & interpretation of data and 
discussion respectively. 
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Charter VI presents conclusion. In a nutshell it can be concluded that 
(1) Significant positive relationship have been witnessed between socio-
economic status and academic achievement 
(ii) Both for Muslim and Non-Muslim children significant positive relationship 
have been obtained between socio-economic status and academic 
achievement. 
(iii) Significant negative relationship exists between anxiety and academic 
achievement. 
(iv) Children (both Muslim and Non-Muslim) having least anxiety score 
higher on academic achievement. 
(v) Significant positive relationship have been obtained between 
achievement motivation and academic achievement. 
(vi) Both for Muslim and Non-Muslim children significant positive relationship 
have been witnessed between achievement motivation and academic 
achievement. 
(vii) Significant inverse relationship have been obtained between socio-
economic status and anxiety. 
(viii) Both for Muslim and Non-Muslim children significant inverse relationship 
have been found between socio-economic status and anxiety. 
(ix) Higher socio-economic status goes along with higher achievement 
motivation. 
(x) Both for Muslim and Non-Muslim children higher socio-economic status 
goes alongwith higher achievement motivation. 
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(xi) Significant inverse relationship have been obtained between anxiety and 
achievement motivation, 
(xii) Both for Muslim and Non-Muslim children significant inverse relationship 
have been found between anxiety and achievement motivation, 
(xiii) The academic achievement of Non-Muslim children have been 
witnessed to be superior in comparison to their Muslim counterparts, 
(xlv) The socio-economic status of Non-Muslim children differs significantly 
from socio-economic status of Muslim children favouring the former, 
(xv) Non-Muslim children have less anxiety in comparison to Muslim children, 
(xvi) On the measure of achievement motivation, Non-Muslim children are 
found to be superior to Muslim children. 
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1. '5^ t^ ^^W 1 1 ^ ^ ^ f^K ^ 
3. 
3T^ 3t^ ^fM ^^^ f^Ax ^^TcTT t -
4. ^ M^Hdl ^ 3T5H^ ^ R ^ / ^ ^ t • 
5. ^ ? t ^ q T ^ ^ oi{dn\\M 3N^TM 
6. t ^ «fr ^  ^ ' ? J ^ ^ T T ^ -
8. ^ TO^ ^JTcTT/Wt t •••• 
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^ / ^ I 
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(3T) ^ ^ '^feR ^^ TTT 7^% I 
(3T) f ^ ^ ^ ^ ^ ^ I 
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(3T) ft^ % ^rm "TTO^ w^ I 
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( 3 ) 
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10. t ^ «Tt ^  ^ ' ^ ^ % ^T?^ ^ 
11. ^ ^ i f ?^TfefTT^^JTcTT/Wtt 
f ^ R T ^ •••• 
12. M ? ^ t f^ »rf^ ^ ^ 
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( 4 ) 
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3^TcTf^t •••• 
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24. ^ ^ CR4 ^  ^ if ^ ^tfW 
25. ^ ^ ^ M ^ 3 ^ ^ t ^ 5RRI 
(Sf) 3RT ^ f W ^ ^ m^ eT^ ^ ^ 
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(3T) ^ ^HRT I 
(^ ) frfTRt ^ ^ ^ g?^ ^fs^ I 
(^) ^T'?^ ¥ ^ ^^HT i 
(3T)^ tR^R oMr+cl4l if fTRT ^  I 
(H) ^ t?T % ^rfTO ^trf^=^ if fTRT ^ I 
(3T) ^ «R ^ ^nt^ ?t ^ i 
(3T) ^ HiRcllR* ^ i f t^ I 
(?) ^FRR • ^ % ^ ^ if *rFT ^ I 
(^) ^ ^ 3TT^?^?^Kn^ ^ ^ % t ^ ^TO WK^ 
(3T) f ^ ? ^ ^ I 
( ? )5 ig t cT«n TRt^. c M ^ ?^T?FRT ^ 
(3T) ^ ' T ? q ^ % ^ ^ ?t J^TFTI 
(?) 3% w ^ ^ g ^ ^ % ?R: ^ I 
CH) ^ 3% ^ ^ ^ 3{^^ 3 J ^ ^ % ?R" 
( 3 T ) ? ^ ??f i^+.<r1<il i^TT^? W\^\^ ^J: 
(?) 3?^ ^ ^ ^ if fl^f^rar^ ^ ' I 
(^) 3N^ ?npj ^ ^TRHTFJ^ ^ ??f 
{ 5 ) 
26. ^ ^ f ^ ^fs^ ^JE ^ ^ T ^ / ' T ^ 
27. ^ jRR<iT ?nft t •••• 
28.' •feft ^ ^ ^ ^T r^a TtTT.3^ 
T?^ t •••• 
29. ^ 3nf^ foTQ^ ^ ^7?c^ ^ / ^ 
30. ^ i ^ ^ TO=^ J^TcTT/^ Tcit f •••• 
W t ^ ^ •••• 
33. ^ 3^ o'<f«w4i ^ ^W^ ^ J M / W t 
34. 1^  a i R ^ '^TW/'^l?^ t^ % •••• 
(3T) 'qB ^ 5|t^ if ?t ^ ^ / ^ f 1 
(^)'TO ^ W^ ^fm. <HMIdK 3PTO 
(3T) ^ ^ ^lt?TF ^ T 3 ^ I 
(^) ^ ^ W P M ^ ^ I 
(3f) ITctft % ^5lc^ ^ ^ ^ ^ ^ I 
(^) ^ ^ Rriyi-ii ^ I 
W f^ raif 3!tRr :^fir!Tf ^ ^^ wmj; 3 ^ 
(^) ^ T ^ if +M-3i1< ^ r t f ^ ^K? ^ 11 
GET) ^m if 3TFT ynxridi J I M ^ 11 
(3r) ^ ^JHRTI 
(^) ;^?Kt ^ ar^d ^ ^ ^ ^ ^ ^ r ^ 
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(3T) arr^ oq4M\M % Jif^  f l T R ^ t I 
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(^) ^ ^ ^ ^ % %nT «R •51^ ! 
( 6 ) 
T,5. t ^ ^ ^ ^ WP^ ^ TO^ (^) f^ ^ ^ H^Tfit ^ ^ 3{FT«[ ^ ^ 
^ ^ ^ / ^ ^ I •••• ^ I 
36. •cf J^ H c^ii/WM d^i f '^'^H\^ ^  • J ^ (3{) anfe; w i ^ I 
(E) ^ ^ 'Tfem qr I 
^ •••• ^ 5 F t ^ ^ ^ t I 
(^) 3 ^ ^ ^T«l TTI^  ^ t ^ ^ ^ 
tl 
39. ^ T?K ^^ R /^^ TTcft f •••• (3T) 3T^ 3TFT cT^  ^  ?^ftftRT Tf^ I 
(^ ) W ^ ^ ^Tcnl ^ fc^ ^ ^JT^ 1 
(T[) ^  % fer % f ^ ^ ^jm I 
40. ^ ^:# ri wm/'mt \ "^ •••• (3T) g t ^^ ^ ^7^ ^ ^ ' t I 
NAME LIST OF STUDENTS 
G.I.C (Ballia)- U.P 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
Neel Kanak 
Saurav Kumar Gupta 
Hari Shankar Prasad 
Avinash Kumar 
Upendra Kumar 
Sardar Gurmit Singh 
Avinav Kumar 
Amarjeet Kumar Jaiswal 
Subhanshu Mishra 
Amit Singh 
Avinesh Kumar Verma 
Shivji 
Ajit Kumar Rai 
Santosh Kumar Singh 
Pradeep Kumar Singh 
Rajesh Kumar Kushwaha 
Praveen Kumar 
Sandeep Kumar Gupta 
Rajesh Kumar 
Rahul Singh 
Rajesh Kumar Ram 
Siitoo Kumar Pal 
Ashok Kumar 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
Dhiraj Kumar 
Baleshwar Prasad 
Kamlesh Kumar Singh 
Murarji 
Prakash Chandra 
Rakesh Kumar Sharma 
Sunil Kumar Singh 
Bhanu Pratap Singh 
Manindra Nath 
Santosh Kumar Singh 
Ashutosh Kumar Ujha 
Dharam Praksh Singh 
Sudhir Kumar Singh 
Shri Bhagvan Gupta 
Vijay Pratap Singh 
Piyush Kumar Gupta 
Chandan Kumar Dubey 
Shashikant Tiwari 
Akhilesh Kumar 
NAME LIST OF STUDENTS 
G.I.C (Ballia)- U.P 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
Aman Ahsani 
Ayaz Mehmood 
Arman Mohd. Khan 
Faizan Khan Sherwani 
Khurram Shamsi 
Mohd Akram 
Mohd. Azfar Siddiqui 
Mohd. Danish 
Mohd. Ahmad 
S. Majid Zaki 
S. Mustafa Ayub 
Suhaib Ahmad 
S.M. Atif 
Shamshul Rehman Khan 
Suhaib Ahmad Khan 
Mohd. Shahnawaz Saleem 
Kamran Ali 
Md. Ali Shabbir 
Mohd. Amin Naqvi 
Mohd. Azam Zuberi 
Mohsin Saeed Khan 
Salim Siddiqui 
Suhail Khan 
Waseem Riaz 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
Mohd. Saqib 
Faheemuddin Khan 
S. Raza Rabat 
Wasi-ur-Rehman 
Viqar Ahmad 
Imran Ahmad 
Adnan Ghori 
Adnan Mehfooz 
Sakhi Ahmad 
Zohaib Hasan 
Samiur Rehman 
Danish Aslam 
Rabat Ali Khan 
Safeer Ahmad Khan 
Inamur Rehman 
Md. Nadeem Khan 
Imran Khan 
S. Mohd Ali 
Ali Mehdi Naqvi 
NAME LIST OF STUDENTS 
G.I.C. CHAMBA (T. GARHWAL) 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
Munish Rawat 
Praveen Chandra Kothari 
Devendra Kothari 
Suresh Singh Rana 
Dinesh Singh Sajwaan 
Mukesh Prasad Uniyad 
Pankaj Khatri 
Jagveer Singh Negi 
Balveer Singh Rana 
Mahipaai Singh Rana 
Gajendra Singh Rawat 
Arvind Kothari 
Mahadev Prasad Kothari 
Ashish Khandoori 
Bhagwaan Singh Pawar 
Satish Badoni 
Pavan Kumar 
Vinod Singh Rana 
Rukum Singh Sajwatha 
Rakesh Chandra Ramola 
Vijay Ram Tiwari 
Dinesh Dutt 
Virendra Dutt Kukreti 
Gulshan Kumar 
Vivek Kothiyal 
Ashish Pawar 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
45. 
46. 
Vijay Rana 
Deepak Bhandari 
Anil Saklani 
Satendra Singh 
Jaybeer Singh 
Rajesh Dabral 
Satish Dabral 
Sivpal Singh Sajwaan 
Mohit Kumar 
Lakshman Singh Rana 
Manoj Singh Rawat 
Rahul Joshi 
Ramesh Singh Bhandari 
Ashish Chandra Lakhera 
Amit Kothari 
Balam Chand Ramola 
Manjeet Singh Rawat 
Pankaj Singh Bisht 
Anuj Uniyal 
Arvind Kumar Mamgayi 
NAME LIST OF STUDExNTS 
G.I.C. CHAMBA (T. GARHWAL) 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26 
Abdul Asif 
Ahmad Faraz 
Ahmad Imroz 
Amir Ayaz Khan 
Arif AyazBChan 
S. Azeem Abbas 
Atiq Ahmad 
Ahsan Ali 
Burhan Ahmad Abbasi 
Hammad Haleem 
Imran Munnawar 
S. Ikram Raza Naqvi 
Junaidur Rehman 
Mohd. Rizwan Khan 
S. Mohd. Anas 
Mohd. Arif 
Mohd. Asim 
Mohd. Imran 
Mohd. Rehman 
Mohd. Sheeraz Khan 
S. Danish Masroor 
Samar Ali Zaidi 
S. Husain Abbas Rizvi 
Abdul Qadir 
S. Ahmar Ali Hashmi 
S. Imran Ali Hashmi 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
45. 
46. 
Md. Usama Kidwai 
Khursheed Alam-I 
M. Athar Ali Khan 
Tasadduq Husain 
Uroojul Islam Qazi 
Farhat Naim 
M. Javed Khan 
AtifAli 
Muneer Ahmad 
Mohd. Muaz Alam 
Aqeel Husain Wani 
Azeemul Haque 
Mohd. Yahya 
Adil Jamal 
Hisamuddin 
Mohd. Ajmal 
Imran Khan 
Mohd. Nafees 
Matahir Mustafa 
Sameer Qasmi 
NAME LIST OF STUDENTS 
G.I.C. NISHATGANJ (LUCKNOW) 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
Vinayak Jalu 
Shakti Karan Verma 
Atul Kumar Gautam 
Promod Kumar 
Subodh Kumar 
Surendra Mani Mishra 
Sandeep Kumar 
Ajay Kumar 
Dhirendra Kumar Shukla 
Vijay Kumar Gaur 
Sumit Mishra 
Jitendra Maurya 
Vikash Mishra 
Sanjeev Kumar Bhatt 
Jagdish Kumar Priyadarshi 
Avay Shankar Mishra 
Sanjeev Kumar 
Durgesh Shukla 
Sandeev K. Pandey 
Rajesh K. Srivastava 
Prahalad Singh 
Ravi Kant Yadav 
Sunit Kumar 
Dileep Kumar 
Gun Dyal Kumar 
Dinesh Kumar Chaudhry 
Kamal Kishore 
Dharamvir Singh 
Sukhdev Sahu 
Santosh Kumar Yadav 
Brij Shyam Chauhan 
Devendra Pal Singh Yadav 
Sanjay Singh 
Raju Prasad 
Amit Kumar Sharma 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
49. 
50. 
51. 
52. 
Sandeep Kumar 
Manoj Kumar Kanojia 
Avay Kumar Yadav 
Jitendra Kumar 
Amit Singh 
Dharmendra Singh 
Manoj Kumar 
Amit Kumar Singh 
Ashok Kumar Yadav 
Amit Kumar 
Manjeet Kumar 
Dinesh Kumar Tripathi 
Himanshu Shukla 
Rajesh Kumar 
Jitendra Kumar Prajapati 
Arvind Kumar Gautam 
Sandeep Sharma 
• 
NAME LIST OF STUDENTS 
G.I.C. NISHATGANJ (LUCKNOW) 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
Asmar Hussain 
Ataur Rehman 
Faizy Rasheed 
Mohd. Fareed Owais 
Farhat Masood 
Hasan Faraz 
Mohd. Amir 
Mohd Atif Hussain 
Mohd. Waqas Khan 
Mohd. Faizan 
Mohd. Faizan Khan 
Mohd. Faisal 
Mohd Irfan Khan 
Mohd. Irfan Isa 
Mohd. Saad 
Musheer Ahmad 
Masood Akhtar Khan 
Rizwan Mansoor Khan 
Syed Tabish Ali 
Syed Mubashir Ali 
Arshad Riaz 
Faheem Akhtar 
Syed Safdar Ali Zaidi 
S. Faisal Ali Saeed 
Fahad Bin Zahid 
Mohd. Sohaib Ahmad 
Pervez Ahmad 
Nihal Khursheed 
Nadeem Khan 
Arshad Hasan Khan 
Asad 
Mohd. Anas-I 
Mohd. Zeeshan 
Qaseem Ahmad 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
49. 
50. 
51. 
52. 
Saquib Saleem Khan 
Ehteshamur Rehman 
Faisal Ali 
Javed Hasan 
Mohd. Anas-II 
Syed Ali Mehdi 
Kamran Ali 
Isstiaque Ahmad 
Mohd. Raghib 
Mohd. Mehdi 
Mohd. Imran Khan 
Hasan Zaheer 
Syed Ayaz Ali 
Yousuf Ali 
Bahar Mian 
Mohd. Tahir Khan 
Mohd. Azeem 
M.Abdul Hai Khan 
1 
NAME LIST OF STUDENTS 
G.I.C. ORAI (JALAON) -U.P. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
Shailendra Verma 
Neeraj Kant Prajapati 
Mahesh Kumar 
Ashish Gupta 
Anurag Kumar Tiwari 
Praveen Kumar Tiwari 
Vivek Dwivedi 
Umesh Kumar 
Sanjay Kumar Ahirwar 
Prakash Chandra Verma 
Yogendra Kumar Ahirwar 
Ram Naresh Pal 
Amit Kumar Khare 
Khat Singh Parihar 
Dharmendra Kumar Singh 
Dhirendra Kumar Singh 
Manish Pate! 
Rahul Sachaan 
Devendra Singh 
Bhagvan Singh Rawat 
Amit Kumar Gupta 
Arvind Kumar Gupta 
Manoj Kumar Paal 
Sunil Kumar 
Dilip Kumar 
Manish Kumar Verma 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
Jagat Singh 
Gomti Prasad Kushwaha 
Deepak Verma 
Surendra Pal Verma 
Mahendra Verma 
Kuldeep Kumar 
Bipin Kumar 
Manoj Savita 
Vivek Budholia 
NAME LIST OF STUDENTS 
G.I.C. ORAI (JALAON) -U.P. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26 
Abrar Ahmad 
Amjad Ali 
Faizan Husain 
Jaleel Ahmad 
Javed Ahmad 
KashifChoudri 
Masoodur Rehman 
Mohd Aqil 
Mohd Imran 
S.M. Mahboob Habeeb 
Tahir Hussain 
Tahreem Khan 
Taskeen Khan 
Ashraf Ali 
Mohd. Zafar All 
Mohd. Saleem Akhtar 
Tafheemur Rehman 
Qamar Husain 
Parvez Akhtar 
Meraj Muzaffar 
Mohd. Shobi 
Nadeem Khan 
Mohd. Muzzamil Siddiqui 
Mohd. Zaheer Nawaz Khan 
S. Farrukh Jeelani 
Ateequr Rehman 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
Faiyaz Ahmad Wani 
Mohd Saud Imtiyaz 
Shakeel Ahmad 
Mohd Aslam 
Yaseer Ahmad 
Mohd Faiz Khan 
Anwar Ali 
Ali Shams Raza 
Waris Ali 
NAME LIST OF STUDENTS 
S.T.S. HIGH SCHOOL, A.M.U. (ALIGARH) 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
l i . 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
Akhilesh Kumar 
Vinay Kumar Rai 
Shyam Bihari Maurya 
Pramod Kumar 
Neeraj Kumar 
Ashutosh Kumar Srivastava 
Rakesh Kumar Gupta 
Rajesh Kumar Gupta 
Anubhav Kumar Gupta 
Mayank Tiwari 
Anoop Kumar Yadav 
Ashwani Kumar Singh 
Om Nath Sharma 
Ajit Kumar Sharma 
Ashish Vardhan Singh 
Abhishek Kumar 
Rahul Kumar Sharma 
Rahul Raj Singh 
Raj Kumar Singh 
Santhosh Kumar Bharti 
Krishna Mohan 
Akhilesh Kumar Yadav 
Prem Shankar Yadav 
Rajesh Kumar 
25. 
26. 
27. 
28. 
29. 
30 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
Anant Kumar Pandey 
Vinay Kumar Pandey 
Sunil Kumar Gupta 
Chitranjan Kumar Gupta 
Deepak Kumar Tiwari 
Sunil Kumar Yadav 
Utkarsh Shankar 
Ashok Kumar Gupta 
Pravesh Chandra Verma 
Sunil Kumar Singh 
Prakash Chandra 
Akhilesh Kumar 
Anubhav Kumar Tiwari 
Ankush Garg 
Subhash Kumar 
Dheeraj Tiwari 
Mahendra Kumar Dwedi 
Puneet Kumar Arya 
Anshu Gupta 
Ajecl Verma 
Uday Pratap Sharma 
Shailcndra Kumar 
Shankar Verma 
Chandra Prakash 
NAME LIST OF STUDENTS 
S.T.S. HIGH SCHOOL, A.M.U. (ALIGARH) 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
AtifKhan 
Anas Latafat 
Danish Akhtar 
Imran Ali 
Khalquzzaman Khan 
Mohd Waseem Khaliq 
Shahrukh Khan 
Shahbaz Husain 
Javed Akhtar 
Yasar Arafat Siddiqui 
Mohd. Ashraf Raza 
Imran Zafar Khan 
Mazahir Usmani 
Shehbaz Zafeer 
Ali Mohammad 
Saifuddin Ahmad 
Salman Zafar 
Ahmar Basit 
Ariz Hassan 
Wali Ahmad 
Sheeraz-uz-Zafar Khan 
Tauqeer Alam Khan 
Mohd. Rehan llahi 
M. Khawar Ahsan 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
Talha Masood Khan 
Luqman Ahmad Sadiq 
Atharul Qamar Haidari 
Zafar Khan 
M. Kaleemullah Farooqui 
Amjad Ali 
Mujeeb Ahmad 
Mohd Aqeel 
Mohd. Faisal 
Nizam Uddin 
Rais AhmadKhan 
Waseem Ahamd 
Ahsan Haroon 
Mohd. Sami Shakir 
Faraz Ali 
Dilnawaz Alam Jafri 
Frahat Ali 
Imran Ali Khan 
Ammar Naved 
Danish Saleem khan 
Ariz Hassan 
Zafar Iqbal 
Mohd Talib 
M. Saud Imtiyaz 
